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ABSTRACT
The purpose o f t h i s  s tu d y  was to  in v e s t ig a te  the job s a t i s f a c ­
tio n  of s e le c te d  e lem entary  schoo l teach e rs  and c e r ta in  E n g lish , mathe­
m atics, sc ie n ce , and s o c ia l  s tu d ie s  te ach e rs  in  E ast Baton Rouge P a r ish , 
L o u isiana , who were p a r t  o f  a schoo l c ro sso v er to ach ieve a r a c ia l ly  
u n ita ry  school system . U sing th e  Purdue Teacher O pin ionsire  (PTO), the 
study fu r th e r  sought to  d e s c r ib e  a high m orale c ro sso v er teach er and to  
determ ine the e f f e c t  on te a c h e r  m orale when the  teach e r taugh t in  a 
school where the  s tu d e n ts  had been involved  in  s tu d en t p r o te s t s .
Using th re e  groups o f te a c h e rs :  (1) f i r s t - y e a r  c rossover 
te a c h e rs ; (2) second-year c ro sso v e r  te a c h e rs ; and (3) a random sample 
o f non-crossover te a c h e rs , the re se a rc h e r  ad m in iste red  the Purdue 
Teacher Opinions i r e  to  over e lev en  hundred teach ers  in  the sp rin g  of the 
second year o f a c o u r t-o rd e re d  d e se g re g a tio n . The r e s u l t s  o f  the ques­
t io n n a ire  were subm itted  to  a m u ltip le  c l a s s i f i c a t io n  a n a ly s is  o f v a rian ce  
to  determ ine i f  s ig n i f ic a n t  d if fe re n c e s  in  mean sco res e x is te d  among 
the v ario u s  groups.
The re se a rc h  concluded th a t  the c ro sso v er teach ers  who showed 
the h ig h est m orale were th e  b la c k , fem ale, elem entary  school teach ers  in  
the  age 20-25 group. The d a ta  in d ic a te d  th a t  w h ile  b lack , f i r s t - y e a r  
crossover teach ers  were marked by th e  h ig h e s t Rapport With P r in c ip a ls ,  
and Rapport Among T each ers , and th e  h ig h e s t fe e l in g  o f Community Sup­
p o r t ,  w hite f i r s t - y e a r  c ro sso v e r  te ac h e rs  rev ea led  v e ry  low m orale scores 
in  a l l  a re a s .
The b la c k  second-year c ro sso v e r teach e r expressed an in creased
ix
s a t i s f a c t io n  over a l l  te a c h e rs  w ith  S a la ry , Teacher Load, Curriculum  
Issu es  and School F a c i l i t i e s ,  w h ile  the w h ite , second-year c ro sso v er 
tea c h e rs  expressed  a decrease  in  job  s a t i s f a c t io n  which f e l l  below th e  
le v e l o f a l l  o th e r  te a c h e rs  in  a l l  a re a s  excep t S a la ry , which was a 
source of g r e a te s t  d i s s a t i s f a c t i o n  among the w h ite , f i r s t - y e a r  c ro s s ­
over te a c h e rs .
Elem entary school te a c h e r s ,  who expressed  the h ig h e s t to t a l  
m orale sc o re , showed the  g r e a te s t  s a t i s f a c t io n  of a l l  o th e r te ach e rs  
w ith  the PTO f a c to r s ,  S a t i s f a c t io n  With Teaching, Rapport Among T eachers, 
Curriculum  Is s u e s , and Community S upport.
Ju n io r h igh  school te a c h e rs ,  who expressed  the  low est to ta l  
morale sc o re , were th e  most d i s s a t i s f i e d  of a l l  o th er teach e rs  w ith  Rap­
p o r t With P r in c ip a l ,  S a t i s f a c t io n  With Teaching, Rapport Among T eachers, 
and Community P re s s u re s .
The data  in d ic a te d  th a t  sex a lone  was no t a s ig n i f ic a n t  in d i ­
c a to r  o f to t a l  job s a t i s f a c t io n ,  b u t i t  d id  ahow th a t  on th e  PTO f a c to r  
S a t is f a c t io n  With Teaching, fem ale te ac h e rs  were le s s  s a t i s f i e d  than  
were male te a c h e rs .
Teachers in  th e  age 20-25 group expressed  the g r e a te s t  d i s s a t i s ­
fa c t io n  w ith  Rapport With P r in c ip a ls ,  S a t is f a c t io n  With Teaching, Rapport 
With Teachers, S a la ry , and Teaching Load. Male teach ers  in  th is  age 
group showed g re a te r  d i s s a t i s f a c t i o n  w ith  Teacher S ta tu s  than  did any 
of the  o th er groups of te a c h e rs .  Teachers in  the age 36-65 group 
showed the  g r e a te s t  s a t i s f a c t io n  o f a l l  te a ch e rs  w ith  Rapport With P r in c i ­
p a ls ,  S a t is f a c t io n  With T eaching, Rapport Among Teachers, and S a la ry .
S tudent p r o te s t s  d id  no t a f f e c t  the  t o t a l  job s a t i s f a c t io n  sco res  
of te a c h e rs . However, when school p ro te s ts  were combined w ith o th e r
v a r ia b le s ,  th e  fo llo w in g  d if fe re n c e s  were n o ted : (1) female teachers  
were the most d i s s a t i s f i e d  o f a l l  o th e r  teach e rs  w ith  Rapport With 
P r in c ip a ls ;  (2) fem ale f i r s t - y e a r  c rossover teach e rs  and ju n io r  high 
school teach e rs  were m ost d i s s a t i s f i e d  w ith Rapport With Teachers; (3) 
male te a c h e rs  were th e  most d i s s a t i s f i e d  of a l l  o th e r  teach ers  with 
Teaching Load; and (4) w h ite  te a ch e rs  were more d i s s a t i s f i e d  w ith  Teacher 
S ta tu s  than  were b lack  te a c h e rs .
CHAPTER I
INTRODUCTION
I t  appeared ev iden t from an exam ination  o f  th e  l i t e r a t u r e  th a t  
th e  a t te n t io n  o f ed u ca tio n a l a d m in is tra to rs  was being  drawn in c re a s in g ly  
to  the area  of s t a f f  morale and i t s  im pact on th e  many fa c e ts  o f the 
teach in g  s i tu a t io n .
W otering (1) suggested th a t  m orale s tu d ie s  should be used by 
s tu d e n ts ,  te a c h e rs , and p r in c ip a ls  to  ex p lo re  t h e i r  fe e lin g s  about t h e i r  
jo b s ,  t h e i r  sch o o ls , and th e i r  com m unities. He in d ic a te d  th a t  such 
s tu d ie s  could re v e a l  m o tiv a tio n a l in fo rm a tio n  which would help  produce 
th e  p roper a t t i tu d e s  necessary  fo r  th e  most e f f e c t iv e  le a rn in g  c o n d itio n s .
A study made by Redfer (2) su p p o rted  the conclusion  th a t  the 
degree o f job s a t i s f a c t io n ,  o r the le v e l  of m ora le , of a f a c u l ty  appears 
to  be an adequate barom eter o f the q u a l i ty  and ex ce llen ce  of a s c h o o l's  
e d u c a tio n a l program. R edfer, who based h is  s ta tem en t on a f iv e -y e a r  
s tu d y  of thousands of te a c h e rs , concluded th a t  when h igh  m orale was 
ev idenced , the fo llow ing  f a c to rs  seemed to  be r e f le c t io n s  of i t :  (1)
s a t i s f a c t io n  w ith  teach in g ; (2) encouraging  o th e rs  to  teach ; (3 ) p la c e ­
ment of the  teach in g  p ro fe s s io n  high i n  community esteem ; (4) in t e r e s t  
in  ed u ca tio n a l re se a rch ; (5) more p ro fe s s io n a l  a t t i tu d e  toward co lleag u es ; 
(6 ) le s s  i r r i t a t i o n  from ro u tin e ;  and (7 ) l e s s  fa t ig u e  a t  the  end of the 
day.
Redfer adv ised  boards o f  ed u ca tio n  and c e n tr a l  a d m in is tra tiv e  
s t a f f s  th a t  a ttem p ts  to  improve te a c h e r  m orale should  be of immediate
concern to  them.
Because environment tends to  be one o f the  f a c to r s  which can 
a f f e c t  te ac h e r  m orale, any change which tak es  p lace  in  the  te a c h e r 's  
environm ent o f fe r s  a background fo r  an in v e s t ig a t io n  o f m orale . R ecen tly , 
E ast Baton Rouge P a r ish , L o u is ian a , ex p erien ced  a c ro sso v er to  a u n ita ry  
school system  which involved an environm ental change fo r  s l i g h t ly  more 
than fo u rte e n  hundred te a c h e rs .
Under the  g u id e lin e s  of a c o u rt o rd e r issu ed  by Judge E. Gordon 
West, and in  accordance w ith the d e c is io n  of the  U nited  S ta te s  C ourt of 
Appeals fo r  the  F if th  C irc u it  in  S in g le to n  v s . Jackson M unicipal Separate 
School D i s t r i c t , both b lack  and w hite  te a c h e rs  were tra n s fe r re d  on a 
b lack -w h ite  r a t i o  of 35-65 to  schools where th e  s tu d e n t body was composed 
o f a m a jo rity  o f s tu d en ts  whose race  was d i f f e r e n t  from the  t e a c h e r 's .
This la rg e  movement of te ac h e rs  may have a f fe c te d  an even g re a te r  
number of s tu d e n ts  whose achievem ent was g r e a t ly  determ ined by the 
classroom  s i tu a t io n .  Many s tu d en ts  o f m orale b e lie v e  th a t  h igh  m orale 
on the p a r t  of the  te ach e r and the s tu d e n t s e ts  up an id e a l  s i tu a t io n  
fo r  le a rn in g  and the achievem ent o f a l l  te a c h in g  g o a ls . I f  t h i s  i s  so, 
i t  was im portan t to in v e s t ig a te  the e x te n t o f  job- s a t i s f a c t io n  in  E ast 
Baton Rouge P a r ish , L o u is ian a , and to  f u r th e r  determ ine how i t  had been 
a f fe c te d  by the  environm ental changes which th e  f a c u l t i e s  had undergone.
THE PROBLEM
Statem ent o f the Problem
I t  was th e  purpose of th is  s tudy  to  in v e s t ig a te  th e  job  s a t i s f a c ­
t io n  of s e le c te d  elem entary school and c e r t a in  ju n io r  high school and 
s e n io r  h igh school E n g lish , s o c ia l  s tu d ie s ,  s c ie n c e , and m athem atics
te a c h e rs  in  E ast Baton Rouge P a r ish , L o u is ian a , p u b lic  schoo ls as in d i ­
ca ted  by th e i r  r e a c t io n  to  the te n  f a c to rs  o f te a c h e r  m orale measured 
by the Purdue Teacher O p in io n s ire .
Q uestions to  be Answered
1. What com bination of b io g ra p h ic a l v a r ia b le s  p rov ides the 
h ig h e s t m orale in  a te ach e r who is  p a r t  o f a school c ro s s ­
over to  achieve a r a c i a l l y  u n ita ry  schoo l system?
2. What d if fe re n c e s  in  m orale as m easured by th e  Purdue Teacher 
O pin ionaire  e x i s t  among te a c h e rs  as r e la te d  to :
a . t h e i r  s ta tu s  as a c ro sso v er te a c h e r  o r a n o n -c ro ss- 
over teach er?
b. th e i r  s ta tu s  as a f i r s t - y e a r  c ro sso v er te a c h e r  or 
a second-year c ro sso v er te ac h e r?
c. th e i r  age, race  o r  sex?
d. th e i r  employment on the  e lem en tary  sch o o l, ju n io r
h igh  sch o o l, or s e n io r  high schoo l le v e l?
3 . What d if fe re n c e s  in  m orale e x i s t  among c ro sso v er te ach e rs
as r e la te d  to  w hether th ey  a re  employed in  a c r i s i s ,  o r  p ro ­
t e s t ,  school?
4 . What d if fe re n c e s  in  the mean sco res  on the te n  f a c to rs  o f 
morale measured by the Purdue Teacher O p in ionaire  e x is t  
among te a ch e rs  as r e la te d  to :
a . t h e i r  s ta tu s  as a c ro sso v er o r  no n -cro sso v er teach er?
b . t h e i r  s ta tu s  as a f i r s t - y e a r  c ro sso v er o r a second-
year c ro sso v er te ac h e r?
c . th e i r  age, ra c e , o r  sex?
d. th e i r  employment on th e  e lem entary  sch o o l, ju n io r
h igh  sch o o l, or s e n io r  h igh  school le v e l?
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e . th e i r  employment in  a c r i s i s ,  o r p r o te s t ,  schoo l?
D e lim ita tio n  of the Study
This study was lim ite d  to  elem entary sch o o l, and c e r ta in  ju n io r  
high school and s e n io r  h igh  school E ng lish , s o c ia l  s tu d ie s ,  s c ie n c e , 
and m athem atics teach e rs  in  the E ast Baton Rouge P a r is h ,  L o u is ia n a , 
p u b lic  school system . The p o p u la tio n  was fu r th e r  r e s t r i c t e d  to  th re e  
groups of teach e rs  who: (1 ) were involved in  th e  1970-71 c ro sso v e r to
a u n i ta ry  school system  and had remained in  t h e i r  p o s it io n s  fo r  a second 
y ea r; (2) were h ire d  fo r  th e  1971-72 term w ith th e  u n d ers tan d in g  th a t  
they would be cro sso v er te a c h e rs ;  and (3) were p a r t  of a s t r a t i f i e d  
random sample o f teach e rs  who were not involved in  th e  c ro sso v e r .
F u r th e r  d e lim ita tio n  excluded s u b s t i tu te  te a c h e rs , Teacher Corps members, 
ROTC p erso n n e l, Technical and In d u s t r ia l  te a c h e rs , and te a c h e rs  who had 
n o t com pleted a f u l l  y ear teach in g  a t  the schoo ls where they were 
employed a t  the time of th is  s tudy .
F a c u lt ie s  of s e v e ra l  schools in  the p a r is h  had undergone a change 
in  s tu d e n t p o p u la tio n  and d id  no t f i t  the design  o f t h i s  s tu d y , so  they 
were a ls o  excluded. S ev era l schools changed from a p redom ina te ly  w hite  
school to  a predom inately  b lack  schoo l, o r to  a p redom inate ly  w h ite  
school from a p redom inate ly  b lack  schoo l, when d i s t r i c t s  were changed 
as a p a r t  o f the move to  a u n ita ry  system . Thus, the c ro sso v e r/n o n c ro ss ­
over s i tu a t io n  a t  those schoo ls developed w ithou t the  te a c h e rs  a c tu a l ly  
ex p erien c in g  a change of sch o o ls . Schools excluded w ere: V alley  Park
Ju n io r  High School, M ayfair Elem entary School, F a i r f i e ld s  E lem entary 
School, and B e lfa ir  E lem entary School.
D e f in itio n  of Terms
Job s a t i s f a c t io n / d i s s a t i s f a c t i o n . The re a c tio n  o f in d iv id u a ls  
to  s p e c i f ic  elem ents in  t h e i r  work environm ent.
M orale . The c ap ac ity  of an in d iv id u a l to  ca rry  on a ta sk  w ith
d e te rm in a tio n , co o p e ra tio n , lo y a l ty ,  and a sense of p e rso n a l s a t i s f a c t io n .  
(B en tly  and Rempel, 1970). O p e ra tio n a lly , fo r  th is  s tu d y , te ac h e r  
m orale i s  d efin ed  to  be the f a c to r  scores and to t a l  sco re  o b ta in ed  from 
the one-hundred item s com prising the Purdue Teacher O p in io n a ire .
C rossover te a c h e r . A teach er involved in  a s p e c i f ic  move from 
a school where h is  own race  was dominant to  a school where h is  race  was 
in  a m in o rity . The term  i s  used on ly  fo r  teach e rs  who a c tu a l ly  moved 
from one schoo l to  a n o th e r .
F i r s t - y e a r  c ro sso v er te a c h e r . A te ach e r who was in  the  f i r s t  
y ea r o f a c ro sso v e r s i tu a t io n  when th is  study  was made.
S econd-year c ro sso v er te a c h e r . A teac h e r  who had a lre a d y  expe­
r ie n c ed  one y ea r in  a crossover s i tu a t io n  and was in  the  second year 
when th i s  s tu d y  was made.
N on-crossover te a c h e r . A teach e r whose years o f experience  
w ith in  th e  system  were such th a t  he did no t have to make a job change. 
Thus, he rem ained in  a school where h is  race  had been dom inant.
Age. O p e ra tio n a lly , fo r  th i s  s tu d y , age is  determ ined by member­
sh ip  in  one o f th re e  groups: (1) 20-25 y e a rs ; (2) 26-35 y e a rs ;  and (3 )
36-65 y e a rs .
C r i s i s ,  o r p r o te s t ,  sc h o o l. This i s  a school d e s ig n a te d  by 
Mann (3) as  having experienced  s tu d e n t p r o te s ts  o r d is ru p t io n s .  The 
a d m in is tra t iv e  s t a f f  o f the E ast Baton Rouge P a rish  School System d e s ig ­
n a ted  th e  fo llo w in g  schoo ls as c r i s i s ,  o r  p r o te s t ,  sch o o ls ; C a p ito l
Ju n io r  High School, Glen Oaks Ju n io r  High School, Istroum a Ju n io r  High 
School, McKinley Ju n io r  High School, Baton Rouge High School, Tara High 
School, and Zachary High School.
CHAPTER XI
REVIEW OF RELATED LITERATURE 
SOCIOLOGICAL BACKGROUND: ALIENATION
Any a ttem p t to  s tu d y  job s a t i s f a c t io n  would no t be complete w ith ­
out an accompanying aw areness o f the h i s t o r i c a l  developments by th in k e rs  
and re se a rc h e rs  in  a l l  a re a s  o f s o c io lo g ic a l  and p sy ch o lo g ica l re se a rc h . 
Thousands of hours o f though t and re se a rc h  over hundreds o f y e a r s ' time 
sketch  a p ic tu r e  o f the  worker and the way h is  job r e l a t e s  to  the human 
c o n d itio n . An in d iv id u a l could  s t a r t  h is  re se a rc h  from th e  a n c ien t 
caves and draw an in tim a te  p ic tu re  of man a t  work, and the p ic ti ire  would 
take g re a te r  depth  and tone as one tra c e d  man through the  c e n tu r ie s .
And th a t .p i c tu r e  would f i l l  volum es. This p ic tu r e ,  of n e c e s s i ty ,  must 
remain only a sk e tc h —f a i n t  and fe a th e ry , bu t c e r ta in ly  enough to  give 
a s o l id  background to  added re sea rc h  about th e  te a c h e r  and h is  work 
s i tu a t io n .
The concern  of th is  paper about the w orker and h is  work s i tu a t io n  
goes back alm ost two c e n tu r ie s ,  somewhere n ea r th e  end o f the e ig h te en th  
cen tu ry . P r io r  to  th e  I n d u s t r ia l  R evo lu tion  the  r e la t io n s h ip  between 
th e  worker and h is  job  tended to  be a p r iv a te  concern in  each work 
s i tu a t io n .  The s in g le  craftsm an  developed a one-to -one r e la t io n s h ip  
w ith  as many employees as h i s  shop could su p p o rt. However, th e  growth 
of m anufacturing  soon drew th e  worker ou t o f h is  household shop where he 
had enjoyed a c lo se  r e la t io n s h ip  w ith  h is  p roduct and h is  fe llow  w orkers. 
Under th e  f a c to ry  system , se p a ra te  and s p e c ia l iz e d  ta sk s  sep ara ted  the
worker from a com plete c o n tr ib u tio n  to  the f in is h e d  p ro d u c t. To expe­
d i te  p ro d u c tio n , each workman com pleted only  a s p e c ia l  p a r t  of the 
w hole. Too, the employer l o s t  p e rso n a l touch w ith  h is  employee. The 
number o f employees and t h e i r  d iv e r s i f ie d  ro le s  made a c lo se  r e l a t io n ­
sh ip  im possible (4 ) .
By the  end o f the  e ig h te e n th  cen tu ry  the  in d u s t r ia l  world was 
com pletely  dominated by the  l a i s s e z - f a i r e  d o c tr in e  Adam Smith c a r r ie d  
from France to  England in  h is  W ealth o f N a tio n s , and i t  became in c re a s ­
in g ly  obvious th a t  the worker was being  e x p lo ite d  fo r  the sake of 
p rod u ctio n  ( 4 ) .  C om paratively Inhuman working c o n d itio n s  and low wages 
dominated the in d u s t r i a l  scene.. To co u n te ra c t th ese  tre n d s , s o c ia l  
reform ers began the f i r s t  s tu d ie s  o f the work s i tu a t io n .  D isturbed  by 
the unequal d i s t r ib u t io n  o f w e a lth , some th in k e rs  began su g g estin g  th a t  
the whole so c ie ty  c o n tro l the  means of p ro d u c tio n  r a th e r  than l e t  i t  
remain in  the hands of on ly  a few em ployers.
One in f lu e n t i a l  exponent o f s o c ia l  c o n tro l was K arl Marx, whose 
book Das K a p i ta l . p u b lish ed  in  1897, co n tin u es  to  have an e f f e c t  on our 
th in k in g . Marx (5) saw the fa c to ry  as a b r u t i s h ,  p r is o n - l ik e  m onster 
"which c o n f isc a te s  every  atom of freedom both in  b o d ily  and i n t e l l e c ­
tu a l  a c t i v i t y . "  His s h a rp e s t c r i t i c i s m ,  however, was n o t aimed a t  
p h y s ica l d iscom fort as such , b u t was more toward a c o n d itio n  he termed 
" a l ie n a t io n ."  He observed th a t  when men engage in  a c t i v i t i e s  which have 
no r e a l  meaning fo r  them as humans, b u t a re  m erely a p ass iv e  means to  
an end, th e .in d iv id u a ls  become a l ie n a te d  from th e i r  deepest human 
p a ss io n s . He w rote (6 ) :
What do we mean by the  a l ie n a t io n  of lab o r?  F i r s t ,  th a t  th e  work 
he perform s i s  ex traneous to  th e  w orker; th a t  i s ,  i t  i s  no t 
p e rso n a l to  him, i s  n o t p a r t  o f h is  n a tu re ; th e re fo re ,  he does n o t
9
f u l f i l l  h im aelf in  work bu t a c tu a l ly  denies h im se lf ; f e e l s  m ise rab le  
r a th e r  than  c o n te n t,  cannot f r e e ly  develop h is  p h y s ica l and m ental 
pow ers, b u t in s te a d  becomes p h y s ic a lly  exhausted and m en ta lly  de­
b ased . Only w hile  n o t working can the worker be h im se lf ; fo r  w hile  
working he f e e ls  h im se lf  a s t r a n g e r . . . ( h is  work) s a t i s f i e s  no 
spontaneous c r e a t iv e  u rg e , b u t i s  only  a means fo r  the s a t i s f a c t io n  
of w ants which have n o th in g  to  do w ith  work. I t s  a l ie n  c h a ra c te r ,  
th e re fo re ,  i s  re v ea le d  by the  f a c t  th a t  when no p h y s ic a l o r o th e r  
com pulsion e x i s t s ,  work i s  avoided l ik e  the p lag u e . Extraneous 
la b o r , lab o r in  which man a l ie n a te d  h im se lf , is  a lab o r o f s e l f -  
s a c r i f i c e ,  o r m o r t i f ic a t io n .
Marx saw four types of a l ie n a t io n  emerging d i r e c t ly  from th e  work 
s i tu a t io n :  (1) a l ie n a t io n  from the  p rocess  of work; (2 ) a l ie n a t io n  from 
the p ro d u c ts  of work; (3) a l ie n a t io n  of the worker from h im se lf ; and 
(4) a l ie n a t io n  o f th e  w orker from o th e rs  (6 :1 8 2 ).
Thus th e  term  a l ie n a t io n  which h i s to r i c a l l y  meant ’’m ental d i s ­
o rd e rs"  o r " in s a n ity "  (7) began to  convey a deeper, more encompassing 
v a r ie ty  o f p sy c h o -so c ia l d is o rd e r s .  R ecen tly , Josephson (8 :1 2 ) in c luded  
in  the  concept o f  a l i e n a t io n  such d iso rd e rs  a s :
. . . l o s s  of s e l f ,  a n x ie ty  s t a t e s ,  anomie, d e sp a ir , d e p e rso n a liz a tio n , 
lo n e l in e s s ,  a to m iz a tio n , pow erlessn ess , m ean ing lessness, i s o la t io n ,  
pessim ism , and lo s s  o f b e l i e f s  o r  v a lu e s .
Though a s t a t e  o f a l ie n a t io n  seems to  be many fa c e te d , one of 
the co m p lex itie s  o b se rv e rs  noted  about a lie n a t io n  is  th a t  o f te n  th e  
w orker’s only  aw areness o f the  s t a t e  of a l ie n a t io n  may be th e  re c o g n i­
t io n  th a t  h is  work i s  unrew ard ing . Some w r ite rs  saw Him p o ss ib ly  c l in g ­
ing to  a f a in t  hope th a t  work m ight have a c tu a l meaning beyond h is  
re c o g n itio n .
Fromm (9 :111) d esc rib ed  the unaware worker a s :
He does no t ex p erien ce  h im se lf  as a c e n te r  o f th e  w orld , as th e  
c r e a to r  o f h is  own a c ts - - b u t  h is  a c ts  and th e i r  consequences have 
become h is  m a s te rs , whom he obeys, o r whom he may even w o rsh ip .
The a l ie n a te d  p e rso n  i s  ou t o f touch w ith  h im se lf as he i s  o u t of 
touch w ith  o th e r  p e rso n s .
Marx tra c e d  t h i s  i n a b i l i t y  to  experience o n e se lf  as th e  c e n te r
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of th in g s  to  a s t a t e  of e x is te n c e  In  which one could no longer r e la te  
h im se lf to  some o b je c t  o u ts id e  h im se lf . To Marx the b a s ic  phenomenology 
of a l i e n a t io n  was th e  f a i lu r e  of th e  in d iv id u a l to  develop se lf-pow ers 
by t ra n s a c t in g  w ith  the w orld o f th in g s . In  a s ta t e  of a l ie n a t io n  the 
organism  was overshadowed by the  o b je c t .  This o b je c t ,  which fo r  the 
worker would be the  p roduct of h is  work, ceased to  have r e a l  meaning to  
the in d iv id u a l .
Marx f e l t  th a t  in  o rder to  t r u ly  be , in  o rd e r to  have a n a tu re , 
i t  i s  n ecessa ry  fo r  man to  reco g n ize  an o b je c t o u ts id e  h im se lf . This 
o b je c t becomes a p a r t  of man’s ex is te n c e  because i t  has r e la t iv e  meaning 
to  h i s  everyday l i f e .  The work s i tu a t io n  denied  th is  r e la t io n s h ip .  The 
w orker, as Marx saw him, was a l ie n a te d  from the  p roducts  of h is  work 
and w as, in  a s e n se , overshadowed by them. When the producer renounces 
a c tiv e  c o n tro l  in  th e  shaping of h is  p ro d u c t, h i s  work becomes u n re la te d  
to  h i s  own e f f o r t .  Becker (10) in te rp re te d  Marx as saying th a t  whenever 
lab o r is  co e rced , man i s  se p a ra te d  from h is  work, h im se lf , and h is  fe llo w s 
because he no lo n g er f e e ls  committed to  th e  consequences o f h is  a c tiv e  
pow ers.
B ecker, a lo n g  w ith  C. W right M il ls ,  found th a t  the  modern indus­
t r i a l  man i s  in  a sch izo p h ren ic  p o s i t io n  in  r e l a t io n  to  the  o b jec ts  he 
makes. Becker (10:125) s a id :
. . . s i n c e  he no longer has c o n tro l over th e  produced o b jec t and does 
n o t b r in g  h is  own c re a t iv e  and d i r e c t iv e  fo rc e s  in to  p lay  in  p ro ­
ducing  i t ,  the o b je c t  does n o t e x i s t  in  h is  term s. As a r e s u l t  he 
must en joy  i t  on i t s  te rm s. He must show th e  same p a s s iv i ty  in  th e  
face  o f  the  o b je c t  th a t  th e  pow erless sch izo p h ren ic  shows. This 
modern man does a t  tim e-clocked  work, on bom bastic p o l i t i c a l  is s u e s ,  
in  th e  p ro fu s io n  of fragm ented co lleg e  co u rse s , in  f ro n t of th e  
te le v i s io n  s e t .
I f  man no lo n g er r e l a t e s  h im se lf to  h is  work or the p roducts o f
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h is  work, t o ;what does he now r e la te ?  M lzruchl (11) saw modern man as 
being more concerned w ith  rew ards fo r  h is  perform ance than w ith  the 
worthy accomplishment o f th e  job  o r the p ro d u c tio n  o f th e  product i t s e l f .  
While he c i te s  th e  lower c la s s  as being  more reward consc ious, he sees 
the w hite c o l la r  worker f in d in g  h is  work le s s  and le s s  ch a llen g in g . He 
wrote (11:259).
Even in  te a c h in g , e d u c a tio n a l t e le v is io n  th re a te n s  to  make more 
o f an autom ation of our te a c h e rs  than  the b u re a u c ra tic  o rg a n iz a tio n  
o f formal ed u ca tio n  has a lre a d y  accom plished; in  the w h ite -c o lla r  
sp h e res , as in  in d u s try  p e rso n a l g r a t i f i c a t i o n  as a r e s u l t  of work 
as an end in  i t s e l f  and a ls o  as a r e s u l t  o f the  p roducts  of o n e 's  
e f f o r t s  i s  a fe e l in g  enjoyed by the few r a th e r  than  the  many.
Robert K. M erton (12) d e a l t  w ith  th i s  emphasis on rewards and 
the p a r a l l e l  s o c ia l  em phasis on success goals in  h is  book S o c ia l Theory 
and S o c ia l S tru c tu re . He w rote e x te n s iv e ly  on a l ie n a t io n  based on 
Durkheim's anomie (1 3 ) . N oting th a t  su ic id e  r a te s  in c reased  both in  
tim es of poverty  and p r o s p e r i ty ,  Durkheim in troduced  the concept o f anomie 
to  d is t in g u is h  a p a r t i c u la r  c o n d itio n  of an u n s ta b le  s o c ie ty . In  a con­
d i t io n  of anomie, o r  n o rm lessn ess , s o c ia l  emphasis on a goal becomes 
a l l- im p o r ta n t,  and th e  in d iv id u a l ceases to  d e riv e  s a t i s f a c t io n  from the 
p a r t ic ip a t io n  in  the a c t i v i t i e s  invo lved  in  the  p u r s u i t  of the g o a l. The 
goal, which fo r  the  worker m ight be the  p roduct o f h is  work, becomes 
sep ara ted  from the work invo lved  in  reach in g  th e  g o a l. For th e  in d iv id u a l 
in  g e n e ra l, th e  goal m ight be any long-term  c o n d itio n  o r achievem ent where 
the whole so c ie ty  applauds only  success and n o t e f f o r t .
Merton m entioned f iv e  types o f ad ap tiv e  b ehav io r persons may 6x- 
h ib i t  when try in g  to  cope w ith  a s o c ia l  s tru c tu r e  where dominant su ccess- 
goals have become se p a ra ted  from an e q u iv a le n t emphasis on i n s t i t u t i o n a l ­
ized procedures fo r  seek in g  th e se  g o a ls . These b eh av io r a d a p ta tio n s  were:
12
conform ity , In n ovation , r i tu a l i s m , r e t re a t ls m  and r e b e l l iq n .
Of p a r t ic u la r  I n te r e s t  fo r  th i s  study  was M erton 's  trea tm en t of 
r i tu a l is m  in  which the  in d iv id u a l abandons o r s c a le s  down high c u l tu ra l  
goals  o f ,  perhaps, m onetary success and s o c ia l  m o b ility  to  the p o in t 
where h is  a s p ir a t io n s  can be s a t i s f i e d .  The r i t u a l i s t  adap ts h im se lf 
to  s o c ia l  co n d itio n s  by r e je c t in g  the goal of " g e t t in g  ahead" and draws 
in  h is  h o rizo n s , but a t  the same tim e, he con tinues to  l iv e  com pulsively 
by the  in s t i tu t io n a l i z e d  norms of the  s o c ie ty .
Merton sa id  th i s  type of behav io r i s  f a i r l y  freq u en t in  a so c ie ty  
where an in d iv id u a l 's  s ta tu s  i s  la rg e ly  dependent upon h is  achievem ents. 
When th e re  i s  s tro n g  co m p etitio n  fo r  su ccess , co m p etitio n  produces acu te  
s ta tu s  a n x ie ty , so to  a l l a y  the a n x ie ty , one sim ply lowers h is  le v e l  o f 
a s p ira t io n s  perm anently . High am bitions in v i te  f r u s t r a t io n  and danger, 
whereas lo w e r 'a s p ira t io n s  produce s a t i s f a c t io n  and s e c u r i ty .
Merton co n jec tu red  th a t  some r i t u a l i s t s  conform so m eticu lo u sly  
to  th e - in s t i tu t io n a l  r u le s  to  avoid danger th a t  they  become b u re a u c ra tic  
v ir tu o s o s .  They over-conform  because they  remember p a s t experiences 
where non-conform ity was u n p le a s a n t; . y e t prolonged p e rio d s  o f over com­
p lia n c e  are  fre q u e n tly  fo llow ed by d e f ia n t  ou tb reaks by the  r i t u a l i s t .
Becker was a lso  concerned w ith  the nervous s t a t e  which accompanies 
the over conform ity . He sa id  people break  down when they a re  n o t "do ing"— 
when the world about them does n o t r e f l e c t  th e  a c t iv e  involvem ent o f 
th e i r  c re a tiv e  powers. He w rote (1 0 :1 2 8 ):
I t  has taken us a cen tu ry  and a q u a r te r  to  r e tu rn ,  w ith  em pir­
ic a l  su p p o rt, to  M arx's concep t o f a l ie n ta t io n '.  M ental i l l n e s s  i s  
the s tro n g e s t, p o s s ib le  c r i t iq u e  o f the  "owning s o c ie ty " ;  man i s  a 
doing anim al, p r im a r i ly ,  and n o t an owning one.
A workable s c a le  o f anomie was form ulated  by Leo S ro le , and
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Merton sug g ests  I t s  use in  determ in ing  the in d iv id u a l 's  p e rc e p tio n  of 
h is  own p lace  in  th e  environm ent. In  t h i s  s c a le  th e  a l ie n a te d  in d iv id u a l 
h a s : (1) a p e rc e p tio n  of community le a d e rs  as in d i f f e r e n t  to  o n e 's  needs; 
(2) a p e rc e p tio n  th a t  l i t t l e  can be accom plished in  a s o c ie ty  which is  
b a s ic a l ly  u n p re d ic ta b le  and lack in g  o rd e r ; (3) a p e rc e p tio n  th a t  l i f e -  
goals  a re  reced in g  r a th e r  than  being  r e a l iz e d ;  (4) a sense of f u t i l i t y ;  
and (5) th e  c o n v ic tio n  th a t  one cannot count on p e rso n a l a s so c ia tio n s  
fo r  s o c ia l  and p sy ch o lo g ica l su p p o rt (1 2 ;1 6 4 ).
Like M erton, M izruchi (11 :60) f e l t  th a t  as work becomes m ore.
in s tru m e n ta liz e d , g r a t i f i c a t i o n  as a r e s u l t  o f the work p ro cess  w i l l
d im in ish . He warned:
I f  work comes to  mean l i t t l e  more than  a means to  a l iv e l ih o o d , then 
i t  m ight w e ll be th a t  th e  fu n c tio n a l p r e re q u is i te  may n o t be f u l ­
f i l l e d  in  a manner which w i l l ,  in  th e  v ery  l e a s t ,  m ain ta in  the 
American s o c ia l  system . In  s h o r t ,  i f  th e  w i l l  to  work i s  th re a te n e d , 
the  s o c ia l  system  i s  a ls o  th re a te n e d .
Some w r i te r s  l ik e  E r ic  Fromm (9) saw th e  s o c ia l  system  th re a te n e d . 
He a tta c k ed  th e  c a p i t a l i s t i c  s o c ie ty  f o r  th e  w o rk er's  growing concern 
w ith  the rew ards o f h is  perform ance r a th e r  than  h is  perform ance. Accord­
ing to  Fromm c a p ita lis m  i s  c h a ra c te r iz e d  by a lack  o f balanced p ropor­
t io n  between an in d iv id u a l 's  work and the s o c ia l  r e c o g n it io n  accorded 
him through f in a n c ia l  com pensation. He saw two moral and p sycho log ica l 
e f f e c ts  o f ' t h i s  d isp ro p o r tio n  (9 :8 6 ) :
One l i e s  in  th e  f a c t  th a t  as long as my g a in  is  l im ite d  by the e f f o r t  
I  make, my d e s ir e  i s  l im ite d .  I f ,  on- the  o th e r  hand, my income is  
n o t in  p ro p o rtio n  to  my e f f o r t ,  th e re  i s  no l im i t  on my d e s ire s  s in ce  
th e i r  f u lf i l lm e n t  i s  a m a tte r  of. o p p o rtu n ity  by c e r ta in  market 
s i tu a t io n s  and no t dependent on my c a p a b i l i t i e s .
Fromm's g re a t  resen tm en t o f c a p ita l is m  was i t s  b a s ic  fo u ndation , 
" th e  use  o f man by man" (9 :8 8 ) .  H ere, the  c a p i t a l i s t i c  s o c ie ty  and i t s  
b u re a u c ra tic  s t r u c tu r e  employs a man, and he ceases to  be an end in
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h im se lf and becomes a means fo r  th e  economic ends of o th e rs .
This use of man by man in  a b u re a u c ra tic  system  was s tu d ie d  in  
depth by Max Weber (14) who f e l t  i t  had enormously in c reased  th e  power 
of a l ie n  fo rc e s  over men. D iscussing  W eber's fe a rs  about the  d ep erso n a l- 
lz a t in g  e f f e c t s  of a bureaucracy  which re q u ire s  th e  support o f em otion­
a l l y  detached people fo r  i t s  e x is te n c e , Josephson (8) extended the bureau­
cracy  to  inc lude  many o rg a n iz a tio n a l a c t i v i t i e s —in d u s try , arm ies, 
n a v ie s , p h ilan tro p h y , banking, and ed u ca tio n .
M erton, to o , concerned h im se lf w ith  the worker in  a b u re a u c ra tic
system . He sa id  (14 :196):
With in c re a s in g  b u re a u c ra tiz a t io n , i t  becomes p la in  to  a l l  who would 
see th a t  man i s  to  a v e ry  im portan t degree c o n tro lle d  by h is  s o c ia l  
r e la t io n s  to  the  in strum en ts  o f p ro d u c tio n . This can no longer be 
seen only  as a te n e t o f Marxism, b u t a stubborn  f a c t  to  be acknow­
ledged by a l l ,  q u ite  a p a r t  from t h e i r  id e o lo g ic a l p e rsu a s io n s .
B ureaucracy, as 'M erton  saw i t ,  e x e r ts  a h igh  degree of c o n tro l 
on the  in d iv id u a l .  Even a u th o r ity  bestowed by the  bureaucracy  upon the 
in d iv id u a l is  removed from the p e rso n  h im se lf . The a u th o r ity  adheres to  
the o f f ic e  one ho lds r a th e r  than  to  th e  person  who perform s i t ,  because 
the  b u re a u c ra tic  s tr u c tu r e  e x e r ts  p re s s u re  upon a l l  to  be "m ethodical, 
p ru d en t, and d is c ip l in e d "  (1 4 :1 9 8 ).
Fromm a lso  looked a t  the a sp e c t o f a u th o r ity  in  a b u re a u c ra tic  
s o c ie ty .  He recognized  two types o f  a u th o r i ty  which he la b e ls  " r a t io n ­
a l  a u th o r ity "  and " i r r a t i o n a l  a u th o r i ty "  (9 :9 0 ) .  To him, r a t io n a l  
a u th o r i ty  would be th a t  a u th o r i ty  which i s  ex e rte d  in  the r e la t io n s h ip  
between a s tu d en t and a te a c h e r . The r e la t io n s h ip  i s  marked by concern 
and lo v e ; the teac h e r  w ishes to  have th e  c h i ld  le a rn  and, i f  p o s s ib le ,  
exceed th e  te a c h e r . As the c h ild  le a r n s ,  th e  d iffe re n c e s  in  th e i r  
p o s it io n s  le s s e n . C onversely, i r r a t i o n a l  a u th o r ity  e x is t s  in  a s i tu a t io n
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s im ila r  to  a m aster and a s la v e .  The gap never le s se n s  and the s lav e  
must obey out of f e a r ,  o r lo v e , i f  th e  m aster i s  g e n tle .  R a tio n a l r e l a ­
t io n s h ip s ,  sa id  Fromm, tend to  d is s o lv e  them selves; i r r a t i o n a l  r e l a t io n ­
sh ip s  tend to  be in te n s i f ie d  w ith  d u ra tio n .
I t  Was perhaps th e  i r r a t i o n a l  r e la t io n s h ip  to  which M ills
(15 :63) r e fe r r e d  when he s a id  th a t  he f in d s  a growing c h a r a c te r i s t i c  of
our cen tu ry  to  be a s o c ie ty  where "few er people m anipulate  th in g s ;  more
people handle people and sym bols."  I t  i s  t h i s  m an ip u la tio n  by the
a u th o r i ty  f ig u re  in  a b u re a u c ra tic  c u l tu re  which' Fromm saw as tend ing
to  re in fo rc e  a l ie n a t io n .  He sa id  (9 :1 1 6 ):
B ureaucrats  a re  s p e c i a l i s t s  in  the a d m in is tra tio n  of th in g s  and of 
men. Due to  the  b ig n ess  o f the ap p ara tu s  to  be a d m in is te re d .. .  
the b u re a u c ra t 's  r e la t io n s h ip  to  the  people i s  one of com plete 
a l ie n a t io n .  They, th e  people  to  be a d m in is te red , a re  o b je c ts  whom 
th e  b u re a u c ra ts  co n s id e r  n e i th e r  w ith  love o r h a te ,  bu t com pletely  
im p erso n ally ; the  m anager-bureaucrat must n o t f e e l ,  as f a r  as h is  
p e rso n a l a c t i v i t y  i s  concerned; he must m anipu late  people as though 
they  were f ig u re s  o r th in g s .
In  essen ce , what the  s o c io lo g ic a l  th in k e rs  have been concerned 
w ith  i s  the  r e la t io n s h ip  o f man to  a l l  a sp e c ts  o f h is  work s i tu a t io n .
What happens to  him in  h is  work environm ent seems to  perm eate h is  whole 
e x is te n c e , and in  tu rn  sp read  to  th e  la r g e r  s o c ie ty .
JOB SATISFACTION RESEARCH: INDUSTRIAL
I n d u s t r ia l  e x p e r ts  have been concerned w ith  the  worker on the job 
fo r  many decades in  America. What has been d e s ire d  i s  an in c re a se  in  
p ro d u c tio n  and an e lim in a tio n  o f w aste in  a l l  a rea s  o f p ro d u c tio n . An 
e a r ly  study  o f job s a t i s f a c t io n  was conducted a t  the Hawthorne p la n t 
(Chicago) of W estern E le c t r i c ,  by th e  H arvard School o f B usiness in  1939. 
V arious su b s tu d ie s  were made over a p e rio d  of tw elve y ears  which revealed
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"a p a t t e r n  of in c re a se  in  worker p ro d u c t iv i ty  a t te n d in g  almost any and 
a l l  changes in  working c o n d i t io n s"  (16 :450).
A p a r t i c u l a r i l y  i n t e r e s t i n g  phenomena o c c u r re d ' in  t h i s  study which 
a t  f i r s t  seemed to  mark i t  f o r  f a i l u r e .  .D e sp i te  the  changes which were 
made, o r  which the  workers were to ld  had been made when no change a c tu a l ly  
took p la c e ,  p r o d u c t iv i ty  tended to  in c re a s e .  Mouley (16) suggested t h a t  
th e re  must be s o c ia l  f a c to r s  connected w ith  the  changes in  the working 
co n d it io n s  r a t h e r  than  the  co n d i t io n s  them selves. The only p l a u s i b i l i t y  
fo r  the in c rease  in  morale had to  be a t t r i b u t e d  to  the change of a t t i t u d e s  
of the workers them selves . Because t h e i r  advice and r e a c t io n s  had been 
sought concerning the  changes, the workers experienced  increased  f e e l ­
ings of s t a t u s  and morale which, in  tu rn ,  improved t h e i r  o v e ra l l  p ro­
d u c t iv i t y .
There were v a r io u s  c r i t i c i s m s  r e g i s t e r e d  concerning the v a l i d i t y
of the Hawthorne s tu d ie s ,  b u t  d e s p i te  the c r i t i c i s m  concerning the
v a l i d i t y  of the r e s e a rc h ,  Mouley pointed, out a s ig n i f i c a n t  va lue  o f the
Hawthorne s tu d ie s  (16*452):
I t  has shown th a t  th e  w o rk e r 's  a t t i t u d e s  a re  b a s ic  determ inants  of 
p roduc tion , a f f e c t i n g  bo th  i n d u s t r i a l  and group e f f o r t ,  and although 
many of h i s  a t t i t u d e s  a re  perhaps i r r a t i o n a l ,  an unders tand ing , and 
where n e c essa ry ,  a r e o r i e n t a t i o n - - o f  th ese  a t t i t u d e s  i s  e s s e n t i a l  to  
e f f e c t iv e  employee management.
I n t e r e s t  in  job s a t i s f a c t i o n  and i t s  r e l a t io n s h ip  to  p roduction  
continues  to  draw r e s e a r c h .  Lawler (17) re p o r te d  s ig n i f i c a n t  progress 
in  the area  of job s a t i s f a c t i o n  over the  p a s t  f i f t e e n  y e a rs .  In  1955 
re s e a rc h e r s ,  s a id  Lawler, had p sy c h o lo g is ts  b e l ie v in g  th a t  job s a t i s f a c ­
t io n  caused perform ance; r e c e n t ly ,  however, r e se a rc h  has shown t h a t  th e re  
i s  no t a simple yes o r no to  fo llow  a q u e s tio n  about whether s a t i s f a c t i o n  
i s  r e l a t e d  to  perform ance.
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Lawler l i s t e d  re se a rc h  to  show th re e  r e l a t io n s h ip s  between s a t i s ­
f a c t io n  and performance. F i r s t ,  s tu d ie s  have been made to  determine 
whether s a t i s f a c t io n  i s  an in d ic a to r  o f  an employee'.s m otiva tion  to  come 
to  work. Lawler rep o rted  s tu d ie s  (B rayfie ld . and C ro ck e tt ,  1955; Herisbejrg 
_ejt al_., 1957; Schuh, 1967; and Vroom, 1964) which have shown a c o n s is te n t  
r e la t io n s h ip  between s a t i s f a c t i o n  and absenteeism  or tu rnover. He repo rted  
th a t  people w i l l  come to work only  i f  i t  i s  the most p o s i t iv e ly  v a le n t  
behavior th a t  i s  open to  them. The person  who comes to  work i s ,  in  e f f e c t ,  
saying th a t  the job s a t i s f i e s  some o f h i s  b a s ic  needs . The d i s s a t i s f i e d  
person is  l ik e ly  to come to  work le s s  o f te n .
A second group of s tu d ie s  re p o r te d  by Lawler have been s tu d ie s
made to  determine whether s a t i s f a c t i o n  i n d i r e c t l y  a f f e c t s  a p e rso n 's
m otiva tion  to  perform a job w e l l .  Locke (18:23) suggested:
I t  in fluences  the m o tiv a tio n  to  perform  because i t  has the power to  
in fluence  the valence  o r  a t t r a c t iv e n e s s  of c e r t a i n  kinds o f rewards, 
and the valence of rewards does in f lu e n c e  m o tiv a tio n  d i r e c t l y .
C itin g  the work of Lawler and P o r te r ,  1963, and Schneider and 
Olsen, 1970, Lawler noted t h a t  th e re  i s  evidence t h a t  as a worker becomes 
more s a t i s f i e d  with h is  pay, i t  i s  l e s s  im portant to  him, and i t  ceases 
to  serve as a m otiva to r.  Lawler suggested .’t h a t  a s in f i la r  r e l a t io n s h ip  
e x i s t s  fo r  most rewards connected w ith  the  job s i t u a t i o n  except those 
which f u l f i l l  s e l f - a c tu a l i z in g  needs . S e l f - a c tu a l i z in g  needs may a c tu a l ly  
become more important as they  become b e t t e r  s a t i s f i e d .  I n te r e s t i n g ly ,  
th e re  seems to  be a n eg a tiv e  in f lu e n c e  o p e ra t in g  which suggests  t h a t  i f  
only  rewards influenced  s a t i s f a c t i o n ,  s a t i s f a c t i o n  would be n e g a t iv e ly  
r e l a t e d  to  performance. Bius h igh  s a t i s f a c t i o n  should  tend to  lower 
m o tiva tion . Studies on animal beh av io r  in  which su b je c ts  were m otivated 
by food and water (Cofer and Appley, 1964) showed t h a t  a s a t i s f i e d  nded
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i s  not a m o tiva to r .
A th i r d  group of s tu d ie s  mentioned by Lawler shows th a t  re sea rch  
had attem pted  to  determ ine whether performance can, under c e r t a in  condi­
t i o n s ,  in f lu en ce  s a t i s f a c t i o n  when i t  leads  to  a reward such as pay or 
promotion. Lawler po in ted  out the  p a r t . i n t r e n s i c  and e x t re n s ic  rewards 
have on job s a t i s f a c t i o n .  E x tre n s ic  rew ards, such as pay, must be given 
by someone e l s e  who i s  o f te n  times removed from the a c tu a l  performance.
Thus, i f  they are  not given in  c lo se  accord w ith  a p e r so n 's  performance, 
one £8h expect a negative  r e l a t io n s h ip  between performance and s a t i s f a c ­
t io n .  C i t in g  h is  work w ith  P o r te r  in  1963 and 1968, Lawler showed th a t  
in  a s i t u a t i o n  where good perform ing employees are  rewarded the same as 
poor performing employees, a n ega tive  r e l a t io n s h ip  should e x i s t  between 
s a t i s f a c t i o n  and performance because the  b e t t e r  perform ers w i l l  f e e l  
t h a t  they should be rewarded b e t t e r .
As f o r  i n t r i n s i c  rew ards, which are  g iven by the  person to  him­
s e l f  when he performs w e l l ,  the  s i t u a t i o n  i s  somewhat d i f f e r e n t .  B a s ic a l ly ,  
s a id  Lawler, they are  c lo s e ly  t i e d  to  performance except in  jobs which 
allow the perform er low c o n t r o l ,  are  no t ch a llen g in g  and have l i t t l e  
feedback. These jobs do not hold  i n t r i n s i c  s a t i s f a c t i o n  and o f f e r  no 
r e l a t io n s h ip  to  performance (1 7 :2 8 ) .
In  work done between 1959 and 1966, Herzberg (19) th eo r ized  th a t  
c e r t a in  job elements or outcomes ( f a c to r s  r e l a t e d  to  the work i t s e l f )  
can cause only ( o v e ra l l )  job s a t i s f a c t i o n ,  bu t cannot cause job d i s s a t -  
i s f a c t i o n ,  whereas o ther  elements o r  outcomes, those  f a c to r s  e x t r in s i c  
to  the work, can cause d i s s a t i s f a c t i o n .  In  essence , Herzberg claimed 
t h a t  c e r t a in  elements or outcomes cannot cause s a t i s f a c t i o n  o r d i s s a t i s ­
f a c t io n  a t  a l l .
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Edwin Locke (18) took is su e  w ith  H erzberg 's  theo ry , and in  a 
speech be fo re  the American P sycho log ica l  A sso c ia t io n  in  1968, he con­
s id e re d  the main f a l la c y  o f Herzberg*s s tudy  to  be a lack  o f c o n s id e ra t io n  
f o r  v a lu e s .  He s a id  (1 8 :3 0 ) :
- I f  a person  va lu es  achievement in  h i s  work ( e . g . ,  ta sk  completion, 
so lv in g  of problems, e t c . )  and does no t o b ta in  i t ,  i t  would be a 
c o n t ra d ic t io n  to  say th a t  he would not r e a c t  with  d isappointm ent. 
S im ila r ly ,  i f  a person va lu es  a f r i e n d ly  su p e rv iso r  and g e ts  one, i t  
would be a c o n t r a d ic t io n  to  say t h a t  t h i s  would not make him happy.
The magnitude of a g iven outcome o r o v e ra l l  job  s a t i s f a c t i o n  w i l l  
depend, of course , upon the r e l a t i v e  importance to  the  in d iv id u a l  of 
the v a lu e (s )  involved and upon i t s  degree of f u l f i l lm e n t .
Locke p resen ted  a theo ry  of job s a t i s f a c t i o n  based on v a lu e s .  He 
noted th re e  b io lo g ic a l  p o t e n t i a l s  f o r  a c t io n  which form the  b a s is  of man's 
v a lu e s :  (1) c o g n it io n ,  or the i d e n t i f i c a t i o n  of e x i s t e n t s  ( e . g . ,  th in g s ,  
o b je c t s ,  a c t io n s ,  e t c . )  (2) e v a lu a t io n ,  o r the  es tim a te  of the b e n e f ic ia l  
or harmful r e l a t io n s h ip  of perce ived  e x i s t e n t s  to  o n e s e l f ,  and (3) the 
r e g u la t io n  of a c t io n .
Cognition ( s e n s a t io n ,  p e rc e p t io n ,  conception) allows man to  d i s ­
cover what e x i s t s ,  b u t does n o t t e l l  him what to  do about i t .  When he 
must a c t ,  man must e v a lu a te  the  im p lic a t io n  of a l t e r n a t iv e  courses  of 
a c t io n  and th e i r  probable  s ig n i f ic a n c e  fo r  h i s  su rv iv a l  and w e ll-b e in g .  
Through h i s  experiences  man develops the  p rocess  of reason ing  and the use 
of conscious f o r e s ig h t .  In  s h o r t ,  he develops a code of v a lu e s .  Locke 
noted t h a t  the process  of e v a lu a t io n  c o n s is t s  of e s t im a t in g  (consc ious ly  
o r subconsciously) the r e l a t io n s h ip  between some o b je c t ,  a c t io n  or condi­
t io n  and one o r  more of o n e 's  v a lu e s .  P le a su re ,  he sa id ,  i s  the  conse­
quences o f .(p e rc e iv e d )  va lue  achievement and d isp le a su re  i s  the consequences 
of (perce ived ) va lue  f r u s t r a t i o n .
In  basing  h i s  a n a ly s is  of job s a t i s f a c t i o n  on v a lu e s ,  Locke (18:10) 
su g g es ted :
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Job s a t i s f a c t i o n  and d i s s a t i s f a c t i o n  a re  fu n c t io n s  of the perceived  
r e l a t io n s h ip  between what one wants from o n e 's  job and what one 
p e rce iv es  i t  as o f fe r in g  o r e n t a i l i n g . . .The causes of job s a t i s f a c ­
t io n  a re  no t in  the job nor s o le ly  in  man, b u t  l i e  in  the  r e l a t i o n ­
sh ip  between them. The p re d ic t io n  of job s a t i s f a c t i o n  n e c e s s a r i ly  
r e q u ire s  an in t e r a c t iv e  approach—not because twenty or t h i r t y  
c o r r e l a t i o n a l  s tu d ie s  have "proved" i t ,  bu t because of the na tu re  
of man and the e v a lu a t io n  p ro cess .
JOB SATISFACTION STUDIES: TEACHING
Tnere have been c o u n tle ss  s tu d ie s  made by r e se a rc h e r s  in  var io u s
a reas  of the  teach ing  s i t u a t i o n  to  determine the f a c to r s  which r e f l e c t
job s a t i s f a c t i o n  among te a c h e rs .  Surveying the l i t e r a t u r e  in  1963,
Blocker and Richardson (20:200) r e p o r te d :
During the l a s t  tw en ty -five  y e a rs ,  ed u c a t io n a l  l i t e r a t u r e  has seen 
a ra p id  p r o l i f e r a t i o n  of a r t i c l e s  d e a l in g  w ith  m orale, a term which 
was v i r t u a l l y  unknown p r io r  to  World War I  and which rece ived  scan t 
a t t e n t i o n  of educators  u n t i l  advent o f World War I I .
Locke (18) repo rted  t h a t ,  since- the p u b l i c a t io n  of R o e th l isb e rg e r  
and D ick in so n 's  Management and the Worker and Hoppock's monograph in  the 
1930 's  on job s a t i s f a c t i o n ,  i n t e r e s t  in  th e  to p ic  o f job a t t i t u d e  has 
in c reased  r a p id ly .  Locke re p o r te d  t h a t  as of 1955, over 2,000 a r t i c l e s  
had been pub lished  on the s u b je c t .  "D espite  t h i s  p r o l i f e r a t i o n  of 
s tu d ie s ,  bur understand ing  of the causes of job s a t i s f a c t i o n  has not in ­
c reased  s u b s t a n t i a l l y  in  the p a s t  30 y e a rs "  (1 8 :1 ) .
Various re se a rc h e rs  have a ttem pted  to  define  job s a t i s f a c t i o n .
Morse (2 1 :4 ) ,  supported  the  h y p o th es is :
s a t i s f a c t i o n  depends b a s ic a l ly  upon what an in d iv id u a l  wants from 
the w orld , and what he g e ts .  The l e a s t  s a t i s f i e d  person  i s  one who 
wants a g r e a t  deal and g e ts  v e ry  l i t t l e .  The most s a t i s f i e d  i s  the 
one who wants a g r e a t  d ea l  and g e ts  i t .  O ther combinations of 
"wants" and "g e ts"  f a l l  in  between th e se  two p o le s .
L a te r  she went on to  s t a t e  (21 ;14):
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I n t r i n s i c  job s a t i s f a c t i o n  I s  defined  as the  degree of s a t i s f a c t i o n  
ob ta ined  by the  in d iv id u a l  employee from perform ing those ta sk s  
which c o n s t i tu t e  the con ten t of h i s  jo b .
In  much of the l i t e r a t u r e  dea ling  w ith  job s a t i s f a c t i o n  the term 
"morale" was used. At times morale w as 'used  as synomonous w ith  job s a t i s ­
f a c t io n  and a t  o th e r  times i t  r e fe r r e d  to  the a t t i t u d e  of an e n t i r e  group. 
Hunter (22:345) o f fe re d  two d e f in i t io n s  of th e  term "m o ra le ."  His f i r s t  
d e f i n i t i o n  expla ined  morale a s :  " . . . t h e  c a p a c i ty  of a group of people to  
p u l l  to g e th e r  p e r s i s t e n t l y  and c o n s is te n t ly  in  p u r s u i t  of a common 
p u rp o se ."  He o f fe re d  a second d e f in i t i o n  in  the fo llow ing  w ords: " . . t h e  
ca p a c i ty  and courage to  c a r ry  on a ta sk  w ith  d e te rm in a tio n ,  co o pera tion , 
lo y a l ty ,  and a sense of p ersona l s a t i s f a c t i o n  and w e ll  b e in g ."
Harp <23:55) d escribed  morale in  terms o f the r e s u l t s  i t  produces. 
He wrote* "Good morale i s  what makes people  se c u re ,  u n a f ra id ,  p ro d u c tiv e ,  
and lo y a l .  Poor morale i s  what makes people  unhappy, in secu re  and in ­
d i f f e r e n t . "
Although re fe ren ce  was being made to  i n d u s t r i a l  morale by Guion 
(2 4 :5 9 ) ,  h i s  d e f i n i t i o n  of morale a p p l ie s  e q u a l ly  w ell  to  te ach e rs  when 
he s ta te d  th a t  morale i s  " . . . t h e  e x te n t  to  which an in d iv id u a l 's  needs 
a re  s a t i s f i e d  and the e x te n t  to  which the in d iv id u a l  p e rce iv es  th a t  
s a t i s f a c t i o n  stemming from h is  t o t a l  job s i t u a t i o n . "
The s tu d ie s  of job s a t i s f a c t i o n  show gen era l  f a c to r s  which have 
a marked e f f e c t  on job s a t i s f a c t i o n .  H erzb erg 's  work in  1957 (19) l i s t e d  
te n  d i f f e r e n t  f a c to r s  which have a s tro n g  e f f e c t  on job s a t i s f a c t i o n  a s :  
s e c u r i t y ,  o p p o rtu n ity  f o r  advancement, company management, wages,
I n t r i n s i c  job a s p e c ts ,  su p e rv is io n ,  social* a sp e c ts  of the  jo b ,  communi^ 
c a t io n ,  working c o n d i t io n s ,  and b e n e f i t s .
R e t t lg  and Pasamanick (25) r e p o r te d  the  s tudy o f job s a t i s f a c t i o n
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among 400 p ro fe s s io n a ls  m ostly In  the  f i e ld  of mental h e a l th .  Among 
these  were fo r ty  p u b lic  school te a c h e r s .  They concluded th a t  th e re  
were e ig h t  major f a c to r s  accounting  fo r  job s a t i s f a c t i o n .  These a re :  
i n t e l l e c t u a l  s t im u la t io n ,  pay, s t a t u s  and p r e s t i g e ,  r e g u la r  hours, 
s e c u r i ty ,  freedom, s tu d en t  ( p a t i e n t )  r e s p e c t ,  and type of s tu d en t 
( p a t i e n t ) . They a lso  re p o r te d  t h a t  p u b l ic  school te ach e rs  had s i g n i f i ­
c a n t ly  lower socio-economic s t a tu s  than  the  average p ro fe s s io n a l  in  t h i s  
s tudy , and th a t  the lay  p u b lic  a ss igned  a h ig h er  s t a tu s  to  teach e rs  than 
te a c h e rs  assigned  to  them selves.
A re c e n t  study of the sources  of d i s s a t i s f a c t i o n  among more than 
400 te ach e rs  in  England d isc lo se d  reasons  fo r  t h e i r  d i s s a t i s f a c t i o n .
Rudd and Wiesman- (26) ranked t e a c h e r s '  s a l a r i e s  as the  most frequen t 
source of d i s s a t i s f a c t i o n .  E i th e r  th e  s a l a r i e s  were too low, or the 
maximums were reached too s low ly , o r  pension r ig h t s  were inadequate . Poor 
human r e l a t io n s  ranked second. At times the poor r e l a t io n s  were e x p e r i­
enced between teach ers  and a t  o th e r  times between teach e r  and a d m in is tra ­
t o r .  Inadequacies  of school b u i ld in g s  o r  equipment was th i r d  on the l i s t  
o f causes fo r  lack of s a t i s f a c t i o n .  In  fo u r th  p o s i t io n  they found the 
teach ing  load to  c re a te  much d i s s a t i s f a c t i o n .  Under t h i s  heading much 
resen tm ent was he ld  fo r  d u t ie s  which were o u ts id e  the realm  of a c tu a l  
teach in g .  This would inc lude  such d u t ie s  as lunchroom su p e rv is io n  and 
c l e r i c a l  d u t ie s .  The n ex t  two f a c t o r s ,  la rg e  c la s s e s  and the f a c t  th a t  
te ach e r  t r a in in g  was n o t  adequate f o r  what they , as  te a c h e rs ,  were asked 
to  do, was ranked equal in  im portance. The seventh  f a c to r  c re a t in g  d i s ­
s a t i s f a c t i o n  among the English  te a c h e rs  s tu d ie d  was a fe e l in g  of inade­
quacy as a te a c h e r .  Item e ig h t  in d ic a te d  t h a t  te a c h e rs  f e l t  t h a t  they 
needed more time to  do the  job and to  p re p a re ,  w hile  in  l a s t  p lace  was
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found th e  low le v e l  of s t a t u s  of the p ro fe s s io n  as -a  source of d i s s a t i s ­
f a c t io n .
A study made by Wynn (2 7 :44) found " s e c u r i ty "  heading the l i s t  
o f  im portant f a c to rs  determ ining  job s a t i s f a c t i o n  among te a c h e r s .  Wynn 
f e l t  t h a t  the d e s ire  fo r  s e c u r i ty  was b ro ad er  than  s a la ry ,  s ic k  leave , 
r e t i r e m e n t ,  tenure laws, and w e lfa re  p ro v is io n s .  Some of the fa c to rs  
no t d i r e c t l y  a s so c ia te d  w ith  s e c u r i ty  b u t  n ecessa ry  fo r  job s a t i s f a c ­
t io n  were; equal d i s t r i b u t i o n  of o b l ig a t io n ,  work and power; good communi­
c a t io n ,  s o c ia l  approval and prom otional p o s s i b i l i t i e s .
In  a study conducted in  the p u b l ic  schools  of Boulder, Colorado, 
Suer (28) found th a t  communication and good human r e l a t io n s  seem to  be 
the key concepts in  teach e r  m orale . His s tudy  was unusual in  both 
emphasis and techn ique . He wanted to  develop an instrum ent t h a t  would 
re v e a l  n o t  only environmental f a c to r s  a f f e c t i n g  m orale, b u t ,  in  a d d i t io n ,  
would give an in d ic a t io n  of the  re sp o n d e n t 's  p e r s o n a l i ty .  Rather than 
use a q u e s t io n n a ire  to  measure m orale , he b e l ie v e d  th a t  a b e t t e r  method 
would be to  develop an instrum ent co n ta in in g  incomplete sen te n ces .  One- 
hundred incomplete items were l i s t e d  t h a t  would tend to  measure m orale. 
These one-hundred incomplete sen tences  were then  subm itted  to  s ix ty -se v e n  
te a c h e rs  from v a r io u s  s e c t io n s  o f the  U nited  S ta te s  in  o rde r  to  determine 
which items were most s u i t a b le  f o r  in c lu s io n  in  the  in s tru m en t.  From 
the re sp o n ses ,  Suer r e ta in e d  fd r fy  item s w hich were found to  d isc r im ir-  
n a te  sh a rp ly  between high and low morale te a c h e rs  in  the  Boulder, Colo­
rado , p u b l ic  schoo ls .
While re sea rch  does .not r e v e a l  any c o n s is te n t  f a c to r  which seems 
to  have a s tro n g  e f f e c t  on job s a t i s f a c t i o n ,  i t  does tend to  show th a t  
job s a t i s f a c t i o n  comes from an i n t e r a c t i o n  o f  s e v e ra l  f a c to r s .  Study
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a f t e r  s tudy (H orns te ln , 1968; Wood, 1968; Kokovich, 1969; and Redfer,
1964) has shown th a t  the a d m in is t ra to r  can have a d e f i n i t e  e f f e c t  on 
te a c h e r  m orale. H ornsteln  (29) re p o r te d  t h a t  te a c h e rs  show g r e a te s t  s a t ­
i s f a c t i o n  with t h e i r  p r in c ip a l  and t h e i r  school system when they perce ive  
t h a t  they  and t h e i r  p r in c ip a ls  a re  m utually  i n f l u e n t i a l ,  e s p e c ia l ly  when 
the  p r i n c i p a l ' s  power to  in f luence  emanates from t h e i r  p e rce iv in g  him 
to  be an e x p e r t .
Redfer (2) found teach e r  morale low when p r in c ip a ls  were concerned 
w ith  t h e i r  own s ta tu s  more than w ith  th e  growth o f  t h e i r  f a c u l t i e s .  
Kokovich 's s tudy (30) in v e s t ig a te d  the le a d e r s h ip  behav ior ex e rc ised  by 
secondary school p r in c ip a ls  as i t  r e l a t e d  to  t e n  dimensions of f a c u l ty  
m orale. He found th a t  co n s id e ra t io n  by the p r in c ip a l  i s  most h ig h ly  
a s so c ia te d  w ith  f a c u l ty  morale, b u t  he a l s o  found t h a t  while the  behavior 
o f  the p r in c ip a l  does have a s tro n g  r e l a t i o n s h i p  to  morale, i t  i s  not 
th e  s o le  de te rm inan t.  He concluded t h a t  p r in c ip a l  behavior i s  a c r i t i c a l  
a sp e c t  of morale s t a t u s ,  bu t not the on ly  a s p e c t .
The e f f e c t  of s a la ry  on te ach e r  morale has been of i n t e r e s t  fo r  
many y e a rs .  No study dea ling  w ith  job s a t i s f a c t i o n  has f a i l e d  to  re v ea l  
s a la ry  as an im portant f a c to r  in  determ in ing  m ora le . In an a ttem pt to  
i s o l a t e  f a c to r s  which are a s so c ia te d  w ith  p e r io d s  of h igh job s a t i s f a c ­
t io n  among te a c h e rs ,  and those which were a s s o c ia te d  w ith  low s a t i s f a c ­
t io n ,  Johnson (31) found s a la ry  to  be one o f  s e v e ra l  e q u a lly  s ig n i f i c a n t  
f a c to r s  r e l a t i n g  to  te ach e r  s a t i s f a c t i o n  in  the DeKalb County, Georgia, 
S choo l ' System.
Bishop (32) asked Iowa te a c h e rs  to  r a t e  s p e c i f i c  f a c to r s  designed 
a f t e r  H erzb erg 's  study mentioned e a r l i e r .  Among those  f a c to r s  which the 
te a c h e rs  f e l t  l e a s t  s a t i s f i e d  w ith  were school p o l i c i e s  and r u le s ,
25
re c o g n i t io n ,  e q u a l i ty  of s u p e rv is io n ,  and s a la ry .
Perhaps Locke (18:11-12) b e s t  summarized the e f f e c t  s a la ry  has 
on morale:
In  our c u l tu re  a t . l e a s t  th e re  i s  no l im i t  to  the  amount of pay most 
men would l ik e  ( id e a l ly )  to  have. Human w ants, a re  fo r  a l l  p r a c t i ­
c a l  purposes, u n l i m i t e d . . .however, in d iv id u a ls  do no t use i n f i n i t e  
wealth  as t h e i r  so le  s tan d a rd  in  ev a lu a t in g  t h e i r  pay. They a lso  
app ra ise  i t  in  terms o f the p e rce iv ed  d iscrepancy  between i t  and 
the minimum pay re q u ire d  t o . f u l f i l l  t h e i r  p re se n t  needs (o r  t h e i r  
pay r e l a t i v e  to  th a t  of o th e r  people  around them doing s im i la r  
work). Their pay s a t i s f a c t i o n  r e s u l t s  from comparing th e i r  a c tu a l  
pay with both t h e i r  " p r a c t i c a l  id e a l"  (minimum adequate) and the 
amount th a t  would f u l f i l l  a l l  of t h e i r  economic wants ( id e a l  maxi­
mum) .
A number of r e se a rc h e r s  found sex to  be h ig h ly  r e l a t e d  to  teacher  
m orale. Brinkman (33), who used th e  Purdue Teacher O pin ionaire  to  s tudy 
the  fa c to rs  r e l a t e d  to  morale o f te a c h e rs  in  th re e  ju n io r  high schoo ls ,  
r e p o r ted  th a t  female te a c h e rs  had h ig h e r  morale sco res  than  d id  m ales.
She found th a t  the te a c h e rs  who had tau g h t the lo n g es t  in  a ju n io r  high 
school had the  lowest mean morale s c o re s .  She a lso  observed th a t  the 
teach e rs  w ith  tlje most y ea rs  o f  teach in g  experience in  elem entary schools 
p r io r  to  ju n io r  h igh school te a c h in g  tended to  have the  h ig h e s t  mean 
morale sco res .
The r e l a t io n s h ip  between th e  age of a te a c h e r  and the ex ten t  of 
job s a t i s f a c t i o n  has a l s o  been s tu d ie d .  The N ational Education A ssocia­
t io n  Research B u l le t in  (34) ex p la in ed  the  age v a r i a b le :
Many s tu d ie s  suggest t h a t  between age 20 and age 65, the  45 years  of 
m arketable u se fu ln e ss  can be d iv ided  in to  th re e  p a r t s .  From the 
e a r ly  2 0 's to  l a t e  30*s ,  a perso n  tends to  be " fu tu re  o r ie n te d " ;  
t h a t  i s ,  he i s  concerned w ith  the  rewards to  come, and th e re fo re  
shrugs o f f  many d i s s a t i s f a c t i o n s .  From the  l a t e  3 0 's  to  e a r ly  5 0 's ,  
he tends to  be o r ie n te d  to  th e  p r e s e n t ,  the u n re a l iz e d  a s p i r a t io n s  
become q u i te  r e a l ,  and he must r e c o n c i le  h i s  reco rd  w ith  h i s  a s p i r a ­
t io n s .  To p ro te c t  h i s  ego, he must f in d  f a u l t  w ith  the  work env iron­
ment, and th u s ,  job s a t i s f a c t i o n  f o r  t h i s  age group i s  u s u a l ly  lower 
than fo r  those younger o r  o ld e r .  From the  e a r ly  5 0 's to  the end of 
h i s  working y e a rs ,  a person  tends  to  become " r e a l i t y  o r ie n te d " ;
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t h a t  i s ,  he can look a t  h im se lf  and h i s  c a re e r  o b je c t iv e ly .  I f  he 
views h i s  accomplishments p o s i t i v e l y ,  he con tinues  to  have high job 
s a t i s f a c t i o n  and to  produce a t  a h igh  r a t e .  On the o th e r  hand, i f  
he i s  d i s s a t i s f i e d ,  he may con tinue plodding  away a t  h i s  work in  
a n t i c ip a t io n  of r e t i r e m e n t .
S tudent d i s c ip l in e  has a l s o  been s tu d ied  in  r e l a t i o n  to  job s a t ­
i s f a c t io n  among te a c h e r s .  R eporting  on s t a f f  morale, Hearn (35:153) 
affirm ed: ' 'D isc ip l in e  i s  the c h ie f  problem of beginning te a c h e rs ,  and the
major problem of experienced  t e a c h e r s . "  Hearn went on to  c i t e  the work 
of Umstattd in  which 79 out o f 157 te a c h e rs  s p e c i f ie d  th a t  d i s c ip l in e  was 
the major m a tte r  o f  t h e i r  concern .
The f a c t  t h a t  s tu d e n t  d i s c ip l in e  and p rog ress  r e f l e c t  themselves 
in  teach er  morale seems to  be w idespread . The work o f  Anderson (36) 
confirmed th i s  r e l a t io n s h ip .  He compared-ten schools which ranked in  the 
top q u a r t i l e  w ith  r e s p e c t  to  sco res  on the Iowa Tests  of E ducationa l 
Development w ith  ten  schools  which ranked in  the lowest q u a r t i l e  on the 
same t e s t s .  His conc lus ion  s t a t e d  t h a t  te ach e rs  in  secondary schools 
whose p u p i ls  achieve r e l a t i v e l y  h igh  s c h o la s t i c a l l y  appear to  have h ig h er  
morale than do te a c h e rs  in  schools  w ith  r e l a t i v e l y  low p u p i l  achievement. 
I t  would appear t h a t  the com position of th e  s tu d en t  body a f f e c t s  teacher  
m orale.
SUMMARY
Job s a t i s f a c t i o n  i s  of n a t io n a l  importance, n o t  only  because i t  
i s  an obvious f a c to r  o f  p ro d u c t io n ,  bu t a l s o  because i t  a f f e c t s  the 
a b i l i t y  of a person  to  fu n c t io n  ad equa te ly  in  a l l  a reas  o f l i f e .  I f  
s tu d ie s  show an im portant r e l a t io n s h ip  between i n d u s t r i a l  fu n c tio n in g  and 
job s a t i s f a c t i o n ,  th e re  i s  no l e s s e r  importance in  the r e l a t io n s h ip  be­
tween school teach in g  and job s a t i s f a c t i o n .  I f  the  s t r e n g th  of a
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s a t i s f i e d  worker i s ,  as Marx sa y s ,  h i s  a b i l i t y  to  r e l a t e  to  the  o b je c ts  
of h i s  p roduction , i t  i s  exceedingly  im portant t h a t  the teach e r  be s a t ­
i s f i e d  in  the teaching  s i t u a t i o n .
There i s  much y e t  to  be known about job s a t i s f a c t i o n  in  teach in g , 
bu t there  i s  much which i s  a l re a d y  known about te a c h e r s .  Each person 
in  a teach ing  s i t u a t i o n  expects  c e r t a i n  th ings  out of h i s  employment 
which a re  unique to  h im se lf ,  and, yet* th e re  e x i s t ,  to  some degree, expec­
t a t io n s  which a l l  r e s e a rc h e rs  agree to  be im portant to  te ach e r  morale.
The l i t e r a t u r e  supports  the  c o n te n t io n  th a t  job s a t i s f a c t i o n  i s  
increased  by the  amount o n e 's  need te n s io n s  a re  reduced and decreased 
by the amount of remaining te n s io n s .  We a lso  know th a t  one who expects  
a g re a t  dea l from a job .and  does n o t  r e c e iv e  h i s  ex p ec ta t io n s  ob ta ins  
very  l i t t l e  s a t i s f a c t i o n  from h i s  work s i t u a t i o n .
Research re v e a ls  t h a t  job s a t i s f a c t i o n  among teach e rs  involves 
many f a c to r s .  I t  i s  no t one f a c to r  a lone which determ ines job s a t i s f a c ­
t i o n  fo r  any .one te a c h e r ,  r a t h e r  i t  i s  the  in t e r a c t io n  of the sum t o t a l  
of a l l  f a c to r s  taken as .a. whole. The l i t e r a t u r e  keeps re p e a t in g  in d iv i ­
dual f a c to r s  which do have a pronounced e f f e c t  upon m orale . F ac to rs  such 
as s a la ry ,  s e c u r i ty ,  a d m in is t r a t io n ,  p u p i l  d i s c i p l i n e ,  c la s s  s iz e ,  
teach e r  involvement in  p lan n in g ,  peer  r e l a t io n s h ip s ,  teach ing  load , teach ­
ing assignm ent, and community su p p o rt  a re  a l l  involved in  the  t o t a l  job 
s a t i s f a c t i o n  and teacher  m orale .
. A ll  re sea rch  in d ic a te s  t h a t  te a c h e r  morale can be s tu d ied  and 
th a t  e f f o r t s  should be made to  i n v e s t ig a t e  th e  e x te n t  of job s a t i s f a c t i o n  
in  any school system.
CHAPTER I I I
DESIGN OF THE STUDY
This s tudy concerned i t s e l f  w ith  e lem entary , ju n io r  high and 
s e n io r  high school te a c h e rs  in  E ast Baton Rouge P a r is h ,  L ou is iana , who 
were a l l  p a r t  of a c o u r t  ordered  move to  a r a c i a l l y  balanced u n i ta ry  
school system. Approximately two th i r d s  o f the  b lack  school teachers  in  
th e  p a r ish  were moved to  schoo ls  which had p re v io u s ly  had a school popula­
t i o n  in  which white s tu d e n ts  were in  the m a jo r i ty .  One th i rd  of the 
w hite  teach ers  were t r a n s f e r r e d  to  schools  which had p re v io u s ly  had 
b lack  s tu d en ts  a s 1 the m a jo r i ty  p o p u la t io n .  During th i s  time both s t u ­
den ts  and teach ers  were r e lo c a te d  and found t h a t  they  must make a d ju s t ­
ments to  an environmental change. A f te r  the  f i r s t  y ea r ,  crossover 
teach ers  were allowed to  r e tu r n  to  t h e i r  former p o s i t io n s  i f  vacancies  
occurred . However, during  the  second year  many teach ers  s t i l l  remained 
in  t h e i r  c rossover p o s i t io n s .
Because changes of environment o f te n  p lace  th ings  in  a new 
frame of re fe re n c e ,  the c ro sso v er  s i t u a t i o n  seemed to  o f f e r  an e x c e l le n t  
o p p o r tu n ity  to in v e s t ig a te  te a c h e r  m orale , and to make comparisons be­
tween the morale of te a c h e rs  who had experienced  an environmental change 
and teach e rs  who did n o t .  Too, the classroom  teach e r  o rg a n iz a t io n s  had 
begun experienc ing  te ach e r  com plain ts  which in d ic a te d  th a t  th e re  might 
be need to  in v e s t ig a te  e x a c t ly  what the s ta tu s  o f te a c h e r  s a t i s f a c t i o n  
was in  the p a r i sh  as a whole.
The f i r s t  s te p  was to  o b ta in  th e  names of the  elem entary , ju n io r  
h ig h ,  and se n io r  h igh school te a c h e rs  who were involved in  the  1970-1971
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crossover  of school f a c u l t i e s  to  achieve a r a c i a l l y  in te g ra te d  system. 
From these  fa c u l ty  l i s t s  the  names of those  te a c h e rs  who had remained in  
t h e i r  c rossover p o s i t io n s  were i s o l a t e d .  A second l i s t  of personnel was 
p repared  which con ta ined  the  names of new te a c h e rs  who were h ire d  to  be 
crossover  teach e rs  during  the  1971-1972 school y ea r .  A th i rd  group of 
teach e rs  was composed o f th o se  people  who had no t been involved in  a move 
from t h e i r  p rev ious  employment p o s i t io n s  to  one which was necessary  fo r  
the f a c u l ty  i n t e g r a t io n .
Table I  shows the f a c u l ty  com position of the  elem entary , ju n io r  
high and s e n io r  h igh schools  by race  and in c lu d in g  both crossover  and 
non-crossover te ach e rs  f o r  1971-1972. Because the r a c i a l  p o p u la tio n  of 
the  E ast Baton Rouge P a r ish  school system e x i s t s  on a r a t i o  of one b lack  
s tu d en t  to  th re e  w hite  s tu d e n ts ,  the  f a c u l ty  compositions e x is te d  on a 
th re e  to  one r a t i o .  Thus, a f t e r  the in t e g r a t io n  th e re  were 1,274 white 
teach ers  who were n o t  p a r t  o f  the i n te g r a t io n  and 209 b lack  te a c h e rs  who 
were n o t .  The t o t a l  number of w hite  c rossover  teachers  in  b lack  schools 
was 544, and the  t o t a l  number o f  b lack  te a c h e rs  in  white schools was 375.
Table I I  shows the  f a c u l ty  com position of the elem entary schools  
in  the p a r ish  during  the  1971-1972 school year  a f t e r  c e r t a in  teach ers  had 
been excluded. The d e l im i ta t io n s  of t h i s  s tudy  were such th a t  th e re  were 
s e v e ra l  groups of te a c h e rs  o m it ted .  There a re  no s u b s t i t u t e  teach ers  o r 
Teacher Corps members inc luded  in  the l i s t .  Teachers from c e r t a in  
schools which underwent a complete change in  r a c i a l  composition due to  
changes in  school d i s t r i c t s  were n o t  Included. These teachers  made a 
t r a n s f e r  as ordered  by the  c o u r t  r u l in g ,  bu t they found th a t  they had 
moved to  a new school where t h e i r  own race  had now become the m a jo r i ty ;  
th e r e fo re ,  t h e i r  employment s t a t u s  no longer f i t  the  design  of th^Ls s tudy .
TABLE I
FACULTY COMPOSITION OF ELEMENTARY, JUNIOR HIGH AND SENIOR HIGH SCHOOLS 
BY RACE INCLUDING CROSSOVER AND NONCROSSOVER TEACHERS
1971-1972
White Teachers In  Black Teachers In  White Crossover Black Crossover
Predominantly White Predominantly Black Teachers In  Teachers In
Schools Schools Black Schools White Schools
Elem. 591 227 282 274
J r .  High 269 81 78 106
S r .  High 414 101 184 195
T ota ls 1274 409 544 575
Note: This ta b le  con ta ins  only the  number of teach ers  who f i t  the  d e l im i ta t io n s  of t h i s  s tudy . There
are  no s u b s t i t u t e  te a c h e rs ,  T & I  te a c h e rs ,  ROTC in s t r u c t o r s ,  o r  Teacher Corps members included i n  t h i s  




FACULTY COMPOSITION OF ELEMENTARY SCHOOLS 
ON THE BASIS OF RACE 
1971-1972
School Black Teachers White Teachers
★Alsen 6 5
Audubon 3 13
Baker Heights 6 16
B ake rf ie ld 8 13
★Beechwood 8 8
B elin g ra th  H i l l s 7 13












★Eden Park 11 10
Goodwood 5 9





Howell Park 6 11
J e f f e r s o n  T e rr . 6 19
L anie r 8 12
LaSalle 5 12






North Highlands 5 13
★North Scotland 11 11







TABLE I I  (Continued)
School Black Teachers White Teachers.
* P o r t  Hudson 4 4
*Progress 14 10
Red Oaks 6 16
*Reddy 8 11
River Oaks 6 20
*Rosenwald 5 4
*Ryan 13 9
* S co tt 3 4
Sharon H i l l s 8 15
Sherwood 5 19
*South Blvd. 9 9
*South G reen v il le 7 9
*South S c o t la n d v i l le 2 7
Southdowns 5 12
Tanglewood 6 17
U n iv e rs i ty  T e rr . 4 13
V i l l a  Del Rey 5 14
Walnut H i l l s 3 14
Westdale 5 17
W estm inister 7 12





*Zion C ity 6 9
T o ta ls 447 795
Note: This ta b le  co n ta in s  only  the number of teach e rs  who f i t  the
d e l im i ta t io n s  o f t h i s  s tudy . There a re  no s u b s t i t u t e  teach e rs  o r  Teacher 
Corps members included in  th i s  l i s t .  Also excluded from t h i s  l i s t  a re  
M ayfair Elementary, Banks E le m e n ta r y , .F a i r f i e ld  Elem entary, and B e l f a i r  
Elementary Schools which have undergone a change in  dominant r a c i a l  
com position and w i l l  not be inc luded  in  t h i s  s tudy .
*These sch o o ls  are predom inantly b lack  in  stu d en t en ro llm en t. A ll
o th ers  are  predom inantly w h ite .
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Table I I I  shows the f a c u l ty  composition of the ju n io r  h igh  schools  
in  the p a r i s h  on the b a s is  of ra c e .  Again th i s  c h a r t  i s  l im i te d  to  the 
des ig n  o f  the s tu d y .  S u b s t i tu t e  te a c h e r s ,  T & I  te a c h e rs ,  ROTC i n s t r u c ­
t o r s ,  and Teacher Corps members were excluded from th i s  l i s t .  One ju n io r  
h igh school experienced  a change in  s tu d e n t  make-up when the move o f  a 
u n i ta ry  system was made, so th i s  school i s  a lso  no t included in  the s tu d y .
F in a l ly ,  .Table IV shows the  f a c u l ty  composition o f a l l  the se n io r  
h igh schools  in  E ast Baton Rouge P a r is h  during  the 1971-1972 school y e a r .  
Again, c e r t a i n  l im i ta t io n s  were made in  tfie l i s t  so th a t  only  those 
te a c h e rs  who f i t  the l im i t a t i o n s  o f  the study would be in c lu d ed . No se n io r  
h igh school underwent a complete s tu d e n t  body composition change, however, 
Baton Rouge^High School had very  n e a r ly  a f i f t y - f i f t y  r a c i a l  r a t i o .
Once the  v a r io u s  groups o f  teachers  were i s o l a t e d ,  i t  became 
n ecessa ry  to  determ ine the  number o f teachers  to  inc lude  in  the  s tu d y .
Using the number o f  c rossover  teach e rs  as a p o in t  o f  r e fe r e n c e ,  the r e ­
se a rch e r  decided to  inc lude  o n e -h a l f  of the number o f c ro sso v er  te a c h e rs  
i n  each o f the th re e  l e v e l s  of teach in g .  An equal number of n o n -c ro ss-  
over teach ers  would be chosen from each o f  the ju n io r  h igh  schoo l,  s e n io r  
h igh  school and elem entary  school le v e ls  to  correspond w ith  the  c ro sso v er  
t e a c h e r s .  Table V shows the  num erical composition o f  t h i s  s tudy  by race  
and teach in g  l e v e l .
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TABLE I I I
FACULTY COMPOSITION OF JUNIOR HIGH SCHOOLS 
ON THE BASIS OF RACE 
1971-1972
School Black Teachers White Teachers
Baker 13 22
Broadmoor 13 29
*C apito l 15 18
*Crestworth 15 13
Glasgow 9 22




Park F o re s t 14 31
P re s c o t t 14 38
* S c o t la n d v i l le 18 7
Sherwood 14 31
Westdale 20 22
T o ta ls  210 343
N o te : This t a b le  c o n ta in s  only  the  number o f teach e rs  who f i t  the
d e l im i ta t io n s  of t h i s  s tu d y .  There a re  no s u b s t i t u t e  te a c h e rs ,  T & I  
te a c h e r s ,  ROTC i n s t r u c t o r s ,  or Teacher Corps members included in  t h i s  
l i s t .  Also excluded from t h i s  l i s t  i s  V a lley  Park J u n io r  High School 
whose en ro llm en t changed from predom inantly  b lack  to  predom inantly 
w h ite .
*These sch o o ls  are predom inantly b lack  in  stud en t en ro llm en t. A ll
o th ers are predom inantly w h ite .
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TABLE IV
FACULTY COMPOSITION OF SENIOR HIGH SCHOOLS
ON THE BASIS OF RACE
1971-1972
School Black Teachers White Teachers
Baker 17 .40
Baton Rouge 16 37
Broadmoor 14 43
*C apito l 32 30
C en tra l 13 35
*Chaneyville 18 12




P r id e 5 20




T ota ls 267 499
Note: This t a b le  co n ta in s  only the  number o f teach e rs  who f i t  the
d e l im i ta t io n s  of t h i s  s tu d y .  There a re  no s u b s t i t u t e  te a c h e r s ,  T & I  
te a c h e r s ,  ROTC i n s t r u c t o r s ,  or Teacher Corps members included in  t h i s  
l i s t .
*These sch o o ls  are predom inantly b lack  in  stu d en t en ro llm en t. A ll
o th ers are predom inantly w h ite .
36
TABLE V
NUMBER OF CROSSOVER AND NON-CROSSOVER TEACHERS WHO 
WERE INCLUDED IN THIS STUDY
S ta tu s Elementary




Black Crossover 141 53 98
Black Non-crossover 141 53 98
White Crossover 143 42 92
White Non-crossover 143 42 92
T o ta l 1118
Procedure
During A p r i l  1972 a l e t t e r  approved by the su p e r in te n d e n t ,  Robert 
A e r tk e r ,  (see appendix) was s e n t  to  the  school p r in c ip a ls  and teach e rs  
informing them of the purpose of the  s tudy and re q u e s t in g  t h e i r  coopera­
t io n  in  ad m in is te r in g  the  q u e s t io n n a i re  which would fo llow  the  nex t day.
The teach ers  were asked to  mark the  q u e s t io n n a ire  and the  da ta  shee t  which 
had been a ttach ed  to  i t .  They were then  req u es ted  to  p lace  i t  in  the 
envelope which accompanied th e  l e t t e r  and r e tu r n  i t  to  the re se a rc h e r  
through the school m ail.  The r e s e a r c h e r 's  address  appeared on the envelope 
in  case they wished to  m ail i t  d i r e c t l y  to  h e r .  Teachers were informed 
th a t  t h e i r  q u e s t io n n a ire s  were numbered so th a t  each one could be i d e n t i ­
f i e d .  I d e n t i f i c a t i o n  was n e c e ssa ry  so t h a t  follow-up l e t t e r s  could be 
sen t and so th a t  c e r t a i n  te a c h e rs  could  be i d e n t i f i e d  as coming from a 
c r i s i s  school. The q u e s t io n n a i r e s  were th en  scored  by hand and the  i n f o r ­
mation coded on computer sh e e ts  and f i n a l l y  subm itted to  a m u lt ip le  c l a s s i ­
f i c a t io n  a n a ly s is  of v a r ia n c e  o f each o f the  f a c to r s  included  in  t h i s  s tudy .
CHAPTER XV
ANALYSIS OF DATA
The r e s u l t s  of the s t a t i s t i c a l  a n a ly s is  of the d a ta  ob ta ined  from 
the  m u lt ip le  c l a s s i f i c a t i o n  a n a ly s is  of v a r ia n c e  on each o f the ten  
f a c to r s  of the Purdue Teacher O pin ionaire  and t h e i r  r e l a t i o n s h i p  to  c e r ­
t a i n  b io g ra p h ic a l  v a r ia b le s  such as ag e ,  sex , r a c e ,  teach in g  le v e l ,  and 
c ro sso v er  s t a tu s  a re  p resen ted  in  t h i s  ch a p te r .  The da ta  were subm itted 
to  a l e a s t  squares a n a ly s is  of v a r ia n c e  to  make c o r re c t io n s  fo r  unequal 
numbers of o b se rv a tio n s  per group. A nalysis  of v a r ia n c e  t a b l e s ,  r e g re s ­
s io n  c o e f f i c i e n t s  and o th e r  s t a t i s t i c a l  da ta  may be found in  the 
appendix.
For the purposes of c l a r i t y  and b r e v i ty ,  the Purdue Teacher Opin­
iona i r e  w i l l  h en cefo rth  be designa ted  by the a b b re v ia t io n  PTO in  t h i s  
c h a p te r .  A ll  t a b le s  have the f a c to r s  which, a re  s ig n i f ic a n t :a b o v e  
the .05 and .01 le v e ls  c l e a r ly  la b e le d .
The f i r s t  s ix  ta b le s  of t h i s  ch ap te r  do no t d e a l  w ith  in te r a c t io n s  
between PTO f a c to r s  and b io g ra p h ic a l  v a r i a b l e s ,  bu t they  do o f f e r  im­
p o r ta n t  da ta  fo r  the in te r a c t io n s  which fo llow . These ta b le s  re v e a l  
mean sco res  on the  ten  f a c to r s  of the  PTO as they  e x h ib i t  the  s a t i s f a c ­
t i o n  of s p e c i f i c  groups of te a c h e rs .  The f i r s t  s ix  t a b le s  show mean 
scores  by c rossover  s t a t u s ,  age, r a c e ,  sex, teach in g  l e v e l  and c r i s i s ,  




The d i f f e re n c e s  in  mean scores on the  PTO f a c to r s  as r e la te d  
to  a t e a c h e r 's  s t a tu s  as a second-year c ro sso v e r  t e a c h e r ,  non-crossover 
te a c h e r ,  or a f i r s t - y e a r  c rossover  te a c h e r  a re  shown in  Table VI. This 
a n a ly s is  of teach e r  s t a tu s  revealed, an a lm o st . ,p e r fec t  o rd e r .  Except 
fo r  F a c to r  10, Community P re s su re s ,  the f i r s t - y e a r  c ro sso v er  teach er  
ex h ib i te d  the lowest morale sco re .  The second-year c ro sso v er  teacher  
e x h ib i te d  the n e x t-h ig h e s t  score and th e  non-crossover  te a c h e r  had the 
h ig h e s t  s a t i s f a c t i o n  sco re .
S ig n i f ic a n t  d i f f e re n c e s  were noted  in  s e v e ra l  f a c t o r s .  F ac to r  
2, S a t i s f a c t i o n  with Teaching; Factor 7, Teacher S ta tu s ;  and F ac to r  10, 
Community P re s s u re s ,  were s ig n i f i c a n t  a t  the .01 le v e l  o f  confidence . 
F a c to r  3, Rapport with Teachers; and F a c to r  8 , Community Support, were
s ig n i f i c a n t  a t  the  .05 le v e l  of confidence.
In  only  one case the second-year c ro sso v er  te a c h e rs  were le s s  
s a t i s f i e d  w ith  F ac to r  10, Community P re s s u re s ,  than  the  o th e r  two groups 
of te a c h e r s .  I t  would appear from these  data  t h a t . c ircum stances  which 
cause a good deal of d i s s a t i s f a c t i o n  f o r  the te a c h e r  who has j u s t  begun 
teach ing  in  a school whose r a c i a l  make-up i s  the  o p p o s ite  of h i s  own were 
somewhat improved, or a t  l e a s t  he was b e t t e r  ab le  to  cope w i th - them, 
during  the second year in  t h i s  s i t u a t i o n .
In  a l l  ca se s ,  however, the non-crossover  te a c h e r s  were co n s id e r­
ab ly  more s a t i s f i e d  with a l l  fa c to rs  on the Purdue Teacher O pin ionsire
than were the  o th e r  two groups tif teach e rs
AGE
Age d id  not account fo r  s ig n i f i c a n t  d i f f e r e n c e s  between the mean
TABLE VI
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED TO TEACHERS' 
STATUS AS A SECOND-YEAR CROSSOVER TEACHER, NON-CROSSOVER 
TEACHER, OR FIRST-YEAR CROSSOVER TEACHER
F ac to r 1 2** 3* 4 5 6 7** 8* 9 10** Totals**
Second-Year Cross­
over Teacher
56.25 65.66 41.19 20.23 35.79 14.40 22.13 13.38 13.51 16.12 298.73
Non-Crossover 
Teacher
62.57 69.44 44.16 20.36 36.32 15.78 24.15 15.16 14.34 17.04 318.45
F i r s t - y e a r  Cross­
over Teacher
50.51 62.10 39.12 18.73 34.05 13.32 23.51 12.42 12.12 16.15 279.24
* * P < .0 1




scores  of teach ers  on the PTO f a c to r s  except In  th re e  a r e a s .  Table VII 
in d ic a te s  the  mean scores  on the  PTO f a c to r s  as they r e l a t e  to  age. 
F ac to r  1, S a t i s f a c t i o n  w ith  Teaching, was s ig n i f i c a n t  a t  the .05 le v e l  
o f  confidence; as w e ll  as both F ac to r  3, Rapport w ith  Teachers, and 
F ac to r  4 ,  Teacher S a la ry .
The young te a c h e rs  in  the  20-25 age b rack e t  showed the lowest 
s a t i s f a c t i o n  in  a l l  f a c t o r s .  The nex t age b ra c k e t ,  age 26-35, showed 
an inc rease  in  s a t i s f a c t i o n ,  w hile  th e  teach ers  in  the 36-65 age b racke t 
e x h ib i ted  the h ig h e s t  s a t i s f a c t i o n .
Previous re se a rc h  s u b s ta n t i a t e d  t h i s  da ta  on age and teacher  
s a t i s f a c t i o n .  Beno (37) in  h i s  s tudy  of the  r e l a t io n s h ip  between the 
expressed ed u ca t io n a l  views h e ld  by te ach e rs  and p r in c ip a l s  from twenty- 
seven pu b lic  schools  in  New York S ta te  and t h e i r  expressed  r a t in g s  of 
job s a t i s f a c t i o n ,  found the  youngest age group to  be s ig n i f i c a n t l y  lower 
in  s a t i s f a c t i o n  than the o ld e r  group of te a c h e rs .
O'Donnell (38) in v e s t ig a te d  r o le  s t r a i n  among secondary teach ers  
and found th a t  younger te a c h e rs  showed g re a te r  a n x ie ty  than  o ld e r  teach ­
e rs  w ith  r e sp e c t  to  r o le  overload  and competence.
Bishop (32) a lso  found th a t  younger te ach e rs  d isp layed  a s i g n i f ­
i c a n t ly  lower le v e l  of o v e r a l l  s a t i s f a c t i o n  than did  o ld e r  te a c h e rs .
He found th a t  the l e v e l  of s a t i s f a c t i o n  in c reased  as age in c reased .
RACE
R acia l d i f f e r e n c e s  in  the  mean scores  on the  PTO fa c to rs  can be 
noted in  Table V I I I .  An a n a ly s is  o f  the data  in d ic a te d  t h a t  the black.. . 
teach ers  were more s a t i s f i e d  w ith  the  teach ing  s i t u a t i o n  as a whole than 
were the white te a c h e r s .
TABLE VII
DIFFERENCES IN MEANS OF PTO FACTORS
AS RELATED TO AGE
F ac to r  1* 2 3* 4*  5 6 7 8 9 10 T o ta ls
Teachers Age 20-25 48.38 62.03 38.06 19.53 34.24 12.95 21.97 11.72 11.43 16.29 276.26
Teachers Age 26-35 59.98 67.55 42.76 19.67 35.45 15.62 23.06 14.58 14.00 16.35 309.39
Teachers Age 36-65 64.00 70.10 44.79 20.89 37.11 15.73 24.21 15.31 14.88 17.03 322.58
"*P 05
TABLE V III
DIFFERENCES IN MEANS OF PTO FACTORS
AS RELATED TO RACE





























In  only one f a c to r  were the b lack  te a c h e r s  le s s  s a t i s f i e d  than 
the w hite  te a c h e r s .  The b lack  teach ers  showed a lower morale score  on 
F ac to r  10, Community P re s su re s ,  than d id  the w hite  t e a c h e r s .  However, 
t h i s  d i f f e r e n c e  was not s ig n i f i c a n t  above th e  .05 le v e l  o f  confidence 
and, th e r e fo r e ,  must be r e j e c t e d .  F ac to r  3, Rapport w ith  Teachers, and 
Facto r  5, Teacher Load, were s ig n i f i c a n t  a t  the  .05 le v e l  of confidence .
The d i f f e re n c e s  in  b lack  teach er  and w hite  te a c h e r  sco res  on 
F ac to r  1, Rapport w ith  P r in c ip a l ;  F ac to r  2, S a t i s f a c t i o n  w ith  Teaching; 
F ac to r  7, Teacher S ta tu s ;  F ac to r  8, Community Support; and F ac to r  9, 
School F a c i l i t i e s ,  were s ig n i f i c a n t  a t  the .01 le v e l  of con fidence .
Selmer (39) made a study of job s a t i s f a c t i o n  among teach e rs  con­
f ron ted  w ith  a th re e -y e a r  t r a n s f e r  in  D e t ro i t  which tended to  v e r i f y  
th ese  data* He a lso  found g re a te r  s a t i s f a c t i o n  among blafek teach ers  
than among w hite  t e a c h e r s .
SEX
D iffe ren ces  in  means of the  PTO f a c to r s  as r e l a t e d  to  a t e a c h e r 's  
sex can be found in  Table IX. Only F ac to r  2 ,  S a t i s f a c t i o n  with Teaching, 
showed s ig n i f ic a n c e  a t  the .01 le v e l  of co n f id en ce .  The female teach e rs  
were le s s  s a t i s f i e d  w ith  teach ing  than were th e  male t e a c h e r s .  While 
th e re  were no s ig n i f i c a n t  d i f fe re n c e s  among th e  o th e r  n ine  f a c to r s ,  
some i n t e r e s t i n g  o b se rv a tio n s  can be made about B'ome o f the  sco res  the  
teach e rs  made. The female teach ers  were more s a t i s f i e d  than  the  male 
te ach e rs  w ith  F ac to r  4 ,  Teacher S a la ry ;  F a c to r  6, Curriculum  Is s u e s ;  
F ac to r  7, Teacher S ta tu s ;  F ac to r  8 , Community Support; and F ac to r  10, 
Community P re s s u re s .  The t o t a l  s a t i s f a c t i o n  sco re  made by the males was 
h ig h e r  than  t h a t  made by the fem ales.
TABLE IX
DIFFERENCES IN  MEANS OF PTO FACTORS
AS RELATED TO SEX,



























This d a ta  i s  co n tra ry  to  r e s u l t s  found by B ergeth (4) who used 
the Purdue Teacher O pin ionaire  to  study  the  m orale o f te a c h e rs  in  North 
Dakota. He found th a t  female teach ers  had a h ig h e r  m orale sco re  than 
male teac h e rs  on a l l  of the fa c to r  sco res  as w e ll as the t o t a l  sc o re .
Three o th e r  s tu d ie s  o f  morale> using  d i f f e r e n t  re se a rc h  methods, 
were found to  re v e a l a h ig h er morale sco re  among fem ales th an  m ales.
Beno ("37) made such a study invo lv ing  th e  r e la t io n s h ip  between the  edu­
c a tio n a l views of teach e rs  and p r in c ip a ls  as they  e f fe c te d  job s a t i s f a c ­
t io n .  M e rr il l  (40) and O 'Donnell (38) in  s e p a ra te  s tu d ie s  a ls o  found 
th a t  women tended to  have h ig h er le v e ls  o f job s a t i s f a c t io n  than  men.
LEVEL OF TEACHING
When an exam ination i s  made of th e  mean sco res  on the PTO made 
by teac h e rs  from the elem entary , ju n io r  h ig h , and s e n io r  h igh  sch o o ls , 
elem entary  school teachers, appear to  have a h ig h e r  m orale score than 
do o th e r  te a c h e rs . Table X in d ic a te s  th e  mean sco re s  on th e  PTO made 
by elem entary  sch o o l, ju n io r  h igh sch o o l, and s e n io r  h igh  school 
te a c h e rs .
Elem entary school te ac h e rs  had th e  h ig h e s t  s a t i s f a c t io n  sco res  
in  a l l  a re a s . The t o t a l  mean scores o f ju n io r  h ig h  school te ach e rs  
(296.23) and s e n io r  h igh  school te a ch e rs  (294.56) were c lo s e ,  b u t th e re  
were some marked d if fe re n c e s  between ju n io r  h igh  school te a ch e rs  and 
s e n io r  high school te a c h e rs .
Ju n io r  h igh  school teac h e rs  showed th e  g r e a te s t  d i s s a t i s f a c t io n  
among the  th re e  groups w ith  F ac to r 2, S a t i s f a c t io n  w ith  Teaching (P < .0 1 )  
F ac to r 3 , Rapport w ith  Teachers ( P .^ 0 1 ) ;  F ac to r  6, C urriculum  Issu es  
( P < .0 1 ) ;  F ac to r 7, Teacher S ta tu s  ( P < .0 5 ) ;  and F a c to r  10, Community
TABLE X
DIFFERENCES IN  MEANS OF PTO FACTORS
AS RELATED TO LEVEL OF TEACHING
F ac to r 1 ; 2** 3** 4 5 6* 7* 8** 9 10 T o ta ls* *
Elem entary School 63.64 69.57 44.92 20.57 36.92 16.19 24.55 15.24 14.77 17.06 322.73
Ju n io r  High School 57.14 64.79 39.78 20.34 36.18 13.43 22.08 15.36 13.54 15.84 296.23
S en io r High School 54.51 66.32 41.13 19.59 34.38 14.44 22.55 13.43 12.72 16.48 294.56
* * P < .0 1
* P < .0 5
■P*
O '
P re ssu re s  (P '< . 05).
The s e n io r  h igh  school te ac h e rs  showed g r e a te s t  d i s s a t i s f a c t i o n  
in  only  one a re a .
The only  f a c to r  which showed a s ig n i f ic a n t  d if fe re n c e  was F ac to r  
8 , Community Support (P<-. 01).
The t o t a l  m orale sco re  fo r  the s e n io r  high school te a c h e rs  
(294.56) was somewhat lower than  the  sco re  of the ju n io r  h igh school 
te a c h e rs  (2 9 6 .2 3 ), and th i s  d if fe re n c e  was s ig n i f ic a n t  a t  the .01 le v e l .  
This h ig h e r t o t a l  sco re  fo r  ju n io r  h igh school teach ers  c o n tra d ic ts  the 
f in d in g s  by P erkes (41) who found th a t  ju n io r  h igh  school tea ch e rs  in  
C a lifo rn ia  ex p ressed  an o v e ra l l  h ig h e r  d i s s a t i s f a c t io n  le v e l w ith  t h e i r  
teach in g  r o le s  th an  d id  the  s e n io r  h igh school te a c h e rs .
B lenstock  and Sayres (42) a ls o  found th a t  ju n io r  high school 
te a c h e rs  them selves tended to  view th e i r  job in  a le s s  fav o rab le  l ig h t  
than  d id  s e n io r  h igh  school te a c h e rs .
CRISIS SCHOOLS
A c r i s i s  sch o o l, as i t  a p p lie s  to  th i s  s tu d y , has been defined  
as a school which had been involved in  some form of s tu d e n t p r o te s t .  
Table XI re v e a ls  th e  mean sco res  on the ten  PTO fa c to rs  made by te a c h e rs  
from n o -p ro te s t  schoo ls  as compared to  the sco res  made by te a ch e rs  in  
p r o te s t  s c h o o ls .
Even though te a c h e rs  who tau g h t a t  schools in  which th e  s tu d e n ts  
were invo lved  in  some form o f p r o te s t  e x h ib ite d  a lower m orale sco re  
than  d id  te a c h e rs  who were n o t involved in  such p r o te s t  s i tu a t io n s ,  the  
only  f a c to r  which showed a s ig n i f ic a n t  d if fe re n c e  was F ac to r 3 , Rapport 
w ith  Teachers (P <  .0 1 ) .
TABLE XI
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED TO 
WHETHER THE SCHOOL WAS INVOLVED IN 
SOME FORM OF STUDENT PROTEST
F acto r 1 2 3** 4 5 6 7 8 9 10 T o ta ls
N o-P ro test Schools 























**P < .0 1
■p-oo
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What s ig n if ic a n c e  can be g leaned from th is  da ta  as i t  r e la te s  
to  the teach in g  s i tu a t io n s ?  Why was th e re  on ly  one area in  which the 
p ro te s t /n o n -p r o te s t  s i tu a t io n s  could account fo r  a d iffe re n c e  in  te a c h e r  
m orale?
R esearch has attem pted  to  cope w ith  s im ila r  seem ingly unexpected 
d if fe re n c e s  in  job s a t i s f a c t io n .  Herzberg (19) concluded th a t  some 
f a c to rs  in  th e  work s i tu a t io n  were s a t i s f i e r s  when they  were p re se n t bu t 
n o t d i s s a t i s f i e r s  when they  were a b se n t; and, co n v erse ly , o th e r f a c to rs  
were d i s s a t i s f i e r s , b u t when they were e lim in a ted  as d i s s a t i s f i e r s  they  
would no t r e s u l t  in  p o s i t iv e  m o tiv a tio n .
In  a s tu d y  among te a ch e rs  P r ic e  (43) concluded th a t  w hile an in ­
c re a se  in  c o n f l ic t  s t r e s s  d e f in i t e ly  causes a decrease  in  job s a t i s f a c ­
t io n ,  i t  i s  th e  te a c h e r s ' p e rc e p tio n  of c o n f l ic t  which causes the d i s ­
s a t i s f a c t io n .
Mann (3) a ls o  attem pted  to  study  th e  job s a t i s f a c t io n  of te ac h e rs  
in  schoo ls which had experienced  s tu d e n t p r o te s t s .  He found s a t i s f a c t io n /  
d i s s a t i s f a c t i o n  to  be a fu n c tio n  o f a te a c h e r 's  a b i l i t y  to  cope w ith  the  
em otions involved  in  the c o n f l ic t  r a th e r  than  f a c to rs  in h eren t in  the 
c o n f l ic t  i t s e l f .  He concluded th a t  some school co n d itio n s  co n tr ib u te  
to  h ig h e r s a t i s f a c t io n  fo r  a l l  te ac h e rs  re g a rd le s s  o f the s tu d en t p ro ­
t e s t  s i tu a t io n .
AGE AND TEACHING LEVEL
The in te r a c t io n  between age and teach in g  le v e l on the  mean
sco res  o f th e  ten  f a c to rs  o f the  PTO i s  shown in  Table X II. S ig n if ic a n t
d if fe re n c e s  were no ted  fo r  F ac to r 5, Teaching Load, and F ac to r 6 
C urriculum  Issu e s  (P ;< .0 1 ) , and F a c to r  8 , Community Support, and F ac to r
TABLE X II
DIFFERENCES IN  MEANS OF PTO FACTORS AS RELATED
TO AGE AND TEACHING LEVEL
F ac to r 1 2 3 4* 5** 6** 7 8* 9*. 10 T o ta ls
Elem entary School 
Teachers Age 20-25 53.38 63.46 39.49 19.44 35.79 14.01 23.37 12.32 12.47 16.58 290.68
Elem entary School 
Teachers Age 26-35 63.81 69.31 44.75 20.51 35.59 15.97 24.12 15.12 14.29 16.79 320.49
Elem entary School 
Teachers Age 36-65 67.76 72.27 47.28 21.08 38.29 17.24 25.34 16.51 16.04 17.45 337.55
Ju n io r  High School 
Teachers Age 20-25 42.92 60.15 36.77 20.50 30.46 12.38 21.08 12.27 10.77 15.46 282.08
Ju n io r  High School 
Teachers Age 26-35 58.28 63.85 39.06 19.78 37.02 14.09 21.48 13.96 13.85 15.81 294.94
Ju n io r High School 
Teachers Age 36-65 62.45 67.74 41.79 20.79 37.97 13.29 23.09 13.76 14.50 16.03 312.21
S enior High School 
Teachers Age 20-25 42.45 60.55 36.21 19.10 33.69 11.33 19.90 10.29 19.90 16.26 258.26
S enior High School 
Teachers Age 26-35 54.06 67.15 41.94 17.99 33.93 16.18 22.32 14.03 13.54 15.94 300.00
Senior High School 
Teachers Age 36-65 58.92 67.85 42.36 20.65 34.86 14.54 23.01 14.18 13.24 16.85 304.06
* P < .0 5
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9, School F a c i l i t i e s ,  and F a c to r  4 , Teacher S a la ry  ( P < .0 5 ) .
The h ig h e s t com posite sco re  was e x h ib ite d  by the elem entary 
school teach ers  in  the 36-65 age b ra c k e t .  These te a c h e rs  ranked h ig h e s t 
on every morale f a c to r .  No s in g le  te a c h e r  expressed  th e  low est s a t i s f a c ­
t io n  w ith  a l l  f a c to r s ,  b u t th e  s e n io r  h igh  school te a ch e rs  in  the 20-25 
age b rack e t expressed  th e  m ost d i s s a t i s f a c t i o n  w ith  seven fa c to rs :
F ac to r 1, Rapport w ith  P r in c ip a l ;  F ac to r  3 , Rapport w ith  Teachers; F ac to r 
4 , Teaching S a la ry ; F ac to r 6 , C urriculum  I s s u e s ;  F ac to r  7, Teacher S ta tu s ; 
F a c to r  8 , Community S upport; and F ac to r 9, School F a c i l i t i e s .
The ju n io r  h igh  schoo l te a c h e rs  in  th e  20-25 age b rack e t ex h ib ite d  
th e  low est s a t i s f a c t io n  sco re  in  a l l  o th e r  f a c to r s :  F ac to r. 2, S a t is f a c ­
t io n  w ith  Teaching; F ac to r  5 , Teaching Load; and F a c to r  10, Community 
P re s su re s .
Among the  e lem entary  school te a c h e rs , th e  20-25 age b rack et 
ranked low est in  a l l  f a c to r s .  Except f o r  F a c to r  5 , Teaching Load, where 
the mean score fo r  the  age group was 35 .7 9 , fo r  age group 26-35, 35.59 
and fo r  age group 35-65, 3 8 .2 9 , th e  young te a ch e rs  expressed  the 
low est morale sc o re s .
On the ju n io r  h igh  schoo l le v e l ,  th e  te a c h e rs  who were in  the 36- 
65 age b rack e t ranked h ig h e s t  on a l l  m orale sco res  excep t fo r  F acto r 8 , 
Community Support. The 36-65 age b ra ck e t sco re  o f 13.76 was s l ig h t ly  
lower than the score  o f  13.96 e x h ib ite d  by th e  te a c h e rs  in  the 26-35 age 
group.
The o ld e r  s e n io r  h ig h  school te a c h e rs  appeared to  be the most sat>- 
i s f i e d  in  th a t  group, to o . However, on F a c to r  6, C urriculum  Issues and 
on F ac to r 8, Community S upport, th e  o ld e r  s e n io r  h igh  school teachers  
were le s s  s a t i s f i e d  th a n  th e  te a c h e rs  in  th e  26-35 age group.
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I t  was in te re s t in g  to  n o te  th a t  th e  te ac h e rs  in  the  20-25 
age b rack e t were most d i s s a t i s f i e d  w ith  F a c to r  6, C urriculum  Issu e s  
(P < .0 1 )  and F acto r 8 , Community S upport, (P '< .0 5 ) ,  b u t th i s  d i s s a t i s ­
fa c t io n  did  no t hold tru e  fo r  th e  s e n io r  h igh  school teach ers  in  the 
20-25 age b rack e t afe noted on F a c to r  9, School F a c i l i t i e s  (P .0 5 ) .
Both the young elem entary  school te a c h e rs  and the young ju n io r  
high school teach ers  were th e  l e a s t  s a t i s f i e d  w ith school f a c i l i t i e s  on 
th e i r  teach in g  le v e l ,  bu t th e  young s e n io r  h igh  school teach e rs  were 
more s a t i s f i e d  w ith school f a c i l i t i e s  th an  no t only o th e r  s e n io r  h igh  
school te a c h e rs , bu t a l l  o th e r  te a c h e rs  as w e ll .
AGE AND CROSSOVER STATUS
Table X III in d ic a te s  th e  d if fe re n c e s  in  th e  means on th e  PTO 
fa c to rs  as they  a re  r e la te d  to  age and a te a c h e r 's  s ta tu s  as a c rossover 
te a c h e r , non-crossover te a c h e r ,  or a f i r s t - y e a r  c ro sso v er te a c h e r . 
S ig n if ic a n t  d iffe re n c e s  above th e  .05 le v e l  o f confidence occur w ith  
F ac to r 2 , S a t is f a c t io n  w ith  Teaching , and F acto r 8 , Community Support. 
F ac to r 5 , Teaching Load, was s ig n i f i c a n t  'above th e  .01 le v e l o f  c o n f i­
dence.
The most d i s s a t i s f i e d  te a c h e rs  were the  second-year c ro sso v e r 
te a ch e rs  who were in  the 20-25 age b ra c k e t .  These teach e rs  were most 
d i s s a t i s f i e d  w ith  the  fo llo w in g  s ix  f a c to r s :  F ac to r 1, Rapport w ith
P r in c ip a l ;  F ac to r 3 , Rapport w ith  T eachers; F ac to r 6, Curriculum  Is s u e s ; 
F ac to r 7, Teacher S ta tu s ;  F ac to r  8 , Community Support; and F a c to r  9 , 
School F a c i l i t i e s .
The second most d i s s a t i s f i e d  te a c h e rs  were th e  f i r s t - y e a r  c ro ss ­
over teach e rs  who were in  the 36-65 age b ra c k e t. Though t h e i r  t o t a l
TABLE X I I I
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED TO AGE AND 
TEACHERS' STATUS AS A SECOND-YEAR CROSSOVER TEACHER, NON­
CROSSOVER TEACHER, OR FIRST -YEAR CROSSOVER TEACHER
F acto r 1 2* 3 4 5** 6 7 8* 9 10 T o ta ls
Second-Year Cross­
over Teacher Age 
20-25 41.79 60.74 36.09 19.77 33.23 12.09 21.06 10.79 10.60 16.35 262.21
Non-Crossover 
Teacher Age 20-25 57.60 63.63 41.10 19.59 36.33 13.96 22.17 12.58 12.40 16.50 293.54
F irs t-Y e a r  Cross­
over Teacher Age 
20-25 46.79 62.10 37.07 18.82 32.75 13.11 23.71 12.36 11.57 15.93 277.29
Second-year c ro ss ­
over Teacher Age 
26-35. 57.32 65.40 41.40 19.85 36.07 14.52 22.07 13.80 14.32 15.60 300.01
Non-Crossover 
Teacher Age 26-35 62.43 69.50 43.78 19.72 34.78 16.58 23.86 15.28 13.86 16.86 317.61
F irs t-Y e a r  Cross­
over Teacher Age 
26-35 52.44 62.00 42.67 16.78 38.44 13.33 22.11 12.67 12.33 17.11 289.89
Second-Year Cross­
over Teacher Age 
36-65 64.68 69.18 44.34 20.93 37.19 15.80 22.89 14.66 14.59 16.50 321.52
<*nU>
TABLE X I I I  (C o n tin u e d )
F ac to r 1 2* 3 4 5** 6 7 8* 9 10 T o ta ls
Non-Crossover 
Teacher Age 36-65 63.62 70.56 44.95 20.85 37.13 15.71 24.70 15.60 14.97 17.25 323.78
F irs t-Y e a r  C ross­
over Teacher Age 
36-65 72.25 62.25 44.50 22.50 33.25 14.75 25.25 12.25 15.50 15.50 269.00




score  was 269.00, they  were l e a s t  s a t i s f i e d  of a l l  the te ac h e rs  w ith  
only one f a c to r ,  F ac to r 10, Community P re s s u re s . On th e  o th e r hand, th e i r  
sco res  on F ac to r 1, Rapport w ith  P r in c ip a l ;  F ac to r 7, Teacher S ta tu s ;  
and F ac to r 9, School F a c i l i t i e s  were h ig h e r  than those expressed  by any 
o th e r te a c h e rs .
The most s a t i s f i e d  te a c h e rs  were the  teach e rs  in  the 36-65 
age b rack e t who had no t been involved  in  a school c ro sso v e r. S t i l l ,  
th ese  teac h e rs  were most s a t i s f i e d  in  only  fo u r a re a s ;  F ac to r 2 , S a t i s ­
fa c t io n  w ith  Teaching; F a c to r  3 , R apport w ith  Teachers, F ac to r 8 ,
Community Support, and F a c to r  10, Community P re s su re s .
The second-year c ro sso v e r te a c h e rs  in  th e  36-65 age b rack e t ap­
peared  to  be second, in  s a t i s f a c t io n  on ly  to  the non-crossover te a c h e rs .
The second-year c ro sso v er te a c h e r s ' t o t a l  sco re  o f 321.52 was c o n s id e r­
ab ly  h ig h er than th e  same age te a c h e rs  in  the  f i r s t - y e a r  c ro sso v er 
p o s it io n  whose t o t a l  sco re  was 269 .00 . In  only  one area  did  the  36-65 
age c ro sso v er tea ch e rs  e x h ib i t  g r e a te s t  s a t i s f a c t io n ,  F ac to r 4 , Teaching 
S a la ry .
The f i r s t - y e a r  c ro sso v e r  te a c h e rs  in  th e  20-25 age group and 
th o se  in  the 26-35 age group both  e x h ib ite d  h ig h e r sco res  than  d id  the 
o ld e r  teac h e rs  in  the same c ro sso v e r s i t u a t io n .  The f i r s t - y e a r  c ro s s ­
over te ach e rs  in  the  26-35 age b ra c k e t,  however, ranked low est in  F ac to r 
5, Teaching Load. The te a c h e rs  in  th e  26-35 age group ranked h ig h e s t 
of a l l  te a ch e rs  on Teaching Load, F a c to r  5 . Only in  th e  20-25 age group 
d id  the f i r s t - y e a r  c ro sso v er te a c h e rs  have a h ig h er t o t a l  sco re  than  did 
the  second-year c ro sso v er te a c h e r s .
The n o n -cro sso v er te a c h e r  in  each age group ranked h ig h e s t in  
s a t i s f a c t io n  w ith  a l l  f a c to r s ,  and s a t i s f a c t io n  tended to  in c re a se  w ith
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the non-crossover te a c h e r 's  age. The n o n -c ro sso v er d id  no t show low est 
s a t i s f a c t io n  of a l l  the  teach e rs  on any s in g le  fa c to r
AGE AND STUDENT PROTESTS
Table XIV shows a s ig n i f ic a n t  d if fe re n c e  in  the mean sco res  on 
only one of the PTO fa c to rs  as r e la te d  to  the te a c h e r 's  age and w hether 
the teac h e r  was employed a t  a school where th e  s tu d e n ts  were involved  in  
some form of s tu d e n t p r o te s t .
The n o -p ro te s t  teach ers  in  the 36-65 age group exceeded a l l  
te ach e rs  in  s a t i s f a c t io n  on a l l  f a c to r s  excep t F ac to r 4 , Teacher S a la ry . 
The n o -p ro te s t  teach ers  in  the 26-35 age ranked second in  s a t i s f a c t io n .
The most d i s s a t i s f i e d  tea ch e rs  were in  th e  20-25 age b rac k e t re g a rd le s s  
o f p r o te s t  s ta tu s .  The p r o te s t  te a c h e rs ,  whose t o t a l  sco res  were 27 .43 , 
showed g r e a te s t  d i s s a t i s f a c t io n  w ith  fo u r  f a c to r s ,  w hile the n o -p ro te s t  
tea c h e rs  in  th i s  b rack e t had a sco re  s l i g h t l y  h ig h e r  a t  276.40 and showed 
g r e a te s t  d i s s a t i s f a c t io n  in  s ix  a re a s .  F a c to r  5 , Teaching Load, was 
s ig n i f ic a n t  a t  the  .05 le v e l of co n fid en ce .
The age 20-25 teach e rs  in  a p r o te s t  s i tu a t io n s  were most d i s s a t ­
i s f i e d  w ith  F ac to r 1, Rapport w ith  P r in c ip a l ;  F a c to r  6, Curriculum  Is su e s ; 
F ac to r 7, Teacher S ta tu s , and F ac to r  10, Community P re s su re s . I t  should 
be noted th a t  the  young p r o te s t  te a c h e rs  were most s a t i s f i e d  w ith  Fac­
to r  4 , Teaching S a la ry .
In  a l l  age groups the te a c h e rs  employed where s tu d e n ts  were in ­
volved in  p ro te s ts  had lower s a t i s f a c t io n  sc o re s  than d id  n o -p ro te s t  
te a c h e rs .
TABLE XIV
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED TO AGE AND 
WHETHER THE SCHOOL WAS INVOLVED IN 
SOME FORM OF STUDENT PROTEST
F ac to r 1 2 ‘ 3 4 5*" 6 7 8 9 10 T o ta ls
Age 20-25 
N o-P ro test 48.58 61.58 38.04 19.36 34.19 13.02 22.00 11.64 11.39 16.31 274.40
Age 20-25 
P ro te s t 44,43 65.86 38.57 22.85 35.14 11.57 21.29 13.43 12.29 15.86 273.43
Age 26-35 
N o -P ro tes t 60.52 27.61 42.79 19.71 35.50 15.73 23.18 14.65 13.99 16.47 310.56
Age 26-35 
P ro te s t 56.53 67.15 42.62 19.38 35.09 14.91 22.32 14.12 14.03 15.62 301.94
Age 35-65 
N o-P ro test 65.40 70.41 44.99 21.08 37.46 15.85 24.35 15.43 14.92 17.18 325.57
Age 35-65 
P ro te s t 53.12 67.64 43.26 19.40 34.38 14.76 23.17 14.36 14.52 15.83 299.24
* P < .0 5
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CROSSOVER STATUS AND STUDENT PROTESTS
Table XV re v e a ls  th a t  the d if fe re n c e s  in  mean sco res  on the  PTO 
fa c to rs  as r e la te d  to  c ro sso v er s ta tu s  and w hether a school was involved 
in  s tu d en t p ro te s ts  were s ig n i f i c a n t  on ly  fo r  F ac to r 3 , Rapport w ith  
T eachers.
The non-crossover te a c h e rs  in  n o -p ro te s t  schoo ls showed the 
g re a te s t  t o t a l  s a t i s f a c t io n  s c o re . These te ac h e rs  ranked h ig h e s t in  a l l  
f a c to rs  except F ac to r 5, Teacher S a la ry , and F ac to r 8 , Teacher S ta tu s .
The c rossover te a c h e rs  had id e n t ic a l  t o t a l  sco res  (298.73) r e ­
g a rd le ss  of w hether the school had been involved in  a s tu d e n t p r o te s t .  
However, c rossover tea ch e rs  in  p r o te s t  schoo ls ranked low est in  two 
fa c to r s :  F ac to r 7, Teacher S ta tu s ,  and F a c to r  10, Community P re ssu re s .
The non-crossover te a c h e rs  in  p r o te s t  s i tu a t io n s  had a t o t a l  
m orale score (298.65) very  n ear th a t  of th e  c ro sso v er te a c h e rs .
As in  o th e r c o r r e la t io n s ,  th e  f i r s t - y e a r  c ro sso v er teac h e rs  
remained the most d i s s a t i s f i e d . '  I n  a p r o te s t  s i tu a t io n  th e  f i r s t  c ro s s ­
over te a c h e rs , w ith a t o t a l  sco re  o f 277 .50 , ranked low est in  m orale 
sc o re , w hile the f i r s t - y e a r  c ro sso v e r  te a c h e r  in  n o n -p ro te s t s i tu a t io n s  
d id  l i t t l e  b e t te r  w ith e t o t a l  sco re  o f 279 .33 . The f i r s t - y e a r  c ro s s ­
over teach e rs  in  n o -p ro te s t  s i tu a t io n s  showed g r e a te s t  d i s s a t i s f a c t io n  
w ith  fo u r a re a s :  F ac to r 1, R apport w ith  P r in c ip a l ;  F a c to r  4 , Teacher
S a la ry ; F ac to r 8, Community S upport; and F ac to r 9, School F a c i l i t i e s .
The same te ach e rs  in  a p r o te s t  s i t u a t io n  showed g r e a te s t  d i s s a t i s f a c t io n  
w ith  fou r d i f f e r e n t  a re a s ; F a c to r  2 , S a t i s f a c t io n  w ith  Teaching; F ac to r 
3 , Rapport w ith  T eachers; F a c to r  5 , Teacher Load; and F ac to r 6, Cur­
ricu lum  Is su e s .
TABLE XV
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED TO TEACHERS1 STATUS AS A SECOND-YEAR 
CROSSOVER TEACHER, NONtIEROSSOVER TEACHER, OR FIRST-YEAR CROSSOVER TEACHER 
AND WHETHER A SCHOOL HAD BEEN INVOLVED IN A STUDENT PROTEST
F ac to r 1 2 3* 4 5 6 7 8 9 10 T o ta ls
Second-Year Cross­
over Teacher 
N o-P ro test 56.27 65.69 41.00 20.29 35.89 14.46 22.14 13.36 13.40 16.30 298.73
Second-Year Cross­
over Teacher 
P ro te s t 56.03 65.43 42.67 19.80 35.00 13.90 22.07 13.57 14.37 14.67 298.73
Non-Crossover 
Teacher 
N o-P ro test 63.74 69.55 44.36 20.47 30,54 15.88 24.31 15.23 14.38 17.12 320.95
Non-Crossover
Teacher
P ro te s t 53.29 68.63 42.41 19.47 34.65 15.00 22.94 14.57 14.04 16.33 298.65
F irs t-Y e a r  Cross­
over Teacher 
N o-P ro test 51.44 62.15 38.74 18.49 34.10 15.33 23.46 12.36 12.08 16.10 279.33
F irs t-Y e a r  Cross­
over Teacher 





C onversely , th ese  most d i s s a t i s f i e d  te a c h e rs  showed th e  g r e a te s t  
s a t i s f a c t io n  w ith  F ac to r  4 , Teacher S a la ry , and F ac to ry  7, Teacher 
S ta tu s .
RACE AND SEX
The e f f e c t  o f race  and sex on the PTO m orale f a c to r s  i s  shown 
in  Table XVI. The,most s a t i s f i e d  group of te a c h e rs  was the b lack  fem ales, 
b u t the most d i s s a t i s f i e d  group was the  w hite fem ale te a c h e rs . As f a r  
as race  alone was concerned, both th e  b lack  fem ales and b lack  males 
showed h ig h er s a t i s f a c t io n  sco res th an  d id  the  w hite  male and the w hite  
fem ale te a c h e rs .
In  two f a c to r s ,  however, the w hite  fem ale te a c h e rs  d id  e x h ib it  
th e  h ig h e s t s a t i s f a c t io n  of a l l  te a c h e rs : F a c to r  7, Teacher S ta tu s ,  and
F ac to r 9, School F a c i l i t i e s .  The on ly  o th e r  f a c to r  th a t  th e  black  
fem ales d id  n o t sco re  h ig h e s t in  was F a c to r  4 , Teaching S a la ry .
The w hite  m ales, though no t as d i s s a t i s f i e d  as the  w hite  fem ales, 
scored  low est o f a l l  fo u r groups on F ac to r 4 , Teacher S a la ry ; F ac to r 7, 
Teacher S ta tu s ;  and F ac to r 8, Community S upport.
The b lack  male had only one f a c to r  in  which he e x h ib ite d  the 
g r e a te s t  s a t i s f a c t io n :  F ac to r 4 , Teacher S a la ry . He was l e a s t  s a t i s ­
f ie d  w ith  F ac to r 6, Curriculum  I s s u e s ,  and F a c to r  10, Community 
P re s s u re s .
In  th e  f in a l  a n a ly s is ,  however, th e  on ly  s ig n i f i c a n t  d iffe re n c e s  
r e la te d  to  race  and sex occurred  w ith  F ac to r 1, R apport w ith  P r in c ip a l ,  
which was s ig n i f ic a n t  a t  the .01 le v e l .
TABLE XVI
DIFFERENCES IN MEANS OF PTO FACTORS
AS RELATED TO RACE AND SEX
F ac to r 1** 2 3 4 5 6 7 8 9 10 T o ta ls
White Female 54.63 65.42 41.81 20.48 34.87 14.88 25.52 13.82 12.99 16.95 298.95
White Male 59.44 67.25 42.72 18.95 35.08 14.42 21.60 13.80 13.73 16.37 299.88
Black Female 66.67 71.22 44.49 20.18 37.83 16.33 24.26 15.43 15.20 16.52 327.44
Black Male 64.32 68.80 43.00 20.70 37.11 14.02 22.55 14.65 14.83 16.16 316.61
* * P < .0 1
RACE AND TEACHING LEVEL
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Table XVII shows the d iffe re n c e s  in  mean sco res  on th e  PTO as 
they  a re  r e la te d  to  race  and teach in g  le v e l .  Only F ac to r  1, Rapport 
w ith  P r in c ip a l  and F acto r 7, Teacher S ta tu s ,  were s ig n i f i c a n t  a t  the 
.05 le v e l  o f confidence.
The b lack  elem entary  school te a ch e rs  were g e n e ra lly  the most 
s a t i s f i e d .  Even th e  two fa c to rs  which were n o t the  h ig h e s t  fo r  b lack  
elem entary  school teach e rs  were very  n ea r the  h ig h e s t  s c o re s .
The w hite  ju n io r  high school te a c h e rs  seemed to  be the most
g e n e ra lly  d i s s a t i s f i e d .  These teach e rs  ranked low est in  F ac to r 2 , S a t­
i s f a c t io n  w ith  Teaching; F ac to r 3 , Rapport w ith  T eachers; F ac to r  6, 
C urriculum  Is s u e s ;  F ac to r 7, Teacher S ta tu s ;  and F a c to r  8 , Community 
Support.
The w hite  se n io r  h igh school te a ch e rs  ranked low est in  s a t i s f a c ­
t io n  on F ac to r 1, Rapport w ith  P r in c ip a l ;  F a c to r  4 , Teaching S a la ry ; 
F ac to r 5, Teaching Load; and F ac to r 9, School F a c i l i t i e s .
The b lack  se n io r  h igh  school te a c h e rs  e x h ib ite d  low est s a t i s f a c ­
t io n  in  only one a re a , F ac to r 10, Community P re s s u re s .
Among elem entary  school te a c h e rs , b lack  te ac h e rs  appeared to  be 
more s a t i s f i e d  than  w hite  te a c h e rs ;  however, w hite  te a c h e rs  were s l i g h t ly  
more s a t i s f i e d  w ith  the s a la ry  than  were b lack  te a c h e rs .  A n o tic a b le  
and s ig n i f i c a n t  d if fe re n c e  occurred  between t h e i r  sco re s  on F ac to r 7, 
Teacher S ta tu s .  White teach e rs  had a mean sco re  of 25.53 w hile  b lack  
te a c h e rs  had a score  o f 24 .58 . The a t t i tu d e s  o f b la c k  te ac h e rs  and 
w hite  te a c h e rs  on F ac to r 10, Community P re ssu re s  appeared to  be alm ost 
id e n t ic a l .
TABLE XV II
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED
TO RACE AND TEACHING LEVEL
F ac to r 1* 2 3 4 5 6 7* 8 9 10 T o ta ls
White Elem entary 
School Teachers 60.07 67.61 43.82 20.71 36.06 15.49 25.53 14.49 14.05 17.08 313.81
Black Elem entary 
School Teachers 69.44 72.76 46.71 20.34 38.31 17.32 24.58 16.13 15.94 17.03 337.20
White Ju n io r High 
School Teachers 49.56 61.66 39.00 19.89 34.29 13.14 20.78 12.55 12.14 16.07 277.53
Black Ju n io r  High 
School Teachers 65.65 68.31 40.65 20.88 38.31 13.77 23.54 14.69 15.12 15.58 317.23
White Senior High 
School Teachers 50.17 64.73 40.34 19.38 33.20 14.40 21.90 12.96 12.03 16.79 284.29
Black Senior High 
School Teachers 60.88 68.66 42.28 19.89 36.10 14.50 22.76 14.13 13.74 16.02 309.38





Table XVIII r e v e a ls  the  r e la t io n s h ip  between race  and age as they 
a re  r e la te d  to  the  sco res  on the te n  f a c to r s  on the PTO. The data  
showed no s ig n i f i c a n t  d if fe re n c e s  which can be a t t r ib u te d  to  th ese  fa c ­
to r s .  The young w hite  te a c h e rs ,  however, remained th e  most d i s s a t i s f i e d ,  
and the o ld e r  b lack  te a c h e rs  rem ained the  most s a t i s f i e d .
Among w hite  te a c h e rs , th e  o ld e r  te a c h e rs  were more s a t i s f i e d  in  
a l l  f a c to r  a reas  than  any o th e r  age group. On F a c to r  10, Community 
P re s s u re s , the w hite  te a c h e rs  were more s a t i s f i e d  than  a l l  o th e r  age 
groups re g a rd le s s  of ra c e .
The young b lack  te a c h e rs , age 20-25, were g e n e ra lly  more d i s s a t ­
i s f i e d  than o ld e r b lack  te a c h e rs . However, in  the  second age group, 26- 
35, th ese  b lack  te a c h e rs  were more d i s s a t i s f i e d  w ith  two fa c to rs  than  
were any o th e r  age group i r r e s p e c t iv e  o f r a c e .  They were most d i s s a t i s ­
f ie d  w ith  F ac to r  4 , Teacher S a la ry , and F ac to r  10, Community P re s su re s .
Though they  showed l e a s t  s a t i s f a c t io n  in  two f a c to r  a re a s ,  the  
b lac k  teach ers  in  the 26-35 age group showed th e  g re a te s t  s a t i s f a c t io n  
w ith  F ac to r 7, Teacher S ta tu s ,  and F ac to r  8 , Community Support.
RACE AND CROSSOVER STATUS
The r e la t io n s h ip  between ra c e  and a te a c h e r 's  s ta tu s  as a second- 
y ea r c ro sso v er te a c h e r , n o n -c ro sso v er te a c h e r , o r a f i r s t - y e a r  c ro s s ­
over te ach e r rev e a led  s ig n i f ic a n t  d i f f e r e n c e s .  Table jXIX r e v e a ls  the 
r e la t io n s h ip  between ra c e  and c ro sso v e r s ta tu s  on th e  te n  f a c to rs  o f 
th e  Purdue Teachers O p in io n s ire .
Of a l l  th e  te a c h e rs ,  th e  w h ite  c ro sso v e r  te a c h e rs , who had been
TABLE X V III
DIFFERENCES IN MEANS OF PTO FACTORS
AS RELATED TO RACE AND AGE
F ac to r 1 2 3 4 5 6 7 8 9 10 T o ta ls
White Teacher 
Age 20-25 46.44 61.12 37.66 19.48 33.84 12.70 22.09 11.25 11.16 16.44 271.31
White Teacher 
Age 26-35 56.71 65.80 42.65 19.99 34.69 15.49 22.73 13.98 12.93 16.56 302.06
White Teacher 
Age 36-65 60.57 69.07 44.49 20.82 35.86 15.64 24.23 15.50 14.71 17.34 316.23
Black Teacher 
Age 20-25 59.90 67.48 40.48 19.81 36.32 14.48 21.24 14.57 13.05 15.38 305.71
Black Teacher 
Age 26-35 65.16 70.33 42.95 19.15 36.64 15.82 25.59 15.53 15.70 16.02 321.03
Black Teacher 
Age 36-65 67.17 71.05 45.07 20.96 38.26 15.80 24.20 15.14 15.03 16.74 328.43
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TABLE XIX
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED TO RACE AND TEACHERS' 
STATUS AS A SECOND-YEAR CROSSOVER TEACHER, NON-CROSSOVER 
TEACHER, OR FIRST-YEAR CROSSOVER TEACHER
PTO F ac to r 1** 2** •3** 4*- 5** 6** 7 8** 9** 10 T ota1**
White Second-Year 
Crossover Teacher 45.09 59.97 37.07 20.11 33.00 12.41 21.00 10.75 10.90 16.12 265.80
White Non-Cross­
over Teacher 60.50 68.77 44.46 20.43 35.82 15.96 23.97 15.32 14.19 17.18 316.31
White F irs t-Y e a r  
C rossover Teacher 47.97 60.78 38.28 18.25 33.81 13.14 23.39 11.83 11.97 16.33 269.81
Black Second-Year 
C rossover Teacher 65.50 70.39 44.61 20.34 38.10 16.05 23.06 15.56 15.67 16.11 326.06
Black Non-Cross­
over Teacher 66.47 70.73 43.58 20.34 37.27 15.44 24.49 14.86 14.63 16.76 322.48
Black F irs t-Y e a r  
Crossover Teacher 68.80 71.60 45.20 20.23 35.00 14.60 24.40 16.60 13.20 14.80 347.20
**P.<.01




Ln a c ro sso v er s i tu a t io n  fo r  two y e a rs , expressed  th e  g r e a te s t  d i s s a t i s ­
f a c t io n  in  a l l  a reas  excep t F ac to r 4 , S a la ry , and F a c to r  10, Community 
P re s s u re s . In  c o n t r a s t ,  the  b lack  cro sso v er te a c h e rs ,  who had a ls o  been 
in  the c ro sso v er s i tu a t io n  fo r  two y e a rs , rev ea led  the  h ig h e s t mean 
sco res  in  the  a reas  o f F ac to r 5, Teaching Load ( P .< .0 5 ) ;  F ac to r 6, 
C urriculum  I s s u e s ;  and F ac to r 9 , School F a c i l i t i e s .  However, b lack  
c ro sso v e r te a c h e rs  expressed  an alm ost id e n t ic a l  (low) degree o f s a t i s ­
f a c t io n  w ith  F a c to r  10, Community P re ssu re s  (16 .11) as d id  the w hite  
c ro sso v er teac h e r  (1 6 .1 2 ).
The w hite f i r s t - y e a r  crossover teach e r expressed  g r e a te s t  d i s ­
s a t i s f a c t io n  w ith  F ac to r 4 , S a la ry  (1 8 .2 5 ) , w h ile  a l l  o th e r  te a ch e rs  
exp ressed  a s a t i s f a c t io n  sco re  ranging from 20.11 to  20 .43 , the  low est 
sco re  belong ing  to  th e  w hite  c rossover tea ch e rs  (20 .11) and the  b lack  
c ro sso v e r te a c h e rs  (2 0 .2 3 ).
The w h ite  f i r s t - y e a r  crossover te ach e rs  were no t f a r  above the 
w h ite  c ro sso v e r tea c h e rs  in  t o t a l  mean sco res o f th e  PTO f a c to r s .  The 
o v e ra l l  mean sco re  fo r  th e  w hite c rossover te a ch e rs  was 265.80 , w hile  
the  w h ite  f i r s t - y e a r  c ro sso v er teach e rs  had an o v e ra l l  score  of 269 .81 . 
The w h ite  f i r s t - y e a r  c ro sso v er teach ers  ranked j u s t  above the  w hite  
c ro sso v e r te a c h e rs  in  a l l  a reas  except F ac to r 7, Teacher S ta tu s ,  and 
F ac to r  10, Community P re s su re s . The b lack  cro sso v er te ac h e rs  rev ea led  
a low er mean sco re  on F ac to r 7, Teacher S ta tu s ,  and F ac to r 10, Community 
P re s s u re s , than  d id  th e  w h ite  f i r s t - y e a r  c ro sso v er te a c h e rs .
The b lack  f i r s t - y e a r  c rossover teach ers  had the  h ig h e s t mean 
sco res  in  the  fo llow ing  a re a s ;  F ac to r 1, Rapport w ith  P r in c ip a l ;
F a c to r  2 , S a t i s f a c t io n  w ith  Teaching; F ac to r 3 , R apport w ith  T eachers; 
and F a c to r  9 , Community S upport. They expressed  a lower s a t i s f a c t io n
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sco re  w ith  F ac to r 10, Community P re s s u re s , than  did  the  o th e r  te a c h e rs ; 
however, as p re v io u s ly  s ta te d ,  th i s  sco re  was alm ost id e n t ic a l  to  th a t  
of th e  w hite  c ro sso v er te a c h e rs .
The w hite  n o n -cro sso v er te a c h e rs  exp ressed  a g r e a te r  d i s s a t i s ­
f a c t io n  in  s ix  a rea s  than  d id  th e  b lack  no n -cro sso v er te a c h e r : F ac to r
1, Rapport w ith  P r in c ip a l ;  F ac to r 2 , S a t is f a c t io n  w ith  Teaching; F ac to r
3 , Rapport w ith  P r in c ip a l ;  and F ac to r 5 , Teaching Load. The sco res  on
F ac to r 4 , Teacher S a la ry , 20.43 fo r  the w hite  n on -crossover tea ch e rs  
and 20.34 fo r  the b lack  non-crossover te a c h e rs  were r a th e r  c lo s e .  A 
s im ila r  c lo sen ess  was noted in  F ac to r 6 , C urriculum  Is s u e s ,  (15 .96  WN 
and 15.44 BN) and in  School F a c i l i t i e s ,  F ac to r 9 . The b lack  n o n -c ro ss ­
over te a c h e rs  expressed  a g re a te r  d i s s a t i s f a c t i o n  w ith  F a c to r  3 , Rapport 
w ith  T eachers; F ac to r 8 , Community S upport; and F a c to r  10, Community 
P re s s u re s , th an  d id  the  w hite  no n -cro sso v er te a c h e rs .
RACE AND STUDENT PROTESTS
The most d i s s a t i s f i e d  teac h e rs  in  schoo ls  where the  s tu d e n ts  had 
been involved in  some form of p r o te s t  were the  w h ite  te a c h e rs . Table XX 
shows th e  mean sco res  by te a c h e rs  on th e  PTO as they  were r e la te d  to  
w hether the  s tu d en ts  had been involved in  a p r o te s t .  The w h ite  tea ch e rs  
in  p r o te s t  schools had a tendency to  be more d i s s a t i s f i e d  w ith  F ac to r
1, Rapport w ith  P r in c ip a l ;  F ac to r 2 , S a t i s f a c t io n  w ith  Teaching; F ac to r
5 , Teaching Load; F ac to r 6, C urriculum  I s s u e s ;  F a c to r  7 , Teacher S ta tu s ;  
and F ac to r  9, School F a c i l i t i e s .
The w hite  te a c h e rs  in  n o -p ro te s t  schoo ls  were more d i s s a t i s f i e d  
w ith  F a c to r  3 , Rapport w ith  T eachers, th an  any o th e r  group. The only 
a rea  where th e  w hite  tea c h e rs  in  n o -p ro te s t  schoo ls  showed g re a te s t
TABLE XX
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED TO RACE AND WHETHER 
A SCHOOL HAD BEEN INVOLVED IN A STUDENT PROTEST
PTO F ac to r 1 2*- 3 4 5 6 7** 8 9 10 T o ta ls
White Teachers in  
N o-P ro test schools 56.14 65.91 41.98 20.21 35.09 14.84 23.36 13.87 13.15 16.91 300.91
White Teachers in  
P ro te s t  Schools 48.72 64.65 42.15 19.85 33.30 14.33 21.17 13.41 12.98 16.13 283.30
Black Teachers in  
N o-P ro test Schools. 66.86 70.58 44.22 20.43 37.79 15.84 23.71 15.23 15.04 16.58 325.65
Black Teachers in  






s a t i s f a c t io n  was w ith  F acto r 10, Community P re s s u re s .
Black te ac h e rs  in  n o -p ro te s t  schoo ls  appeared to  be the  most 
s a t i s f i e d  of a l l  th e  te a c h e rs . T heir mean sco res  were h ig h e r  than  any 
o th e r group in  F acto r 1, Rapport w ith  P r in c ip a l ;  F a c to r  2, S a t is f a c t io n  
w ith  Teaching; F ac to r 3 , Rapport w ith  T eachers, F ac to r 5, Teaching Load; 
F ac to r 6 , C urriculum  Is s u e s ; and F a c to r  10, Community S upport. There 
were no a reas  in  which they  expressed  g r e a te s t  d i s s a t i s f a c t i o n .  Black 
teach e rs  in  p r o te s t  schools ranked h ig h e s t  in  F a c to r  7, Teacher S ta tu s , 
and F ac to r 9, School F a c i l i t i e s .  T he ir mean sco re  o f 70.57 fo r  F ac to r 
2, S a t is f a c t io n  w ith  Teaching, was alm ost id e n t ic a l  to  the mean score 
of 70.58 rev ea led  by the b lack  te a c h e r  who was n o t involved in  p r o te s t s .
The only s ig n i f ic a n t  d if fe re n c e s  r e la te d  to  ra c e  and w hether a 
school was involved in  some form of s tu d e n t p r o te s t s  were found in  
F ac to r 2 , S a t is f a c t io n  w ith  Teaching (P’C’-.OS) and F ac to r  7 , Teacher 
S ta tu s  ( P C .01). In  each of th e se  f a c to r s  the w hite  te a c h e rs  in  p r o te s t  
schools had th e  low est m orale s c o re . B lack te a c h e rs  in  n o -p ro te s t  
schools w ith  a mean score  of 70.58 as compared to  b lack  teac h e rs  in  p ro ­
t e s t  schoo ls w ith  a mean score  of 70.57 fo r  F a c to r  2 , were most s a t i s ­
f ie d  w ith  teach in g  as a w hole. The b lac k  te a c h e rs  in  a p r o te s t  s i t u a ­
t io n ,  however, ranked h ig h e r than  th e  b lack  te a c h e rs  in  a n o -p ro te s t‘ 
s i tu a t io n  on F ac to r 7, Teacher S ta tu s .
SEX AND TEACHING LEVEL
Table XXI shows the d if fe re n c e s  in  mean scorest,on the  PTO as 
r e la te d  to  the sex of the  te a c h e rs  and th e  le v e l  o f te a c h in g . The most 
s a t i s f i e d  te a ch e rs  were the male e lem entary  school te a c h e rs , t h e 'l e a s t  
s a t i s f i e d  were th e  female s e n io r  h igh  school te a c h e rs .  The elem entary
TABLE XXI
DIFFERENCES IN MEANS OF ?TO FACTORS AS RELATED
TO SEX AND TEACHING LEVEL
F ac to r 1** 2 3 4* 5 6 7 8 9 10 T o ta ls
Female Elem entary 
School Teachers 63.69 69.32 44.81 20.71 36.81 16.20 24.67 15.15 14.72 17.02 322.32
Male Elem entary 
School Teachers 63.06 72.30 46.12 19.06 38.15 16.03 23.30 16.15 15.33 17.64 327.27
Female Ju n io r  High 
School Teachers 54.10 64.12 38.86 19.97 35.98 14.07 22.45 13.48 13.09 15.99 291.14
Male Ju n io r High 
School Teachers 62.15 65.90 41.28 20.96 36.52 12.38 21.46 13.69 14.29 15.60 304.65
Female Senior High 
School Teachers 51.17 65.54 40.25 19.74 30.01 14.31 22.44 13.22 12.06 16.67 289.81
Male Senior High 
School Teachers 59.99 67.60 42.56 19.34 34.97 14.65 21.93 13.77 13.82 16.16 302.38
* * P ^ . 01
*P<-.05
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school male teach e rs  ranked h ig h e s t  in  s ix  f a c t o r s :  F a c to r  2, S a t i s f a c ­
t io n  with Teaching; F ac to r  3 ,  Rapport w ith  Teachers; F a c to r  5, Teaching 
Load; Fac to r  8, Community S upport;  F ac to r  9, School F a c i l i t i e s  and 
Factor 10, Community P re s s u re s .
The se n io r  h igh  schoo l fem ales showed the l e a s t  s a t i s f a c t i o n  
with teaching  (F ac to r  2) and l e a s t  r a p p o r t  w ith  o th e r  teach e rs  (F ac to r  
3 ) .  The ju n io r  high school males showed g r e a te s t  d i s s a t i s f a c t i o n  w ith  
Factor 6, Curriculum I s s u e s ;  F a c to r  7, Teacher S ta tu s ;  and F ac to r  10, 
Community P re s su re s .  Conversely , o f  a l l  the  te a c h e rs ,  they  were most 
s a t i s f i e d  w ith  F ac to r  4 , Teaching S a la ry .  T he ir  mean score  of 20.96 on 
th is  f a c to r  was only s l i g h t l y  h ig h e r  than  th e  20.71 mean score  of the  
elementary school fem ales.
The s e n io r  h igh  school males ranked th i r d  in  t o t a l  s a t i s f a c t io n .  
Their s a t i s f a c t i o n  sco re  was h ig h e r  than  th a t  of the  s e n io r  h igh school 
females in  every f a c to r  excep t F a c to r  4 ,  Teaching S a la ry .  They appeared 
le ss  s a t i s f i e d  than the  j u n io r  h igh  school males w ith  fo u r  f a c to r s :
Factor 1, Rapport w ith  P r in c i p a l s ;  F a c to r  4 ,  Teaching S a la ry ,  ( th e  ju n io r  
high school males were most s a t i s f i e d  w ith  s a la r y ) ;  F a c to r  5, Teaching 
Load, and F ac to r  9, School F a c i l i t i e s .
Both the  s e n io r  h ig h  schoo l males and the ju n io r  high school 
males were le s s  s a t i s f i e d  w ith  n e a r ly  a l l  f a c to r s  than  were th e  elemen­
ta ry  school male t e a c h e r s .  The only  d i f f e r e n c e ,  as p re v io u s ly  s ta t e d ,  
was th a t  the elem entary  school male te ach e rs  were most d i s s a t i s f i e d  w ith  
Fac to r  4 , Teaching S a la ry .
A comparison of e lem en tary  schoo l,  j u n io r  h igh  schoo l, and 
sen io r  high school fem ales showed the b lack  females to  be the most s a t ­
i s f i e d  in  a l l  a r e a s .  The j u n io r  h igh  school female teach e rs  were more
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s a t i s f i e d  than the  s e n io r  h igh  school females w ith  F ac to r  1, Rapport 
w ith  P r in c ip a l s ;  F ac to r  4 , Teaching S a la ry ;  F ac to r  5, Teaching Load; 
F ac to r  7, Teacher S ta tu s ;  F a c to r  8 ,  Community Support, and F ac to r  9, 
School F a c i l i t i e s .  However, th e re  was only a s l i g h t  d if fe re n c e  in  
s e v e ra l  f a c to r  s c o re s ;  fo r  in s ta n c e ,  on F ac to r  7, Teacher S ta tu s ,  ju n io r  
high school females scored  22.45 w hile  se n io r  high school females scored 
22.45, a lso .
There were, however, marked d i f f e r e n c e s  between black and w hite  
teach e rs  on the ju n io r  h igh  school l e v e l .  The b lack  ju n io r  high school 
teach ers  were more s a t i s f i e d  w ith  a l l  t e n  f a c to r s  on the PTO than were 
the white ju n io r  h igh school t e a c h e r s .  Only on FaOtor 6, Curriculum 
Is s u e s ,  did they express  a s im i l a r  l e v e l  of s a t i s f a c t i o n .
Racia l d i f f e r e n c e s  were no ted  among the  s e n io r  high school 
te a c h e rs ,  a lso .  Only on f a c to r  10, Community P re s su re s ,  where the  b lack  
teach e rs  had the lowest sco re  of a l l  te a c h e r s ,  d id  the white teachers  
have a h igher  s c o re .  O bserva tion  w i l l  show t h a t  the  b lack  and white 
se n io r  high school te a c h e rs  had c lo se  mean scores  on Facto r  4 , Teacher 
S a la ry ;  Factor 6, Curriculum  I s s u e s ;  and F ac to r  10, Community P re s s u re s .
S ig n i f ic a n t  d i f f e r e n c e s  were noted  only  on Facto r  1, Rapport 
w ith  P r in c ip a ls  ( P < .0 1 )  and on F a c to r  4 ,  Teaching S a la ry  ( P < .0 5 ) .
On Facto r  1, the  female e lem entary  school te a c h e rs  ranked h ig h e s t  w hile  
the female se n io r  high school te a c h e rs  ranked low est.  On Facto r  4 , 
Teaching S a la ry ,  the  ju n io r  h igh  schoo l males ranked h ig h e s t ,  while the  
elem entary school male te a c h e rs  ranked low est.
SEX AND AGE
When sex and age were cons ide red  to g e th e r  as in  Table XXII, -the
TABLE X X I I
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED TO
THE SEX AND AGES OF TEACHERS
F ac to r 1 2 3 4 5 6* ?*■- 8 9 10 T o ta ls
Female Teachers 
Age 20-25 47.38 61.56 37.93 19.55 34.41 12.82 22.23 11.57 11.33 16.45 275.05
Female Teachers 
Age 26-35 60.17 67.41 42.64 19.85 35.35 16.85 23.28 14.65 14.02 16.52 310.71
Female Teachers 
Age 36-65 64-28 70.71 45.32 21.10 37.23 16.11 24.92 15.66 14.91 17.12 325.94
Male Teachers 
Age 20-25 56.50 65.89 39.13 19.31 32.88 14.06 19.81 13.00 12.31 14.94 286.06
Male Teachers 
Age 26-35 59.36 67.98 43.16 19.10 35.74 13.64 22.38 14.36 13.93 15.82 305.31
Male Teachers 
Age 36-65 63.19 68.34 43.28 20.28 36.76 14.64 22.22 14.30 14.77 16.78 313.02
*P <-05
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o ld e r  females once aga in  appeared to  be the most s a t i s f i e d .  Only on 
Vactor 6, Curriculum I s s u e s ,  d id  the  o ld e r  female no t rank h ig h e s t .  The 
females in  the 26-35 age b ra c k e t  w ith  a mean sco re  o f 16.26 on F ac to r  6, 
were s l i g h t l y  more s a t i s f i e d  than  were th e  o ld e r  females whose score  was 
16.11. Fac to r  6 as w ell  as  F ac to r  7, Teacher S ta tu s ,  was s ig n f ic a n c t  
a t  the .05 le v e l  of confidence .
The female te ach e rs  in  the 20-25 age b rack e t  ranked lowest 
of a l l  teach ers  in  a l l  b u t fou r  f a c to r s :  F ac to r  4, Teaching S a la ry ;
F ac to r  5, Teaching Load; F ac to r  7, Teacher S ta tu s ;  and F ac to r  10, Com­
munity P re s su re s .  However, t h e i r  mean score  of 22.23 on F ac to r  7,
Teacher S ta tu s ,  was alm ost i d e n t i c a l  to  th e  lowest score  of 22.22 which 
was ex h ib i te d  by the  male te a c h e r  in  the 35-65 age b ra c k e t .
Among m ales, s a t i s f a c t i o n  seemed to  in c re a se  c o n s i s t e n t ly  through 
the th re e  age groups. The males in  the  .20-25 age 'g roup  ranked 
next to  the young females in  the  e x te n t  of t h e i r  s a t i s f a c t i o n ;  however, 
the t o t a l  male score  of 305.31 was c o n s id e ra b ly  h ig h e r  than  the low score
of 275.05 r e g i s t e r e d  by the  fem ales.
The young males showed the  l e a s t  s a t i s f a c t i o n  in  a l l  f a c to r s  bu t 
two when they were compared w ith  o th e r  m ales. F ac to r  4 ,  Teacher S a la ry ,  
and F ac to r  6, Curriculum I s s u e s ,  were l e a s t  s a t i s f y i n g  f o r  th e  male in  
the 26-35 age b ra c k e t .
The males in  the  35-65 age b rack e t  showed>more s a t i s f a c t i o n  
than  did  the  o th e r  m ales. Their score  on F ac to r  7, Teacher S ta tu s ,  of 
22.22 was lower than the males in  th e  26-35 age b ra c k e t  whose score  was
22.38. The males in  the  26-35 age b ra c k e t  scored h ig h e r  than  o th e r
males on F ac to r  8, Community Support,  a l s o .
Both groups o f males in  the 26-35 age b ra c k e t  and the  36-65 age
76
b rack e t  scored lower than did females in  corresponding  age b ra c k e ts ;  
however, the o ld e r  males were more s a t i s f i e d  than  were the females in  
the 20-25 and the 26-35 age groups.
SEX AND CROSSOVER STATUS
Table XXIII shows s ig n i f i c a n t  d i f f e r e n c e s  on th re e  PTO fa c to rs  when 
they were compared by sex and c rossover  s t a t u s .  F ac to r  5, Teaching Load, 
and F ac to r  10, Community P re s s u re s ,  were s ig n i f i c a n t  a t  the .01 le v e l  
of confidence , while F ac to r  8, Community Support, and F ac to r  1, S a t i s ­
f a c t io n  w ith  Teaching, were s ig n i f i c a n t  a t  the  .05 le v e l  of confidence.
When t o t a l  score  was co n s id e red ,  the male f i r s t - y e a r  c rossover 
te a c h e rs  were the most d i s s a t i s f i e d  te a c h e r s .  They ranked lowest on 
th re e  f a c to r s ;  F ac to r  4 , Teaching S a la ry ,  F a c to r  5, Teaching Load, and 
F ac to r  7, Community Support. N e v e r th e le ss ,  they ranked h ig h e s t  in  mean 
sco res  on F ac to r  3, Rapport w ith  Teachers, and F ac to r  6, Curriculum 
I s s u e s .
The female non-crossover te a c h e rs  re v e a le d  the h ig h e s t  t o t a l  
s a t i s f a c t i o n  sco re .  The only th re e  f a c to r s  in  which these  females did 
no t rank h ig h e s t  were F ac to r  5, Teaching Load, and F ac to r  6, Curriculum 
I s s u e s .
Though the  f i r s t - y e a r  c ro sso v er  female teach e rs  had a h ig h er  
t o t a l  morale score  than  did  the f i r s t - y e a r  c ro sso v e r  m ales, they  ranked 
lower than  a l l  o th e r  te ach e rs  on f iv e  f a c to r s  to  the  m ales' th re e .  They 
showed g r e a te s t  d i s s a t i s f a c t i o n  w ith  F ac to r  1, Rapport w ith  P r in c ip a l ;  
F ac to r  2, S a t i s f a c t io n  w ith  Teaching; F a c to r  6, Curriculum I s s u e s ;  and 
F ac to r  9, School F a c i l i t i e s .
There was l i t t l e  d i f f e re n c e  in  the  t o t a l  morale sco re  fo r  the
TABLE X X III
DIFFERENCES 3U MEANS OF PTO FACTORS AS RELATED TO SEX AND TEACHERS1 
STATUS AS A SECOND-YEAR CROSSOVER TEACHER, NON-CROSSOVER 
TEACHER, OR FIRST YEAR CROSSOVER TEACHER
F ac to r 1 2*- 3 4 5** 6 7* 8 9 10** T o ta ls
Female Second-Year 
Crossover Teacher 55.27 65.64 41.13 20.20 35.66 14.73 22.54 13.29 13.27 16.39 298.06
Female Non-Cross­
over Teacher 62.74 69.59 44.41 20.62 36.40 16.16 24.60 15.36 14.44 17.08 320.29
Female F irs t -Y e a r  
Crossover Teacher 49.43 60.86 37.91 18.89 34.23 12.60 23.77 12.43 11.43 16.20 280.20
Male Second-Year 
Crossover Teacher 60.05 65.76 41.44 20.38 36.29 13.13 20.55 13.75 14.44 15.05 301.36
Male Non-Crossover 
Teacher 62.04 69.00 43.36 19.58 36.08 14.60 22.79 14.53 14.05 16.90 312.80
Male F irs t -Y e a r  




limit! second-year c rossover  teachers  (301.36) and the female second-year 
c ro sso v er  teach ers  (298 .06) . However, the  males ranked low est in  s a t i s ­
f a c t io n  on F ac to r  7, Teacher S ta tu s ,  and F a c to r  10, Community P re s ­
su re s .  With a F ac to r  5, Teaching Load, they  were more s a t i s f i e d  than 
any of the  o th e r  s ix  groups o f te a c h e r s .
The second-year c rossover  male te a c h e rs  ranked h ig h e r  than the  
second-year c rossover  females on a l l  f a c to r s  b u t two. The females 
were more s a t i s f i e d  than the  males w ith  F ac to r  6, Curriculum I s su e s ,  
and F ac to r  7, Teacher S ta tu s .
The male non-crossover te a c h e rs  ranked lower in  morale scores  
on a l l  ten  f a c to rs  than did the female non -crossover  te a c h e r s .
SEX AND STUDENT PROTESTS
A f te r  a s tudy was made of the  e f f e c t  of a t e a c h e r 's  sex and 
whether the  teach er  taugh t a t  a school where the  s tu d e n ts  were involved 
in  some form of s tuden t p r o te s t ,  Table XXIV1 shows s ig n i f i c a n t  d i f f e re n c e s  
in  th re e  f a c to r s :  F ac to r  1, Rapport w ith P r in c ip a l ;  F a c to r  5, Teaching
Load; and F ac to r  9, School F a c i l i t i e s ,  were s i g n i f i c a n t  a t  the  .05 l e v e l .
The l e a s t  s a t i s f i e d  teach ers  were the  male te a c h e rs  who taugh t 
a t  a school where the s tu d e n ts  were involved in  a p r o t e s t .  D espite  
the  f a c t  t h a t  th ese  male teach e rs  had the  lowest s c o re s  on s ix  f a c to r s ,  
they  ranked h ig h e s t  of a l l  o th e r  te a c h e rs  on F a c to r  2 , S a t i s f a c t i o n  w ith  
Teaching. The male teach e rs  who tau g h t  a t  a school where the s tu d e n ts  
were involved  in  a school p r o te s t  were most d i s s a t i s f i e d  w ith  F ac to r  4, 
Teacher S a la ry ;  F ac to r  5, Teaching Load; F a c to r  6, Curriculum Is s u e s ;  
F ac to r  7, Teacher S ta tu s ;  F ac to r  9, School F a c i l i t i e s  and F a c to r  10, 
Community P re ssu re s .
TABLE XXIV
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED TO SEX 
AND WHETHER SCHOOLS HAD BEEN INVOLVED IN 
SOME FORM OF STUDENT PROTEST
Fac to r 1* 2 3 4 5* 6 7 8 9* 10 T o ta ls
Female Teachers 
N o-Pro tes t Schools 59.82 67.78 42.87 20.38 36.07 15.45 23.85 14.47 13.79 16.86 310.94
Female Teachers 
P ro te s t  Schools 53.00 66.18 42.55 20.20 35.35 15.22 23.35 14.16 14.37 15.88 298.35
Male Teachers 
N o-Pro tes t Schools 62.77 67.77 42.90 19.98 36.58 14.39 22.14 14.20 14.36 16.45 310.23
Male Teachers 





Only s l i g h t l y  more s a t i s f i e d  than the male p r o te s t  te a c h e rs  w ith
a t o t a l  sco re  of 297.91, the female teach ers  whose schools were involved
in  a p r o t e s t  e x h ib i te d  a t o t a l  morale score  of 289.35. There were fou r  
f a c to r s  in  which they  ranked lower than a l l  o th e r  te a c h e rs :  F a c to r  1,
Rapport w ith  P r in c ip a l ;  F ac to r  2, S a t i s f a c t io n  w ith  Teaching; F ac to r  3, 
Rapport w ith Teachers; and F ac to r  7, Community Support.
The male, n o - p ro te s t  teach ers  had a t o t a l  score  (310.23) alm ost 
i d e n t i c a l  to  the fem ale, n o -p ro te s t  teachers  (3 1 0 .9 4 ) .  However, the 
male te a c h e rs  whose school had experienced no p r o t e s t s ,  ranked h ig h e s t  
in  only  th re e  f a c t o r s .  Of a l l  the  te a c h e rs ,  they  were most s a t i s f i e d  
w ith  F ac to r  1, Rapport w ith  P r in c ip a l ;  F ac to r  3 , Rapport w ith  Teachers; 
and F ac to r  5, Teacher Load. Their score  of 14.36 on F ac to r  9, School 
F a c i l i t i e s ,  was a lm ost i d e n t i c a l  to the 14.37 score  o f the fem ales i n ­
volved in  s tu d e n t  p r o te s t s  expressed .
The fem ale, n o - p ro te s t  teach ers  who ranked h ig h e s t  in  t o t a l
s a t i s f a c t i o n  of a l l  the  te ach e rs  were most d i s s a t i s f i e d  in  only  one
a re a :  F a c to r  9, School F a c i l i t i e s .  Their  score  o f 13.97 was i d e n t i c a l
to  the  sco re  o f 13.79 e x h ib i te d  by the  most d i s s a t i s f i e d  male te a c h e rs  
who tau g h t  in  a p r o t e s t  s i t u a t i o n .  They e x h ib i te d  h ig h e s t  sco res  w ith  
f iv e  f a c t o r s :  F a c to r  6, Curriculum Is s u e s ;  F ac to r  7, Teacher S ta tu s ;
F ac to r  8 ,  Community Support; and F ac to r  10, Community P re s s u re s .
TEACHING LEVEL AND CROSSOVER STATUS
When c o n s id e ra t io n  was given to  morale based on le v e l  of te a c h ­
ing and c ro sso v e r  s t a t u s ,  the  elem entary  school non-crossover te a c h e rs  
e x h ib i te d  th e  h ig h e s t  mean sco res  on a l l  f a c to r s  except one. Table XXV 
shows a s l i g h t l y  lower score  of 36.85 fo r  elem entary non-crossover
TABLE XXV
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED TO TEACHING LEVEL AND TEACHERS' 
STATUS AS A SECOND-YEAR CROSSOVER TEACHER, NON-CROSSOVER
TEACHER, OR FIRST YEAR CROSSOVER TEACHER
F a c to r  1 2 3 4 5*- 6 7 8*- 9* 10 T o ta ls
Elementary School 
Second-Year Cross­
over Teacher 60.72 68.31 43.78 20.59 37.44 16.17 23.49 14.58 14.71 16.71 316.47
Elementary School 
Non-Crossover
Teacher 66.39 71.15 46.24 20.74 36.85 16.53 25.19 15.66 15.15 17.35 329.91
Elementary School 
F irs t -Y e a r  Cross­
over Teacher 53.46 61.62 38.69 19.00 34.88 13.23 24.23 12.92 11.69 16.27 289.31
Ju n io r  High School 
Second-Year Cross­
over Teacher 55.00 61.36 38.25 20.51 35.45 12.65 20.89 12.24 13.64 15.16 286.11
Ju n io r  High School 
Non-crossover
Teacher 60.61 67.58 41.32 20.24 37.12 14.22 22.75 14.64 13.71 16.29 306.97
Ju n io r  High School 
F i r s t -Y e a r  Cross­
over Teacher 36.29 61.43 35.00 20.14 31.71 11.00 24.14 12.14 11.00 16.43 259.14
TABLE XXV (C o n tin u e d )
F ac to r 1 2 3 4 5* 6 7 8* 9* 10 T o ta ls
Senior High School
Non-Crossover
Teacher 57.28 67.62 42.20 19.82 35.03 15.36 23.19 14.27 13.34 16.92 305.57
Senior High School 
F i r s t -Y e a r  Cross­
over Teacher 53.38 64.25 44.13 16.63 33.38 15.63 20.63 11 .00 14.50 15.63 264.13




teach e rs  than fo r  the elem entary crossover  teach e rs  whose score  was 
37 .44 .
The most d i s s a t i s f i e d  te a c h e rs  were the  ju n io r  high school f i r s t -  
year c rossover  te a c h e rs .  These teach ers  were most d i s s a t i s f i e d  w ith  
F ac to r  1, Rapport w ith  P r in c ip a l ;  F ac to r  2 , S a t i s f a c t i o n  w ith  Teaching; 
F ac to r  3 , Rapport w ith  Teachers; F ac to r  5 , Teacher Load; F ac to r  6, 
Curriculum Issu es  and F ac to r  9, School F a c i l i t i e s .
The se n io r  high school te a c h e r s ,  who ranked j u s t  above the f i r s t -  
year ju n io r  high school c rossover  te a c h e r s ,  expressed  lowest s a t i s f a c ­
t i o n  w ith  F ac to r  4, Teacher S a la ry ,  and F a c to r  8, Community Support.
The f i r s t - y e a r  c rossover  te ach e rs  were g e n e ra l ly  the most 
d i s s a t i s f i e d  in  a l l  th re e  le v e ls  of te a c h e r s .  On the  elem entary  school 
l e v e l ,  the  c rossover  teach e rs  who had had two years  o f . c ro sso v er  e x p e r i ­
ence ex h ib i te d  lower s a t i s f a c t i o n  w ith  F a c to r  7, Teacher S a la ry ,  than 
d id  the f i r s t - y e a r  c rossover  te a c h e r s .  On a l l  o th e r  f a c t o r s ,  the f i r s t -  
year c rossover  teach ers  were c o n s i s t e n t ly  low est of the  th re e  elemen­
ta r y  groups.
At the  ju n io r  high school l e v e l ,  t h i s  low score  f o r  the  f i r s t -  
year  c rossover  teach e rs  remained r e l a t i v e l y  c o n s ta n t .  While the t o t a l  
score  fo r  a l l  the  morale f a c to r s  was low est fo r  the  f i r s t - y e a r  c rossover 
te a c h e r s ,  th e re  were two f a c to r s  in  which they  expressed  the  h ig h e s t  
s a t i s f a c t i o n  among ju n io r  h igh school t e a c h e r s ;  F a c to r  7, Teacher S a la ry ,  
and F ac to r  10, Community P re s s u re s .
At the  s e n io r  high school l e v e l  th e  t o t a l  sco re  of the morale 
f a c to r s  showed the  f i r s t - y e a r  c rossover  te a c h e rs  to  be the  most d i s s a t ­
i s f i e d  group. However, an a n a ly s is  of the  f a c to r s  rev ea led  some 
in c o n s is te n c ie s  w ith in  the  group. On fo u r  f a c to r s  the  f i r s t - y e a r
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crossover  teach e rs  had the  h ig h e s t  morale score  of the  th re e  se n io r  high 
school groups: F ac to r  1, Rapport w ith  P r in c ip a l ;  F ac to r  3, Rapport w ith
Teachers; F ac to r  6, Curriculum I s s u e s ;  and F ac to r  9, School F a c i l i t i e s .
The second-year c rossover  te ach e rs  expressed  the lowest s a t i s ­
f a c t io n  sco res  in  s ix  a re a s :  F ac to r  1, Rapport w ith  P r in c ip a l ;  Fac to r
3, Rapport w ith  Teachers; F ac to r  5, Teacher Load; F ac to r  6, Curriculum 
Is s u e s ,  and F ac to r  9, School F a c i l i t i e s .
The non-crossover  teach ers  a t  each of the th re e  le v e ls  were the 
most s a t i s f i e d  teachers  of t h e i r  groups.
TEACHING LEVEL AND SCHOOL PROTESTS
The e f f e c t  of p ro te s t in g  s tu d e n ts  on te a c h e r  morale i s  shown in  
Table XXVI. No elem entary school in  East Baton Rouge P a r ish  had been 
involved in  any form of s tu d en t  p r o t e s t .  E lem entary school teachers  
continued to  rank high in  job s a t i s f a c t i o n  s c o re s .  However, they did  
no t express  the  h ig h e s t  s a t i s f a c t i o n  w ith  F a c to r  4 , Teacher S a la ry ,  and 
Fac to r  8, Community Support.
On the ju n io r  high school l e v e l  the t o t a l  s co res  between teach e rs  
a t  p r o te s t  schools  and te a c h e rs  a t  n o -p ro te s t  schools  were very  s im i la r .  
In  f iv e  f a c t o r s ,  however, the  te a c h e rs  from p r o t e s t  schools  ex h ib i te d  
h ig h er  morale sco res  than  d id  t h e i r  c o u n te rp a r t s .  They were more s a t i s ­
f ie d  than  the  n o - p ro te s t  group w ith  F a c to r  2, S a t i s f a c t i o n  w ith  Teaching; 
F ac to r  3 , Rapport w ith  Teachers; F ac to rs  6, Teaching Load; F ac to r  8, 
Teacher S ta tu s ;  and F ac to r  9, School F a c i l i t i e s .
At the  se n io r  h igh school l e v e l ,  however, te a c h e rs  a t  p r o t e s t  
schools were co n s id e rab ly  more s a t i s f i e d  than  s e n io r  high school te ach e rs  
a t  n o -p ro te s t  sch o o ls .  The only th re e  f a c to r s  where n o - p ro te s t  s e n io r
TABLE XXVI
DIFFERENCES IN MEANS OF PTO FACTORS AS RELATED TO TEACHING LEVEL
AND WHETHER THE SCHOOL HAD BEEN INVOLVED IN STUDENT PROTESTS
Facto r 1 2 3* 4 5 6 7 8 9 10 T o ta ls
Elementary School 
N o-Protest 63.64 69.57 44.92 20.57 36.91 16.19 24.55 15.23 14.77 17.06 322.73
Ju n io r  High School 
N o-Protest 57.98 64.15 39.61 20.64 36.36 13.60 22.07 13.90 13.26 15.91 296.57
Ju n io r  High School 
P r o te s t 54.66 66.89 40.26 19.46 36.66 12.94 22.11 12.54 14.37 15.63 295.23
Senior High School 
N o-Protest 54.87 65.97 40.29 19.52 34.46 14.10 22.03 12.92 12.40 16.65 293.08
Senior High School 
P ro te s t 53.15 67.73 44.31 19.85 34.06 15.63 23.06 15.38 13.96 15.83 300.31




high school te a c h e rs  showed g re a te r  s a t i s f a c t io n  than d id  the  p r o te s t  
group were F a c to r  1, Rapport w ith  P r in c ip a l ;  Factor 5, Teaching Load; 
and F ac to r  10, Community P re s s u re s .
Only F a c to r  3, Rapport w ith  Teachers, was s ig n i f i c a n t  as f a r  
as the r e l a t i o n s h i p  between teach ing  le v e l  and school p r o t e s t s  were 
concerned .
CHAPTER V
SUMMARY AND CONCLUSIONS 
SUMMARY
I t  was the purpose of th i s  s tudy to  in v e s t ig a te  the job s a t i s ­
f a c t io n  o f s e le c te d  elem entary  school, and c e r t a in  secondary school 
E ng lish , s o c ia l  s tu d ie s ,  sc ience  and mathematics teach ers  in  the E ast  
Baton Rouge P a r is h  P u b lic  School System, Job s a t i s f a c t i o n  was expressed  
by the t e a c h e r s '  r e a c t io n s  to the ten  f a c to r s  o f teacher  morale measured 
by the Purdue Teacher O p in io n a ire .
This study sought to determ ine: (a) what combination o f  b io ­
g ra p h ic a l  c h a r a c t e r i s t i c s  provides the  h ig h e s t  morale in  a teach e r  who 
i s  p a r t  o f  a c rossover  to  achieve a u n i ta ry  school system; (b) what 
d i f f e r e n c e s  e x is te d  in  the t o t a l  morale scores  as  measured by the  PTO 
as r e l a t e d  to  v a r io u s  b io g ra p h ic a l  f a c to r s  among te a c h e r s ;  (c) what d i f ­
fe ren ces  in  teach er  morale e x is ted  among crossover  te a c h e rs  as r e l a t e d  
to  whether they were employed in  a c r i s i s ,  or p r o t e s t ,  schoo l;  and (d) 
what d i f f e r e n c e s  e x is te d  in  teacher morale on th e  ten  f a c to r s  o f  the 
PTO as r e l a t e d  to v a r io u s  b io g ra p h ic a l  f a c to rs  among te a c h e rs .
This s tudy was l im i te d  to  s e le c te d  elem entary  schoo l,  and c e r ­
t a i n  ju n io r  h igh  and se n io r  high school teach e rs  in  E ast Baton Rouge 
P a r is h ,  L o u is ia n a .  The p o p u la t io n  was fu r th e r  r e s t r i c t e d  to  th ree  
groups o f teach ers  who: (1) were involved in  th e  1970-71 c ro sso v er  to
a u n i ta ry  school system and had remained in  t h e i r  p o s i t io n s  fo r  a second 
y ea r ;  (2) were h ire d  fo r  the 1971-72 term with the unders tand ing  th a t
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they would Ik* crossover  te a c h e rs ;  and ( 3 )  were p a r t  of a s t r a t i f i e d  
random sample of teachers  who were not involved in  the c ro sso v er .  Fur­
th e r  d e l im i ta t io n  excluded s u b s t i t u t e  te a c h e rs ,  Teacher Corps members,
ROTC p e rso n n e l ,  Technical and I n d u s t r i a l  te a c h e rs ,  and teach ers  who had 
no t completed a f u l l  year teach ing  a t  the schools where they were em­
ployed a t  the time of the s tu d y . C e r ta in  c rossover teachers  who had 
re s ig n ed  the school system p r io r  to  t h i s  s tudy were a lso  excluded.
During A p r i l ,  1972 the teach ers  were requested  to  mark the Purdue 
Teacher O pin ionaire  and r e tu r n  them to  the  r e se a rc h e r .  Of the 1,118 
q u e s t io n n a i re s  subm itted to  the te a c h e r s ,  766 were usab le  in  making t h i s  
s tudy . This f ig u re  re p re sen ted  a 68.5 pe rcen t r e tu rn  of the q u e s t io n n a ire s  
subm itted  to  the te a c h e rs .  The q u e s t io n n a ire s  were scored by hand and 
the  in fo rm ation  coded on computer sh ee ts  f o r  processing  by the Computer 
C en te r ,  Louisiana S ta te  U n iv e r s i ty .  The computer fu rn ished  a mean sco re  
f o r  the  766 s u b je c ts  and the  s tandard  d e v ia t io n  fo r  th i s  sco re .  The com­
p u te r  a lso  provided a frequency check, mean sco re ,  and s tandard  d e v ia t io n  
of a l l  su b je c ts  in  each ca tegory  l i s t e d  on the q u e s t io n n a ire .  A m u l t ip le  
c l a s s i f i c a t i o n  a n a ly s is  of v a r ia n c e  was provided  by the computer to  a s s i s t  
in  determ ining  i f  s i g n i f i c a n t  d i f f e re n c e s  between mean scores  e x is te d  
among the v a r io u s  groups.
SUMMARY OF TOTAL MORALE SCORES
1. S ta tu s  as a second-year c rossover  te a c h e r ,  non-crossover 
te a c h e r ,  o r  f i r s t - y e a r  c rossover  te ach e r  rev ea led  s ig n i f i c a n t  d i f f e re n c e s  
in  t o t a l  PTO sc o re s .  The most d i s s a t i s f i e d  teach ers  were the f i r s t - y e a r  
c ro sso v er  te a c h e r s ,  and the most s a t i s f i e d  teachers  were the non-crossover  
te a c h e r s .
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2. When icuichurs were grouped /according to  ra c e ,  s ig n i f i c a n t  
d i f f e re n c e s  were noted in  the  t o t a l  PTO s c o re s .  White teach e rs  were 
s ig n i f i c a n t l y  more d i s s a t i s f i e d  than b lack  te a c h e rs .
3. When teach e rs  were grouped according  to  t h e i r  le v e l  of 
teach in g , s i g n i f i c a n t  d i f f e r e n c e s  in  job s a t i s f a c t i o n  were a lso  no ted . 
Senior high school te a c h e rs  were the most d i s s a t i s f i e d ,  and elem entary 
school teach ers  were the  most s a t i s f i e d .
4. When te a c h e rs  were grouped accord ing  to  race  and crossover  
s t a t u s ,  s i g n i f i c a n t  d i f f e r e n c e s  occurred in  the t o t a l  PTO sc o re s .  The 
b lack  f i r s t - y e a r  c ro sso v er  te ach e rs  had th e  h ig h e s t  sco re ,  and the w hite  
second-year c rossover  te a c h e rs  had the  lowest sco re .
5. No s i g n i f i c a n t  d i f f e re n c e s  in  the  t o t a l  job s a t i s f a c t i o n  




c. p r o t e s t  schools
d. age and te ach in g  le v e l
e . age and c ro sso v e r  s ta tu s
f . age and s tu d e n t  p r o te s t s
g. c ro sso v er  s t a t u s  and s tu d en t  p r o te s t s
h. c ro sso v er  s t a t u s  and le v e l  of teach ing
i . race  and sex
j - race  and teach in g  le v e l
k . race  and age
1. race  and s tu d e n t  p r o te s t s
m. sex and te ach in g  le v e l
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n . s e x  and  a g e
o. sex and c rossover  s ta tu s
p . sex and s tu d e n t  p r o te s t s
q. le v e l  of teach ing  and s tu d e n t  p r o te s t s
SUMMARY OF PTO FACTOR SCORES
F acto r  1 Rapport w ith  P r in c ip a l
Age. The te ach e rs  in  the age 20-25 group expressed the lowest 
sco re ,  and the te a c h e rs  in  the age 36-65 group expressed the h ig h e s t  
morale sco re .
Race. The w hite  teach e rs  were le s s  s a t i s f i e d ,  and the b lack  
teachers  were more s a t i s f i e d .
Race and s e x . The white female te ach e rs  were l e a s t  s a t i s f i e d ,  
and the b lack  female teach e rs  were most s a t i s f i e d .
Race and teach ing  l e v e l . The w hite  ju n io r  high school te a c h e rs  
were l e a s t  s a t i s f i e d ;  the b lack  elem entary  school te ach e rs  were most 
s a t i s f i e d .
Race and c rossover  s t a t u s . The w hite  second-year c rossover  
teach e rs  e x h ib i te d  the lowest sco re ,  w hile  the b lack  f i r s t - y e a r  c r o s s ­
over te a c h e rs  re v e a le d  the h ig h e s t  s c o re .
Sex and te ach in g  l e v e l . The l e a s t  s a t i s f i e d  teachers  were the 
female s e n io r  h igh  school te a c h e rs ,  and the  most s a t i s f i e d  teach e rs  were 
the female elem entary  school te a c h e r s .
Sex and s tu d e n t  p r o t e s t s .  Female teach e rs  in  p r o te s t  schools  
were l e a s t  s a t i s f i e d ,  and male te a c h e rs  in  n o -p ro te s t  schools were most 
s a t i s f i e d .
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F ac to r  2 S a t i s f a c t i o n  w ith  Teaching
Crossover s t a t u s . The f i r s t - y e a r  teach e rs  rev ea led  the lowest 
morale s c o re ,  and the non-c ro sso v er  teach e rs  rev ea led  the h ig h e s t  sc o re .
Race. White te a c h e rs  were the  l e a s t  s a t i s f i e d ,  and black 
teach e rs  were the most s a t i s f i e d .
Sex. Female te a c h e rs  were the l e a s t  s a t i s f i e d ;  male teachers  
were the most s a t i s f i e d .
Teaching l e v e l . Elementary school te ach e rs  were most s a t i s f i e d ,  
and ju n io r  h igh school te a c h e rs  were l e a s t  s a t i s f i e d .
Age and c ro sso v e r  s t a t u s . The second-year c rossover  teachers  
in  the 20-25 age group were the  l e a s t  s a t i s f i e d ,  and the non-crossover 
teach ers  in  the 36-65 age group were the  most s a t i s f i e d .
Race and c ro sso v er  s t a t u s . The w hite  second-ye.gr crossover 
te a c h e rs  were the l e a s t  s a t i s f i e d ,  and the b lack  f i r s t - y e a r  crossover 
teach e rs  were the most s a t i s f i e d .
Race and school p r o t e s t . White teach e rs  in  p r o te s t  schools 
ex h ib i te d  the lowest s c o re s ,  and b lack  te ach e rs  in  n o -p ro te s t  schools 
ex h ib i te d  the h ig h e s t  s c o re s .
Sex and c ro sso v er  s t a t u s . The female second-year crossover 
te ach e rs  rev ea led  th e  low est s c o re ,  and the  female non-crossover teach e rs  
expressed the h ig h e s t  s c o re .
F ac to r  3 Rapport Among Teachers
Race. Black te a c h e rs  expressed  the  g r e a t e s t  r a p p o r t ,  and white 
te a c h e rs  expressed  the l e a s t  r a p p o r t .
Crossover s t a t u s . The f i r s t - y e a r  c ro sso v er  teach ers  were the 
most d i s s a t i s f i e d ,  and the  non-crossover  teach e rs  were the most s a t i s f i e d .
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Age. The young teachers  in  the  20-25 age group were the l e a s t  
s a t i s f i e d ,  while those teach ers  in  the  35-65 age group were the most 
s a t i s f i e d .
Teaching l e v e l . The ju n io r  h igh school teach e rs  were the most 
d i s s a t i s f i e d ,  and the elem entary school te a c h e rs  were the most s a t i s f i e d .
S tudent p r o t e s t s . The te a c h e rs  in  n o - p r o te s t  schools had h ig h er  
sco res  than teachers  in  p r o te s t  sch o o ls .
Crossover s ta tu s  and s tu d e n t  p r o t e s t s . The f i r s t - y e a r  c rossover  
te ach e rs  in  a n o -p ro te s t  school ranked lo w es t,  and the f i r s t - y e a r  c r o s s ­
over teach ers  in  p r o te s t  schools  ranked h ig h e s t .
Race and c rossover s t a t u s . The l e a s t  s a t i s f i e d  teachers  were the 
w hite  second-year c rossover te a c h e r s ,  and the most s a t i s f i e d  teach ers  
were the b lack f i r s t - y e a r  c ro sso v er  te a c h e rs .
Teaching le v e l  and s tu d e n t  p r o t e s t s . The l e a s t  s a t i s f i e d  te ach e rs  
were the ju n io r  high school teach e rs  in  n o - p ro te s t  s i t u a t i o n s ;  the most 
s a t i s f i e d  teachers  were the elem entary  school te a c h e rs  in  n o -p ro te s t  
s i t u a t i o n s .
F ac to r  4 Salary
Age. Teachers in  the 20-25 age group were l e a s t  s a t i s f i e d ,  and 
teach ers  in  the 35-65 age group were the most s a t i s f i e d .
Race and crossover s t a t u s . The most d i s s a t i s f i e d  teach ers  were 
the w hite  f i r s t - y e a r  c rossover t e a c h e r s ,  and the  most s a t i s f i e d  teach ers  
were the  white non-crossover te a c h e r s .
Sex and teaching  l e v e l . The male e lem entary  school te ach e rs  were 
the most d i s s a t i s f i e d ,  and the  male ju n io r  h ig h  te a c h e rs  were the most 
s a t i s f i e d .
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Age and teach ing  l e v e l . Senior high schoo l teach ers  i n  the  26- 
35 age group were the most d i s s a t i s f i e d ,  and elem entary  school te a c h e rs  
in  the  36-65 age group were the most s a t i s f i e d .
F ac to r  5 Teaching Load
Race. Black teachers  were the  most s a t i s f i e d ;  w hite  te a c h e rs  
were the  most d i s s a t i s f i e d .
Age and teach ing  l e v e l . J u n io r  high school teach ers  in  the  36- 
65 age group were the most s a t i s f i e d ,  b u t  ju n io r  h igh  school te a c h e rs  in  
the  age 20-25 group were the most d i s s a t i s f i e d .
Age and crossover  s t a t u s . F i r s t - y e a r  c ro sso v er  te a c h e rs  in  the  
20-25 age group were the most d i s s a t i s f i e d ,  and f i r s t - y e a r  c ro sso v e r  
te a c h e rs  in  the age 26-35 group were th e  most s a t i s f i e d .
Age and s tu d en t p r o t e s t s . The most s a t i s f i e d  te a c h e rs  were the 
te a c h e rs  in  the 35-65 age group who were employed in  schools which were 
no t involved  in  s tu d en t p r o te s t s .  The most d i s s a t i s f i e d  te ach e rs  were 
in  the  20-25 age group who were a lso  employed in  schools  where th e re  
were no s tu d e n t  p r o te s t s .
Race and crossover s t a t u s . The most d i s s a t i s f i e d  te a c h e rs  were 
the  w hite  second-year c rossover te a c h e rs ,  and the  most s a t i s f i e d  te ach e rs  
were the  b lack  second-year crossover te a c h e r s .
Sex and c rossover s t a t u s . The l e a s t  s a t i s f i e d  te a c h e rs  were the  
female f i r s t - y e a r  c rossover te a c h e rs ,  and the most s a t i s f i e d  te a c h e rs  
were the female non-crossover te a c h e rs .
Sex and s tu d en t  p r o t e s t s . The most d i s s a t i s f i e d  te a c h e rs  were 
the male te a c h e rs  in  p r o te s t  schoo ls ,  and th e  most s a t i s f i e d  te a c h e rs  
were the male teach ers  in  n o -p ro te s t  schoo ls .
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Teaching le v e l  and c ro sso v e r  s t a t u s . The most d i s s a t i s f i e d  
teachers  were the s e n io r  h igh school f i r s t - y e a r  c rossover  te a c h e r s ,  and 
the most s a t i s f i e d  teach e rs  were the  elem entary  school non-crossover 
te a c h e r s .
F ac to r  6 Curriculum Issu es
Teaching l e v e l . The ju n io r  h igh school teach e rs  were the most 
d i s s a t i s f i e d ,  and the  e lem entary  school teach e rs  were the most s a t i s f i e d .
Age and teach in g  l e v e l . The most d i s s a t i s f i e d  teach e rs  were the 
sen io r  high school teach e rs  in  th e  20-25 age group, and the most s a t i s ­
f ie d  te ach e rs  were the e lem entary  school teach e rs  in  the 35-65 age 
group.
Age and sex . The female te ach e rs  in  the 20-25 age group were 
the most d i s s a t i s f i e d ,  and the female te ach e rs  in  the 26-35 age group 
were the  most s a t i s f i e d .
Race and c ro sso v er  s t a t u s . White second-year c rossover  teachers  
were the  most d i s s a t i s f i e d ,  and b lack  second-year c rossover  teach e rs  were 
the most s a t i s f i e d .
F ac to r  7 Teacher S ta tu s
Crossover s t a t u s . Second-year c rossover  teach e rs  were the most 
d i s s a t i s f i e d ,  and non -c ro sso v er  te a c h e rs  were the  most s a t i s f i e d .
Race. White te a c h e rs  were the  most d i s s a t i s f i e d ,  and b lack  
teach e rs  were the most s a t i s f i e d .
Teaching l e v e l . The ju n io r  h igh school teachers  were the  most 
d i s s a t i s f i e d ,  and the e lem entary  school teach ers  were the  most s a t i s f i e d .
Teaching le v e l  and r a c e . The most d i s s a t i s f i e d  teach e rs  were 
the w hite  ju n io r  h igh  school te a c h e r s ,  and the  most s a t i s f i e d  teachers
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were the b lack  elem entary  school te a c h e r s .
Race and s tu d e n t  p r o t e s t s . The most d i s s a t i s f i e d  te a c h e rs  were 
the  white te ach e rs  in  p r o te s t  sch o o ls ,  and the  most s a t i s f i e d  te a c h e rs  
were b lack  te ach e rs  in  p r o te s t  sch o o ls .
Sex and a g e . Male te a c h e rs  in  the 20-25 age group were the most 
d i s s a t i s f i e d ,  and female te a c h e rs  in  the 36-65 age group were the  most 
s a t i s f i e d .
Sex and c ro sso v er  s t a t u s . The male f i r s t - y e a r  c ro sso v er  te ach e rs  
had the lowest s c o re s ,  and the female non-crossover te a c h e rs  had the 
h ig h e s t  sc o re s .
F ac to r  8 Community Support
Crossover s t a t u s . The f i r s t - y e a r  crossover te a c h e rs  were the 
l e a s t  s a t i s f i e d ,  and the non-crossover teachers  were the most s a t i s f i e d .
. Race. White te ach e rs  were l e a s t  s a t i s f i e d ,  and b lack  te ach e rs  
were most s a t i s f i e d .
Teaching l e v e l . Senior h igh  school teachers  were most d i s s a t i s ­
f ie d ,  and elem entary  school te a c h e rs  were most s a t i s f i e d .
Teaching le v e l  and a g e . Senior h igh school te a c h e rs  in  the 20- 
25 age group e x h ib i te d  the  lowest s c o re s ,  and elem entary school teach e rs  
in  the 36-65 age group e x h ib i te d  th e  h ig h e s t  sco res .
Age and crossover  s t a t u s . The most d i s s a t i s f i e d  te a c h e rs  were 
the  second-year c ro sso v er  te a c h e r s ,  age 20-25, and the  most s a t i s f i e d  
teach ers  were the  non-crossover  te a c h e r s ,  age 20-25.
Race and c ro sso v er  s t a t u s . White second-year c ro sso v e r  te a c h e rs  
were the most d i s s a t i s f i e d ;  b lack  f i r s t - y e a r  c rossover  te a c h e rs  were the 
most s a t i s f i e d .
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Teaching le v e l  and c rossover  s t a t u s . The most d i s s a t i s f i e d  
teach ers  were the s e n io r  h igh school f i r s t - y e a r  c rossover  te a c h e r s ,  and 
the most s a t i s f i e d  te a c h e rs  were the elem entary school non-crossover 
te a c h e r s .
F ac to r  9 School F a c i l i t i e s
Race. White teach e rs  were the  most d i s s a t i s f i e d  and b lack  
teach e rs  were the most s a t i s f i e d .
Age and teach in g  l e v e l . The most d i s s a t i s f i e d  teach ers  were the 
ju n io r  high school te a c h e r s ,  age 20-25; the most s a t i s f i e d  teach e rs  were 
the s e n io r  high school te a c h e r s ,  age 20-25.
Race and c ro sso v er  s t a t u s . The white second-year c rossover 
teachers  were the  most d i s s a t i s f i e d  te a c h e rs ,  and the  b lack  second-year 
c rossover  te ach e rs  were the most s a t i s f i e d .
Sex and s tu d e n t  p r o t e s t s . The most d i s s a t i s f i e d  teachers  were 
the female teach e rs  in  n o -p ro te s t  sch o o ls ;  the most s a t i s f i e d  teach ers  
were the  male teach e rs  in  p r o te s t  sch o o ls .
Teaching le v e l  and c ro sso v er  s t a t u s . Ju n io r  high school f i r s t -  
year  c ro sso v er  te ach e rs  were the most d i s s a t i s f i e d ,  and elem entary  school 
non-crossover teach e rs  were the  most s a t i s f i e d .
F ac to r  10 Community P re ssu re s
Crossover s t a t u s . The most d i s s a t i s f i e d  te a c h e rs  were the second- 
y ear  c rossover  te a c h e r s ,  and the  most s a t i s f i e d  teach ers  were the non­
c rossover  te a c h e rs .
Teaching l e v e l . J u n io r  high school teach ers  were the most d i s ­
s a t i s f i e d ,  and elem entary  school teach e rs  were the  most s a t i s f i e d .
Sex and c ro sso v er  s t a t u s . Male second-year c rossover  teach e rs
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were the most d i s s a t i s f i e d ,  and female non-crossover  teach e rs  were the 
most s a t i s f i e d .
CONCLUSIONS
1. East Baton Rouge P a r is h ,  L o u is ian a , school teach e rs  who made 
the most s a t i s f i e d  c ro sso v e r  te a c h e rs  were the  b lack ,  female, elem entary 
school teach e rs  in  the age 20-25 group.
2. Crossover s t a t u s  Was a s ig n i f i c a n t  in d ic a to r  of job s a t i s f a c ­
t io n .  The most s a t i s f i e d  te a c h e rs  were the non-crossover te a c h e rs ,  who 
expressed the h ig h e s t  score  of a l l  o th e r  teach e rs  on each of the ten 
f a c to r s  of the Purdue Teacher O p in io n a ire . When crossover  s ta tu s  alone 
was cons idered :
a. The f i r s t  y e a r -c ro sso v e r  te ach e rs  were the:m ost d i s s a t ­
i s f i e d  te ach e rs  in  t h i s  s tu d y . They were s ig n i f i c a n t ly  
more d i s s a t i s f i e d  than  o th e r  teach e rs  w ith  S a t i s f a c t io n  
w ith  Teaching, Rapport w ith  Teachers, Community Support, 
and Teacher S ta tu s .
b . The second-year  c rossover  te ach e rs  had a h igher  morale 
sco re  than did the f i r s t - y e a r  c rossover teachers  on a l l  
f a c to r s  excep t Community P ressu re s  and Teacher S ta tu s .
c . Male second-year c rossover  te ach e rs  were more d i s s a t i s f i e d  
w ith  Community P ressu re s  than  a l l  o th e r  te a c h e rs .
3. Race alone was a s 'ig n if ic a i t t  in d ic a to r  of job s a t i s f a c t i o n .  
Black teach ers  were s i g n i f i c a n t l y  more s a t i s f ic 'd  w ith  Rapport .Among 
Teachers, Teaching Load, School F a c i l i t i e s ,  and Community Support, and 
they expressed a g r e a te r  S a t i s f a c t io n  w ith  Teaching than  did white 
te a c h e rs .
When nice, was combined with o th e r  v a r i a b l e s ,  the fo l lowing con­
c lu s io n s  can be drawn:
a . Black f i r s t - y e a r  c rossover te a c h e rs  showed the g r e a t e s t  
s a t i s f a c t i o n  of a l l  o th e r  te a c h e rs  w ith  Rapport w ith  
P r in c ip a l s  and Community Support.
b. Black second-year c rossover  teach e rs  showed the  g r e a te s t  
s a t i s f a c t i o n  of a l l  o th e r  te a c h e rs  w ith  Teaching Load 
and School F a c i l i t i e s .
c . Black teach e rs  who were involved in  schools  t ro u b le d  vi.th 
s tu d e n t  p r o te s t s  had the  g re a te s t ,  s a t i s f a c t i o n  of a l l  
o th e r  teach ers  with Teacher S ta tu s .
d. White f i r s t - y e a r  crossover te a c h e rs  showed the g r e a te s t  
d i s s a t i s f a c t i o n  w ith  S a la ry .
e . White second-year c rossover  t s a c h e rs  showed th e  g r e a te s t  
d i s s a t i s f a c t i o n  o f a l l  o th e r  te a c h e rs  w ith  Rapport with 
P r in c ip a l s ,  S a t i s f a c t io n  w ith  Teaching, Rapport among 
Teachers, Teaching Load, Teacher S ta tu s ,  Curriculum 
I s s u e s ,  Community Support, and School F a c i l i t i e s .
f .  Black female teach ers  had a g r e a te r  degree of Rapport 
w ith  P r in c ip a ls  than d id  white t e a c h e r s .
4 . Teaching le v e l  was a . s i g n i f i c a n t  in d ic a to r  of job s a t i s f a c ­
t io n  on the  t o t a l  score of the Purdue Teacher O pitiionaire  as w e ll  as on 
s e v e ra l  o f  the f a c to r s .  Elementary school te ach e rs  showed’ th e  g r e a te s t  
s a t i s f a c t i o n  o f a l l  o th e r  teach ers  w ith  S a t i s f a c t io n  w ith  Teaching,
Rapport w ith  Teachers, Curriculum Issu es  and Community Support.
When teach ing  le v e l  was combined w ith  o th e r  v a r i a b l e s ,  .the fo llow -
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ing conclusions could be drawn:-
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a. Elementary school female te ach e rs  showed the gre.ntcst s a t ­
i s f a c t i o n  o f  a l l  o th e r  te a c h e rs  with Rapport w ith  
P r in c ip a l s .
b . Male e lem entary  school teach e rs  were the most d i s s a t i s ­
f ie d  o f a l l  te ach e rs  w ith  S a la ry .
c .  Black elem entary  school teach e rs  were the  most s a t i s f i e d  
w ith  Teacher S ta tu s  of a l l  o th e r  te a c h e rs .
d. Elementary school non-crossover teach ers  were the most 
s a t i s f i e d  w ith  Teaching Load of a l l  the teachers  t e s t e d .
e .  Ju n io r  h igh  school- teach e rs  were the most d i s s a t i s f i e d  
of a l l  the  te ach e rs  w ith  Rapport with  P r in c ip a l ,  S a t i s ­
f a c t io n  w ith  Teaching, Rapport with  Teachers, and 
Community P re s s u re s .
f . J u n io r  h igh school males were the most d i s s a t i s f i e d  w ith  
S a la ry  of a l l  the  teach e rs  t e s t e d .
g. White j u n io r  high school teach ers  were the most d i s s a t i s ­
f ie d  w ith  Teacher S ta tu s  o f  a l l  the o th e r  te a c h e rs .
h . Sen ior h igh  school teach e rs  were the most d i s s a t i s f i e d  
w ith  Community Support of a l l  o ther te a c h e rs .
i .  Female s e n io r  h igh school teach ers  were the most d i s s a t i s ­
f ie d  w ith  Rapport w ith  P r in c ip a l s  o f  a l l  teachers  t e s t e d .
j .  F i r s t - y e a r  c rossover  s e n io r  h igh  school teachers  were the
most d i s s a t i s f i e d  of a l l  o th e r  teach ers  w ith  Teaching 
Load.
5. Sex a lone was n o t  a s ig n i f i c a n t  in d ic a to r  of t o t a l  job s a t i s ­
f a c t io n ,  bu t i t  does show a s ig n i f i c a n t  d i f f e re n c e  on the  PTO fa c to r
S a t i s f a c t i o n  w ith  Teaching. Female te ach e rs  were le s s  s a t i s f i e d  w ith
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t e a c h i n g  t h a n  w e r e  m a l e s .
6. Age alone was n o t  a s i g n i f i c a n t  in d ic a to r  of t o t a l  job s a t i s ­
f a c t io n ,  bu t i t  d id  a f f e c t  s a t i s f a c t i o n  on s e v e ra l  PTO f a c t o r s .  The 
teachers  who were age 20-25 showed th e  g r e a te s t  d i s s a t i s f a c t i o n  with 
Rapport w ith  P r in c ip a l s ,  S a t i s f a c t i o n  w ith  Teaching, Rapport with 
Teachers, Salary  and Teaching Load.
When age was combined w ith  o th e r  v a r i a b l e s ,  i t  became a s ig n i f ­
ic a n t  in d ic a to r  of job s a t i s f a c t i o n  on s e v e ra l  of the  PTO f a c to r s :
a. Age 20-25 s e n io r  h igh school te a c h e rs  were the  most 
d i s s a t i s f i e d  of a l l  the  o th e r  te ach e rs  w ith  School F a c i l ­
i t i e s .
b. Age 20-25 ju n io r  high school te a c h e rs  were the most d i s ­
s a t i s f i e d  of a l l  o th e r  teach e rs  w ith  Teacher S ta tu s .
c . Age 20-25 females were most d i s s a t i s f i e d  of a l l  o ther  
te a c h e rs  w ith  Curriculum  I s s u e s .
d. Age 20-25 f i r s t - y e a r  c rossover  teach e rs  were the most 
d i s s a t i s f i e d  w ith  Teaching Load of a l l  o th e r  te a c h e rs .
e .  Age 20-25 males were the  most d i s s a t i s f i e d  of a l l  o ther 
te ach e rs  w ith  Teacher S ta tu s
f .  Age 26-34 te a c h e rs  in  a f i r s t - y e a r  c ro sso v er  s i t u a t io n  
were most s a t i s f i e d  o f  a l l  o th e r  te ach e rs  w ith  Teaching 
Load.
g. Age 26-35 female te a c h e rs  were most s a t i s f i e d  of a l l  
o th e r  teach ers  w ith  Curriculum  I s s u e s .
h. Age 36-65 te a c h e rs  were most s a t i s f i e d  of a l l  o ther  
te a c h e rs  w ith  Rapport w ith  P r in c ip a l s ,  S a t i s f a c t io n  
w ith  Teaching, Rapport w ith  Teachers , and S a la ry .
1. Ago 36-65 ju n io r  high school teach e rs  were th e  most s a t ­
i s f i e d  with Teaching Load of a l l  o th e r  te a c h e r s .
j .  Age 36-65 elem entary school teach e rs  w e r e t h e  most s a t i s ­
f ie d  o f a l l  o ther  teachers  with Community Support.
k .  Age 36-65 elem entary school female teach e rs  were the
most s a t i s f i e d  of a l l  the o th e r  te a c h e rs  w ith  Curriculum 
Issu es  and Teacher S ta tu s .
7. S tudent P r o te s t s  did no t a f f e c t ’ the t o t a l  . job s a t i s f a c t i o n  
scores of te a c h e r s .  However, s tu d en t  p r o te s t  s i t u a t i o n s  combined w ith  
o ther  v a r ia b le s  accounted for' the fo llow ing d i f f e r e n c e s :
a. Female teachers  in  p r o te s t  schools  were the most d i s s a t i s  
f ie d  o f a l l  o.ther teachers  w ith  Rapport w ith  P r in c ip a l s .
b . Female f i r s t - y e a r  crossover teach e rs  were th e  most 
d i s s a t i s f i e d  of a l l  o th e r  teach e rs  w ith  Rapport w ith  
Teachers.
c . Male teach e rs  were the most d i s s a t i s f i e d  of a l l  o th ^ r  
te a c h e rs  w ith  Teaching Load.
d. White teach ers  in  p r o te s t  s i t u a t io n s  were more d i s s a t i s ­
f ie d  w ith  Teacher S ta tu s  than were b lack  te a c h e r s .
e . Female teachers  in  n o -p ro te s t  s i t u a t i o n s  were most d i s ­
s a t i s f i e d  w ith  School F a c i l i t i e s .
f .  J u n io r  high school teachers  in  n o - p ro te s t  s i t u a t i o n s  
were the most d i s s a t i s f i e d  of a l l  o th e r  te a c h e rs  w ith  
Rapport w ith  Teachers.
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RECOMMENDATIONS
RnpporL w ith  P r in c  Ip. i l s
The r e s p o n s i b i l i t y  of the p r in c ip a l  fo r  in su r in g  high teacher  
morale should be in v e s t ig a te d .  Teachers have id e n t i f i e d  rap p o rt  with 
p r in c ip a ls  as a major source o f d i s s a t i s f a c t i o n .  In -s e rv ic e  workshops 
should be designed to  inform the  p r in c ip a l  of h is  lead e rsh ip  ro le  and 
i t s  importance to  the o v e r a l l  success  of the school o p e ra t io n .  Human 
r e la t io n s  personnel should v i s i t  the schoo ls ,  make in q u i r i e s ,  and a s s i s t  
in  b u ild in g  b e t t e r  ra p p o r t  among a l l  the school personne l.
The Ju n io r  High School
The s t a tu s  of the ju n io r  high school should be a se r io u s  concern 
to  the c e n t r a l  o f f i c e  s t a f f .  An in v e s t ig a t io n  should be made concerning 
the problems of the ju n io r  h igh school s i t u a t i o n ,  and a d m in is t ra t iv e  
changes should be made to  meet the s p e c ia l  problems which are  unique to  
the ju n io r  high school s i t u a t i o n .  I t  should be noted th a t  ju n io r  high 
school teach e rs  expressed  low est r a p p o r t  w ith  t h e i r  p r in c ip a ls  and o ther  
members of t h e i r  f a c u l t i e s .  They were very  d i s s a t i s f i e d  w ith  t h e i r  
teaching  loads and the  f a c i l i t i e s  a t  the  schools where they tau g h t .  They 
did not express  s a t i s f a c t i o n  w ith  t h e i r  .involvement on curricu lum  is s u e s ,  
nor were they  s a t i s f i e d  w ith  the p re ssu re s  ex e r ted  on them by the school 
community. In  e ssen ce ,  the  j u n io r  high school teach er  was exceedingly  
d i s s a t i s f i e d  w ith  the teach in g  p ro fe s s io n  and th e  s t a tu s  i t  a fforded  him.
Why do such c o n d i t io n s  e x i s t  in  the  ju n io r  h igh school? How do 
they a f f e c t  te ach e r  perform ance, s tu d e n t  d i s c i p l i n e ,  te ach e r  tu rnover,  
and the academic achievement o f  the s tu d en ts?  How can the  morale of the 
ju n io r  h igh  school te a c h e rs  be improved? To what ex te n t  i s  the morale
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p r o b l e m  n p h e n o m e n o n  o f  t h e  k i n d  o f  t e a c h e r  t r a i n i n g  p r o g r a m  a v a i l a b l e  
t o  t h e s e  t e a c h e r s ?  W o u l d  a  s p e c i a l i z e d  t e a c h e r  p r e p a r a t i o n  p r o g r a m  
d e s i g n e d  f o r  j u n i o r  h i g h  s c h o o l  t e a c h e r s  m a k e  a  d i f f e r e n c e  i n  t h e i r  j o b  
s a  t i s f a c t i o n ?
J o b  S a t i s f a c t i o n  a n d  T e a c h e r  T u r n o v e r
Research should be conducted on the job s a t i s f a c t i o n  a t t i t u d e s  
of teachers  who make re q u e s ts  fo r  t r a n s f e r s  as w ell  as those who submit 
r e s ig n a t io n s .  To what e x te n t  i s  teach er  turnover r e la te d  to  the s a t i s ­
f a c t i o n / d i s s a t i s f a c t i o n  teachers  f in d  in  the school s i tu a t io n ?  Schools 
which a re  c h a ra c te r iz e d  by c o n s ta n t  f a c u l ty  changes suggest a weak le a r n ­
ing s i t u a t i o n  for the e n t i r e  school community. The advantage of a s ta b le  
school f a c u l ty  where school p o l ic y  and cu rricu lum  can be planned by the 
group of teachers  who w i l l  c a r ry  i t  through should be obvious. I f ,  as 
Locke (18) su g g es ts ,  the most d i s s a t i s f i e d  people a re  the ones who 
expect the most out of a job and do no t g e t  i t ,  then i t  i s  time we begin 
to  value  the high e x p ec ta t io n s  o f  teachers  and seek to determine i f  we 
might n o t ,  a f t e r  a l l ,  be lo s in g  our p o t e n t i a l l y  e x c e l le n t  teach ers  from 
the very  schools which w i l l  p r o f i t  most from a s t a b l e ,  high e x p e c ta t io n  




Because the  n a tu re  o f morale seems to  be m u ltid im ensiona l,  the 
Purdue Teacher O p in io n s ire  uses a procedure which invo lves  a p r in c ip le  , 
components a n a ly s is  to  i d e n t i f y  the v a r io u s  f a c to r s  of dimensions of 
teacher  morale (B en tly  and Rempel, 1970). The au th o rs  give the fo llow ­
ing d e s c r ip t io n  of the  te n  f a c to r s  included in  the  q u e s t io n n a ire :
F ac to r  1- "Teacher Rapport w ith  P r in c ip a l"  d ea ls  w ith  the 
t e a c h e r 's  f e e l in g s  about th e  p r in c ip a l —h is  p ro fe s s io n a l  competency, h is  
i n t e r e s t  in  te ach e rs  and t h e i r  work, h is  a b i l i t y  to  communicate, and h is  
s k i l l  in  human r e l a t i o n s .
F a c to r -  " S a t i s f a c t i o n  w ith  Teaching" p e r ta in s  to  teacher  r e l a ­
t io n sh ip s  w ith  s tu d e n ts  and f e e l in g s  of s a t i s f a c t i o n  w ith  teach in g . 
According to  t h i s  f a c t o r ,  th e  high morale te ach e r  loves to  teach , f e e ls  
competent in  h i s  jo b ,  en joys h i s  s tu d e n ts ,  and b e l ie v e s  in  the  fu tu re  
of teach ing  as an occupation .
F ac to r  3- "Rapport Among Teachers" focuses on a t e a c h e r 's  r e l a ­
t io n sh ip  w ith  o th e r  t e a c h e r s .  The items here  s o l i c i t  the t e a c h e r 's  
opinion regard ing  the co o p e ra t io n ,  p r e p a ra t io n ,  e t h i c s ,  in f lu e n c e ,  
i n t e r e s t s ,  and competency o f h i s  p e e rs .
Fac to r  4- "Teacher S a la ry"  p e r ta in s  p r im a r i ly  to  the  te a c h e r 's  
f e e l in g s  about s a l a r i e s  and s a la ry  p o l i c i e s .  Are s a l a r i e s  based on 
teach er  competency? Do they  compare favo rab ly  w ith  s a la r i e s  in  o ther  
systems? Are s a la ry  p o l i c i e s  adm in iste red  f a i r l y  and j u s t l y ,  and do 
teachers  p a r t i c i p a t e  in  the development of th e se  p o l ic ie s ?
Fac to r  5- "Teacher Load" d ea ls  w ith  such m atte rs  as record -keep­
ing, c l e r i c a l  work, " red  ta p e " ,  community demands on teach e r  tim e, e x t r a ­
c u r r i c u l a r  load , and keeping u p - to -d a te  p r o fe s s io n a l ly .
F ac to r  6- "Curriculum  I s s u e s "  s o l i c i t s  te a c h e r  re a c t io n s  to  the 
adequacy of the school program in  meeting s tu d e n t  needs , in  prov id ing  
fo r  in d iv id u a l  d i f f e r e n c e s ,  and in  p rep a rin g  s tu d e n ts  fo r  e f f e c t iv e  
c i t i z e n s h ip .
F ac to r  7- "Teacher S ta tu s"  samples f e e l in g s  about the  p r e s t i g e ,  
s e c u r i ty ,  and b e n e f i t s  a f fo rd ed  by teach in g .  Severa l of the  items r e f e r  
to  the  e x te n t  to  which th e  teach e r  f e e l s  he i s  an accepted member of the 
community.
F ac to r  8- "Community Support o f  Education" d ea ls  w ith  th e  ex te n t
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to  which the community unders tands  and i s  w i l l i n g  to  support a sound 
ed u ca tio n a l program.
Factor 9- "School F a c i l i t i e s  and S e rv ic e s"  has to  do w ith  the 
adequacy of f a c i l i t i e s ,  su p p lie s  and equipment, and the  e f f i c i e n c y  of 
the  procedures fo r  o b ta in in g  m a te r ia ls  and s e r v ic e s .
Factor 10- "Community P re s s u re s "  g ives, s p e c ia l  a t t e n t i o n  to  
community expec ta tio n s  w ith  r e s p e c t  to  the  t e a c h e r 's  p ersona l s ta n d a rd s ,  
h i s  p a r t i c ip a t i o n  in  o u ts id e -sc h o o l  a c t i v i t i e s ,  and h is  freedom to  d i s ­
cuss c o n t ro v e rs ia l  is su e s  in  the  classroom .
R e l i a b i l i t y . This r e v is e d  form of the  Purdue Teacher O pin ionaire  
was adm inistered  to  60 Ind iana schoo ls  and 16 Oregon sch o o ls .  Four 
weeks l a t e r  the instrum ent was re a d m in is te re d  and t e s t - r e t e s t  da ta  was 
obtained  from 3023 te a c h e r s .  The low est f a c t o r ,  Community P re s s u re s ,  
c o r re la te d  above the .60 l e v e l ,  and 90 p e rc e n t  of the  o th e r  f a c to r s  had 
c o r re la t io n s  above .80.
V a l id i ty . To determ ine the  v a l i d i t y  o f the  q u e s t io n n a ire  the 
p r in c ip a ls  of these  schools  were asked to  r e a c t  to  the q u e s tio n s  as 
they b e lieved  t h e i r  f a c u l ty  would r e a c t .  There was no s i g n i f i c a n t  d i f ­
ference between the median sco res  fo r  te a c h e rs  and the  median scores  
fo r  p r in c ip a l s .
Test r e - t e s t  C o r r e la t io n s .
Fac to r  1. Teacher Rapport w ith  P r i n c i p a l . ( .8 8 )
Factor 2. S a t i s f a c t i o n  w ith  Teaching. ( .8 4 )
Factor 3. Rapport among T each ers . ( .8 0 )
Facto r  4. Teacher S a la r y . ( .8 1 )
Facto r  5. Teacher Load. ( .7 7 )
F ac to r  6. Curriculum I s s u e s . ( .7 6 )
Facto r  7. Teacher S t a t u s . ( .8 1 )
Facto r  8. Community Support of E d u c a tio n . ( .7 8 )
Fac to r  9. School F a c i l i t i e s  and S e r v ic e s . ( .8 0 )
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F acto r  10. Community P re s s u re s . ( .6 2 )  
Tota l Score-Purdue Teacher O p in io n sIre . ( . 8 7 )
Please Note:
Pages 108-113, ’The Purdue Teacher 
Opinionaire," copyright 1964 by 
Purdue Research Foundation, not 
microfilmed at request of author. 
Available for consultation at the 
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Check here  i f  you a re  now 
a c ro sso v er  teacher
Check here  i f  you a re  Not 
now a c ro sso v er  teach er
Check here  i f  you a re  now 
a c rossover  teacher  and a 
f i r s t - y e a r  teach e r  ___
Teacher No.
C o m p u t e r  D a t a  ( D o  n o t  w r i t e  h e r e )
1. 2. 3 . ____ 4 ._____ 5._____ 6. 7. 8 . 9. 10 .
T o ta l
ANALYSIS OF VARIANCE TABLES
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TABLE XXVII
ANALYSIS OF VARIANCE TABLE AND STATISTICS 
OF FIT FOR DEPENDENT VARIABLE VI
■ ■ ■  ■ ■■■ 8 —  . ■■L1J-I I . . . J .  1 J . . J I  1 I  > ■ -  < ■ . , !■  ,  ,  .  i  ^ 1 ^ 1  ,  ,  ,  I -  -
Source DF F. Value Prob. F
School 2 .1 .328 0.265
Race 1 18.909 0.000
Sex 1 0.300 0.591
Age 2 3.759 0.023
Cross 2 2.593 0.074
P r o te s t 1 1.124 0.289
School*Race 2 3.137 0.043
School*Sex 2 5.388 0.005
School*Age 4 0.459 0.769
School*Cross 4 0.359 0.839
Race*Sex 1 4.055 0.042
Race*Age 2 0.061 0.940
Race*'Cross 2 9.157 0.000
R ace*Protest 1 0.002 0.966
Sex*Age 2 0.021 0.979
Sex*Cross 2 0.203 0.818
S ex*Pro tes t 1 3.663 0.053
Age*Cross 4 2.176 0.069
A ge*Protest 2 2.391 0.090
C ro ss* P ro te s t 2 0.384 0.687
E r r o r 725
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TABLE XXVIII
ANALYSIS OF VARIANCE TABLE AND STATISTICS 
OF F I T  FOR DEPENDENT VARIABLE V2
Source DF F. Value Prob. I
School 2 4.516 0.011
Race 1 24.758 0.000
Sex 1 9.789 0.002
Age 2 0.378 0.691
Cross 2 6.062 0.003
P r o te s t 1 1.178 0.277
School*Race 2 1.278 0.279
School*Sex 2 0.294 0.745
School*Age 4 0.562 0.694
School*Cross 4 1.770 0.131
Race*Sex 1 2.132 0.141
Race*Age 2 0.566 0.573
Race*Cross 2 13.153 0.000
R ace*Protest 1 4.019 0.042
Sex8Age 2 1.166 0.312
Sex*Cross 2 3.270 0.037
S ex*Pro tes t 1 1.402 0.234
Age*Cross 4 2.827 0.023
A ge*Protest 2 1.921 0.145
C ro ss* P ro te s t 2 0.836 0.563
E r r o r 725
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TABLE XXIX
ANALYSIS OF VARIANCE TABLE AND STATISTICS 
OF FIT FOR DEPENDENT VARIABLE V3
S o u r c e  DF F .  V a l u e  P r o b .  F
School 2 6.015 0.003
Race 1 5.314 0.020
Sex 1 0.072 0.785
Age 2 3.667 0.025
Cross 2 4.096 0.017
P r o te s t 1 6.667 0.010
School*Race 2 0.037 0.964
School*Sex 2 0.441 0.650
School*Age 4 1.630 0.164
School*Cross 4 0.844 0.500
Race*Sex 1 0.197 0.661
Race*Age 2 0.467 0.633
Race*Cross 2 2.903 0.000
R ace*Pro tes t 1 0.028 0.861
Sex*Age 2 1.936 0.143
Sex*Cross 2 0.229 0.799
S ex*P ro tes t 1 0.766 0.614
Age*Cross 4 0.445 0.779
A ge*Protest 2 0.320 0.731
C ro ss* P ro te s t 2 3.399 0.033
E r r o r 725
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TABLE XXX
ANALYSIS OF VARIANCE TABLE AND STATISTICS 
OF FIT FOR DEPENDENT VARIABLE V4
Source DF F. Value Prob. F
School 2 2.003 0.133
Race 1 3.400 0.062
Sex 1 0.305 0.588
Age 2 2.973 0.050
Cross 2 2.500 0.080
P ro te s t 1 1.656 0.196
School*Race 2 1.760 0.171
School*Race 2 2.882 0.055
School*Age 4 2.365 0.050
School*Cross 4 0.541 0.709
Race*Sex 1 2.401 0.118
Race*Age 2 1.962 0.139
Race*Cross 2 3.805 0.022
Race*Protes t 1 0.288 0.599
Sex*Age 2 0.445 0.647
Sex*Cross 2 1.062 0.347
Sex*Protest 1 2.369 0.120
Age*Cross 4 1.815 0.123
Age*Protest 2 2.465 0.084
C ross*Pro test 2 0.786 0.540
E r r o r 725
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TABLE XXXI
ANALYSIS OF VARIANCE TABLE AND STATISTICS 
OF FIT FOR DEPENDENT VARIABLE V5
Source DF F. Value Prob. F
School 2 0.611 0.548
Race 1 4.264 0.037
Sex 1 2.507 0.110
Age 2 1.063 0.347
Cross 2 2.394 0.090
P r o te s t 1 0.830 0.634
School*Race 2 1.084 0.340
School*Sex 2 0.450 0.644
School*Age 4 3.845 0.005
School*Cross 4 2.691 0.030
Race*Sex 1 2.487 0.111
Race*Age 2 1.786 0.167
Race*Cross 2 8.284 0.000
Race*Protest 1 0.580 0.547
Sex*Age 2 2.162 0.114
Sex*Cross 2 1.108 0.331
Sex*Protest 1 3.817 0.048
Age*Cross 4 5.111 0.007
Age*Protest 2 3.534 0.029
C ross*P ro test 2 0.756 0.526
E r r o r 725
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TABLE XXXII
ANALYSIS OF VARIANCE TABLES AND STATISTICS 
OF FIT FOR DEPENDENT VARIABLE V6
Source DF F. Value Prob. F
School 2 3.611 0.027
Race 1 1.693 0.190
Sex 1 0.150 0.700
Age 2 0.356 0.706
Cross 2 0.193 0.303
P r o te s t 1 0.358 0.557
School*Page 2 0.542 0.588
School*Sex 2 0.409 0.670
School*Age 4 4.372 0.002
School*Cross 4 1.871 0.113
Race*Sex 1 0.375 0.548
Race*Age 2 0.246 0.785
Race*Cross 2 6.562 0.001
Race*Protest 1 0.533 0.528
Sex*Age 2 3.861 0.020
Sex*Cross 2 1.140 0.320
Sex*Protest 1 1.1*96 0.662
Age*Cross 4 1.118 0.347
Age*Protest 2 0.402 0.675
C ross*P ro tes t 2 0.507 0.608
E r r o r 725
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TABLE XXXIII
ANALYSIS OF VARIANCE TABLE AND STATISTICS 
OF FIT FOR DEPENDENT VARIABLE V7
Source DF F. Value Prob. 1
School 2 4.206 0.015
Race 1 10.655 0.002
Sex 1 0.047 0.823
Age 2 1.837 0.158
Cross 2 7.295 0.001
P ro te s t 1 1.642 0.197
School*Race 2 2.885 0.055
School*Sex 2 0.300 0.745
School*A'\e 4 0.665 0.620
School*Cross 4 0.960 0.570
Race*Sex 1 0.002 0.960
Race*Age 2 1.330 0.264
Race*Cross 2 1.915 0.146
Race*Protest 1 8.952 0.003
Sex*Age 2 3.116 0.044
Sex*Cross 2 1.822 0.160
Sex*Protest 1 0.275 0.607
Age*Cross 4 0.978 0.580
Age*Protest 2 0.050 0.951
C ross*P ro tes t 2 0.601 0.554
E rro r 725
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TABLE XXXIV
ANALYSIS OF VARIANCE TABLE AND STATISTICS 
OF FIT FOR DEPENDENT VARIABLE V8
Source DF F. Value P rob . I
School 2 5.737 0.004
Race 1 20.330 0.000
Sex 1 2.157 0.138
Age 2 0.004 0.996
Cross 2 3.520 0.029
P r o te s t 1 1.343 0.245
School*Race 2 1.995 0.135
School*Sex 2 0.204 0.817
School8Age 4 2.536 0.038
School*Cross 4 2.851 0.022
Race*Sex 1 0.191 0.666
Race*Age 2 0.878 0.581
Race*Cross 2 27.138 0.000
Race*Protest 1 2.287 0.127
Sex*Age 2 0.142 0.868
Sex*Cross 2 2.027 0.130
Sex*Protest 1 0.000 0.994
Age*Cross 4 2.378 0.050
Age*Protest 2 0.541 0.588
C ross*P ro tes t 2 0.396 0.679
E r r o r  725
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TABLE XXXV
ANALYSIS OF VARIANCE TABLE AND STATISTICS 
OF FIT FOR DEPENDENT VARIABLE V9
Source DF F. Value Prob. F
School 2 2.232 0.106
Race 1 13.376 0.000
Sex 1 1.366 0.241
Age 2 1.954 0.140
Cross 2 1.578 0.205
P r o te s t 1 2.206 0.134
School*Race 2 0.606 0.551
School*Sex 2 2.190 0.110
School*Age 4 2.364 0.051
School*Cross 4 2.820 0.024
Race*Sex 1 2.566 0.106
Race*Age 2 2.286 0.100
Race*Cross 2 16.547 0.000
Race*Protest 1 2.040 0.078
Sex*Age 2 1.304 0.271
Sex*Cross 3 2.531 0.078
Sex*Protest 1 4.515 0.032
Age*Cross 4 1.895 0.108
Age*Protest 2 0.687 0.508




ANALYSIS OF VARIANCE TABLE AND STATISTICS 
OF FIT FOR DEPENDENT VARIABLE VI0
Source DF F. Value Prob. F
School 2 2.911 0.053
Race 1 0.695 0.590
Sex 1 0.001 0.974
Age 2 1.109 0.331
Cross 2 7.140 0.001
P r o te s t 1 0.045 0.827
School*Race 2 2.449 0.085
School*Sex 2 0.986 0.625
School*Age 4 0.879 0.522
School*Cross 4 0.219 0.927
Race*Sex 1 1.469 0.224
Race*Age 2 0.324 0.728
Race*Cross 2 2; 321 0.079
Race*Protest 1 2.014 0.152
Sex*Age 2 2.038 0.129
Sex*Cross 2 4.241 0.013
Sex*Protest 1 0.373 0.348
Age*Cross 4 1.403 0.230
Age*Protest 2 1.697 0.182
C ross*pro tes t 2 0.573 0.569
E rro r 725
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TABLE XXXVII
ANALYSIS OF VARIANCE TABLE AND STATISTICS 
AND STATISTICS OF FIT FOR DEPENDENT 
VARIABLE TOTAL
Source DF F. Value Prob. F
School 2 5.017 0.007
Race 1 38.197 0.000
Sex 1 0.276 0.606
Age 2 0.615 0.546
Cross 2 4.482 0.012
P r o te s t 1 0.534 0.528
School*Race 2 2.857 0.056
School*Sex 2 1.125 0.326
School*Age 4 0.625 0.648
School*Cross 4 1.647 0.160
Race*Sex 1 1.499 0.219
Race*Age 2 0 .000 0.999
Race*Cross 2 25.934 0.000
R ace*Protest 1 3.185 0.071
Sex*Age 2 0.253 0.780
Sex*Cross 2 0.324 0.728
Sex*Protest 1 iD. 194 0.274
Age*Cross 4 0.946 0.562
Age*Protest 2 1.013 0.365
C ross*P ro tes t 2 0.554 0.380
E rro r 725
N ovem ber 5 , 1 9 7 L
Mr. Robert A e r tk e r ,  Superin tendent 
E as t  Baton Rouge P a r ish  P u b lic  Schools 
P. 0 . Box 2950 
Baton Rouge, Louisiana
Dear Mr. A er tk e r :
P lease  accep t t h i s  l e t t e r  as my re q u es t  to  use the  f a c i l i t i e s  and 
reco rd s  o f  the  E ast  Baton Rouge P ar ish  School Board to  make a re se a rc h  
s tudy in v o lv in g  teach e rs  who have taken p a r t  in  the  school c rossover  to  
a u n i ta ry  ed u c a t io n a l  system.
At p r e s e n t  I  am on leave from Sherwood J u n io r  High School working in  
the d o c to ra l  program a t  Louisiana S ta te  U n iv e rs i ty .  To f u l f i l l  the r e ­
quirements fo r  a Ph.D. in  Education, I  would l ik e  to  make a study of the 
job s a t i s f a c t i o n  of those  te a c h e rs  involved in  the  1969-70 c ro sso v e r .
The design  of the study has n o t been f u l l y  completed; however, my p lans  
are  to  s tudy  a t  l e a s t  fou r  d i f f e r e n t  groups of t e a c h e r s :  (1) thbse of
the o r ig in a l  c ro sso v er  group who have remained in  t h e i r  c rossover  p o s i ­
t io n s ;  (2) those  who were in  the o r ig in a l  c ro ssover  group who have 
re tu rn ed  to  t h e i r  former jo b s ,  or a s im i la r  job o f  t h e i r  own choosing;
: (3) those who a re  newly involved  in  a c rossover  s i t u a t i o n  as a r e s u l t  of 
the co n d it io n s  of t h e i r  employment by the system; and (4) a random sample 
of experienced  teach e rs  who were no t involved in  the c ro sso v e r .
An e f f o r t  w i l l  be made to  determine whether th e re  i s  a c o r r e l a t i o n  
between te a c h e r s '  s a t i s f a c t i o n  with t h e i r  jobs and t h e i r  s i t u a t i o n s  in  
the u n i ta ry  school system.
This s tudy  w i l l  be made through a q u e s t io n n a ire  which w i l l  be ad- 
‘ m in is te re d  in  October 1972. A f a c to r  a n a ly s is  w i l l  fo llow  which should 
show p o s s ib le  t ro u b le  a reas  o f teach er  d i s s a t i s f a c t i o n  in  our p a r i s h .  - 
•Too, the d a ta  should be o f  va lue  to  su p e rv iso rs  and c o o rd in a t in g  perso n ­
ne l who can use a p r o f i l e  of te ach e r  a t t i t u d e s  r e l a t i n g  to  t h e i r  f i e l d s  
of teach in g .  At any r a t e ,  I  f e e l  t h a t  an in v e s t ig a t io n  of te a c h e r  a t t i ­
tudes a f t e r  the  es ta b lish m en t of our u n i ta ry  school system w i l l  be of 
va lue  to  the  e n t i r e  school community.
You w i l l  have my s in c e r e s t  a p p re c ia t io n  fo r  your coopera tion  in  
t h i s  s tudy .
S in c e re ly ,
P at McCoy
cc: Dr. Clyde H. Lindsey
• Mr. GrajWon Walker 
Mr. E. George Thom 




East Baton Rouge Parish 
Baton Rouge, Louisiana
Dear Teacher:
In an e f f o r t  to determine the extent  of  job s a t i s f a c t i o n  or d i s s a t i s f a c t i o n  
among teachers  in East Baton Rouge Par ish ,  I am making a survey o f  c e r t a in  
teachers  in the parish  as a par t  of  the requirements for  a Doctor of  Philosophy 
degree from Louisiana S ta te  Universi ty .  I ask your cooperation in a study 
which i s  d i r e c t ly  re la te d  to helping the classroom teacher in t h i s  pa r ish .
You wil l  be asked to answer a ques t iona i re ,  The Purdue Teacher Opinionaire , 
which i s  used to determine the extent  of  a te a c h e r ' s  s a t i s f a c t io n  with 
ten major areas of the teaching s i t u a t i o n .  Your responses wil l be completely 
c o n f id e n t i a l ;  however, some iden t i fy ing  numbers will  appear on your 
q u e s t io n a i re .  The design of  the study makes i t  necessary t h a t  the researcher  
know whether the teacher  teaches in a school where s tudents  have been involved 
in some type of  p ro te s t .  Too, i t  i s  very important th a t  a l l  ques t iona ires  
be returned so t h a t  a va l id  analysis  o f  teacher morale can be obtained. 
Therefore, the number i d e n t i f i e s  you only to  the researcher  who promises to 
keep a l l  information completely conf iden t ia l .
When the ques t iona ire  a r r i v e s ,  you are asked to f i l l  in the data sheet  which 
is  a t tached to i t .  Put both the data sheet  and the ques t iona ire  in the  
sealed envelope and mail i t  d i r e c t l y  to  me, or w r i te  "School BoardOff ice"  
across the f ro n t  of i t  and send i t  through the PONY. I t  wil l  be most 
helpful  i f  you can re tu rn  the  ques t iona ire  within one week from the time 
you receive  i t .
This study should be completed ea r ly  in 1973, and the r e s u l t s  wil l be made 
a v a i lab le  a t  t h a t  time.
Thank you very much fo r  your cooperat ion. I t  i s  my hope th a t  parish-wide 
b en e f i t s  may be accomplished from th i s  study.
Sincere ly ,
(Mrs.) Pat  McCoy
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